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ABSTRACT 
Fitri Ima Tadzkiroh. 133221010. 2017. The  Effectiveness Of Using Subtitled 
Animation Video To Teach Speaking At The Seventh Grade Student  Of MTs Miftahul 
Huda Kuripan Purwodadi In The Academic Year Of 2016/2017. Thesis. English 
Education Department. Islamic Education and Teacher Training Faculty. State 
Islamic Institute of Surakarta. 
Advisor  : Novianni Anggraini, M.Pd. 
Key Words : The Effectiveness, Subtitled Animation Video, Speaking Skill 
The problem statements of this research are: (1) Is there any significant 
difference the students Speaking skill who are taught by using subtitled video and 
who are taught by using video? (2) How do the students respond using subtitled 
animation video to teach speaking to seventh grade students of MTs Miftahul Huda 
Purwodadi in the Academic Year of 2016/2017?. The objective of this research is to 
find out whether using subtitled animation video is effective or not for teaching 
speaking for the seventh grade students of MTs Miftahul Huda Kuripan Purwodadi to 
teach speaking. 
The researcher used quantitative research with experimental design. The 
research was conducted at MTs Miftahul Huda Kuripan Purwodadi in academic year 
2016/2017. The population of this research was the seventh grade of MTs Mftahul 
Huda. The population of research was 111 students. The sample was VII A class as 
experimental class and VII B as control class.  The researcher used test to collect the 
data of the research. The researcher analyzed of the data by using t-test formula and 
questionnaire Likert Scale to analyze the second hypothesis.  
The research finding shows that (1) there is significant effectiveness using 
subtitled animation video to teach speaking for seventh grade students of MTs 
Miftahul Huda Kuripan Purwodadi in academic year 2016/2017 because the students 
taught by using subtitled animation video media have higher score than the students 
who without using subtitled animation video to teach speaking. The average score 
post-test in experimental class is 78.86 and the average score of post-test in control 
class is 64.11. It means that using subtitled animation video media is effective to 
teach speaking at the seventh grade students. It is proven by the result of t-test. The 
result of the t-test in post-test shows that t obtained is higher than t table (2,032 > 
2,000) for level significance of 0,05 (5%). (2) There is positive students‟ response 
using subtitled animation video to teach speaking, because students more active, 
expressive, enjoyable, pleasant, enthusiasm, and enriches. The result of the analysis 
shows that the totals score 35 students with 20 questions is 1730 and the percentage 
of students‟ score is 72.08%. Based on the explanation criterion score, the 
percentages of students‟ can be categorized as agree.  
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CHAPTER I 
INTRODUCTION 
A. Background of the Study 
Speaking is considered as one of the four basic skills in English: 
listening, reading, speaking, and writing. As productive skill, speaking 
skill is demanded to produce a result of processing a language. Speaking is 
the process of building and sharing meaning through the use of verbal and 
non-verbal symbols, in a variety of contexts (Chaney, 1998: 13). 
Considering as that definition, speaking is the most important skill because 
it is one of the abilities to carry out conversation in the language. The 
students need speaking in their second language learning because it is 
related to the success contribution of the learner in school and later in 
every phase of life. According to Richard (2008: 19) “the mastery of 
speaking skills in English is a priority for many second-language or 
foreign language learners”. Based on the statement above, it can be 
concluded that speaking skill is important aspect to elaborate English for 
communcation. Speaking skill is one of criteria for the succesful foreign 
language learning. The goal of learning foreign language is sited on 
reaching the communacative  (Littlewood, 1992).  
In a slightly different statement, Brown (2004: 140) points out that 
speaking is an interactive process of constructing meaning that involves 
producing and receiving and processing information. In speaking, the 
students learn how to organize ideas, arrange sentences, and express 
language in spoken form with good pronunciation and comprehensible 
1 
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language. They must also learn about how to deliver the meaning of the 
language according to the context they are speaking.  
Byrne (1997:4) argues that speaking accustoms the doer to having 
the other person physically present and getting feedback of some kinds. It 
means that speaking is very important in communicative competence. It 
can be an indicator of the succes of learning language. Speaking is a way 
to convey the human ideas, thinking, and opinion to the other people. 
Through speaking, a speaker and hearer can show their ideas and then get 
the responses from the others. Speaking is a basic communication that 
measures the human capability to deliver information from their brain by 
oral communication.  
Shiamaa (2006: 14) cited in Nunan (1999) and Burkart & Sheppard 
(2004) stated that success in learning a language is measured in terms of 
the ability to carry out a conversation in the target language. According to 
Florez (1999) also argued that speaking is probably a priority for most 
learners of English. It can be concluded that speaking is important skill to 
measured the ability of English language. According to Brown (2004:140) 
speaking is the product of creative contruction of linguistic strings, the 
speaker makes choices of lexicon, structure, and doscourse. Brown 
(2004:140) States that some aspects of language that should be included in 
measuring speaking, are pronunciation, fluency, vocabulary use, grammar, 
and comprehensibility. It means that speaking has some aspects that 
should be watch before the speaker does the speaking activity. The aspects 
will influence the students capability, so it must be learned more over. The 
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students will be a good speaker when they have a good capability in 
pronunciation, vocabulary use, good grammar mastery, fluency in 
speaking and comprehensibility.  
From the explanation above, the students should be capable of 
mastering speaking skill. Speaking skill is needed by the students for 
communication  to other. It is very important to master speaking well by 
applying the experience of learning English language in the real life. There 
are many factors that cause the students got difficulties in learning 
speaking. One of them is they were nervous when they speak up in front of 
the class. It makes them loss of their concentration to arrage the words into 
English sentence. Sometimes the students also get difficulties in thinking 
of anything to say, they have not motivation to express themselves beyond 
the guilty feeling that they should be speaking.  
According to Arsyad (2003:6) in teaching and learning process, 
teacher needs media to make the lesson easier. Teaching learning process 
should be varied to make students feel fun during the process. They need 
more than instruction and command from their teacher. It is teachers‟ 
challenge to be able to motivate the students to pay attention in their 
lesson.  So, teacher needs media in language learning. Media can bring and 
arouse students‟ happiness and renew their spirit in studying. It also can 
help the students in placing their knowledge to their mind and rekindle the 
lesson.  
Media is one of forms of communication that is printed or audio 
visual. So, media can be watched, heard and read. There are many kinds of 
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media, one of them is video. Media is very important in teaching and 
learning process. There are three kinds of media. They are audio, visual, 
and audio visual media. By using audio visual, media that use sense of 
vision and hearing, students can get more than students learn by using 
media that only use one sense either vision or hearing (Arsyad, 2003: 9). 
 In this case, the researcher will take subtitled video as media for 
running the research. According to Harmer (1998:282) there is some 
advantages of using video as media in teaching learning. The advantages 
are seeing language in use, cross-cultural awareness, the power of creation 
and increase the students‟ motivation. One of the main advantages of video 
is that students do not just hear language. Thus we can observe how 
intonation can match facial expression. All such paralinguistic features 
give valuable meaning clues and help viewers to see beyond what they are 
listening to, and thus interpret the text more deeply. From the advantages 
above, the researcher choose subtitled video as media to comprehend of 
speaking skill. 
Subtitle is translated line appearing on the screen when we are 
watching video. However, subtitling does not only deal with “movies” and 
“translated lines”. Based on Caption Media Programmer, subtitling is the 
process of converting the audio content of a television broadcast, webcast, 
film, video, CD-ROM, DVD, line event and other production into text 
which is displayed on a screen monitor (Sanjaya  and Untari, 2008: 130). 
Subtitled video is believed to contribute speaking ability as it can help all 
aspect of speaking. The aspects of speaking are fluency, pronunciation, 
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accuracy and vocabulary. According to Brown (2001:157) there are six 
aspects of assessing speaking that are grammar, vocabulary, 
comprehension, fluency, pronunciation, and task (accomplishing the 
objective of the elicited task).  
Richards (2001: 223) states that Task-Based Language Teaching 
(TBLT) refers to an approach based on the use of tasks as the core unit of 
planning and instruction in language teaching. According to Nunan (2004: 
25), he states that task-based language teaching has strengthened the 
following practices: A needs-based approach to content selection, an 
emphasis on learning to communicate through interaction in the target 
language, the introduction of authentic texts into the learning situation, the 
provision of opportunities for learners to focus not only on language but 
also on the learning process itself, an enhancement of the learners own 
personal experiences as important contributing elements to classroom 
learning, the linking of classroom language learning with language use 
outside the classroom. 
From the definitions above, the researcher concluded that task-based 
language teaching as technique in teaching and learning process. It can 
help the students by placing them in a situation like in the real world. Task 
based language teaching has the advantage of getting the student to use 
their skills at their current level. To help develop language through it is 
use. It has the advantage of getting the focus of the student toward 
achieving their goal. 
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MTs Miftahul Huda is a junior high school in district Purwodadi. 
This school implemented curriculum 2013, so all the teaching learning 
process are implementing curriculum 2013. The teacher in MTs Miftahul 
Huda used Grammar Translation Method to teach english in daily lesson. 
The teacher used text book as the media in the process of teaching 
learning. The speaking activity is the students are asked to read text book 
in front of the class. The students‟ score are considered in the low level 
because the method seems not effective.  
Based on that case, the researcher is interested to act directly in 
applying a certain media for teaching speaking in MTs Miftahul Huda, 
especially in the first grade. The researcher wants to find out the 
effectiveness using subtitled animation video to teach speaking. The 
researcher will have two classes; those are experiment class and control 
class. In experiment class, researcher will use subtitled animation video to 
teach speaking as media and Task-Based Language Teaching Method. 
While in control class, researcher used animation video without subtitle to 
teach speaking as media and Task-Based Language Teaching Method. 
That is why the researcher conducted a research entitled “The 
Effectiveness of Using Subtitled Animation Video to Teach Speaking 
at the Seventh Grade Student of MTs Miftahul Huda Kuripan 
Purwodadi in the Academic Year of 2016/2017”. 
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B. Identification of Problem 
 Based on the background of study, the researchers can identify some 
problems faced by students MTs Miftahul Huda especially seventh grade 
in the teaching and learning activities of English. They are as follows: 
1. The problem was from the teacher English and teaching material. 
Strategy in teaching speaking from the teacher make students bored. 
2. Students did not understand and they cannot pour idea about a certain 
theme only by using their teacher‟ technique  
3. The students were not interested in the teaching and learning process 
since they did not have any specific speaking strategies that help them 
in comprehending written texts quickly. 
4. There are factors that contribute toward students‟ speaking ability. 
Those factors are creativity, given material cannot make students 
interest, limited material and media use teaching and learning process. 
C. Limitation of the Problem 
In order to focus on the topic, the researcher makes limitation to 
both the object and the subject of this research. The researcher limited the 
object into two variables only. Subtitled animation video as independent 
variable and teach speaking as dependent variable. The researcher limited 
the research on students‟ speaking in Seventh Grade Student of MTs 
Miftahul Huda Kuripan Purwodadi in the Academic Year of 2016/2017. It 
will be focused on the effectiveness using subtitled animation video to 
teach speaking. The material in speaking class use descriptive text for 
experiment class and control class. The media which are used in teaching 
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and learning process will be focused on the use of subtitled animation 
video to teach speaking and the quality of teaching-learning process such 
as classroom. 
This research is conducted only for teaching speaking using 
subtitled animation video in Seventh Grade. There are A class and B class, 
A class as an Experimental class that taught using subtitled animation 
video and B class as a Control class that taught using animation video. The 
subtitled video those are animations. The subtitled video in this research 
used animation. It is because the subject are seventh grade. So that the 
video should be interesting to prefent students boredom. 
D. Problem of Statement  
1. Is there any significant difference between the students Speaking skill 
who are taught by using subtitled animation video and who are taught 
by using animation video? 
2. How do the students respond using subtitled animation video to teach 
speaking to seventh grade students of MTs Miftahul Huda Purwodadi 
in the Academic Year of 2016/2017? 
E. Objectives of the Research 
Based on the problem statement above the objectives of the research are: 
1. To find out whether there is significant difference between use 
subtittle video in teaching speaking. 
2. To describe the students‟ response of using subtitled animation video 
to teach speaking to seventh grade students of MTs Miftahul Huda 
Purwodadi in the Academic Year of 2016/2017. 
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F. The Benefits of the Study 
The results of the study are expected to give benefits in teaching 
and learning English as follows: 
1. Theoretical Benefit 
The result of this research is expected to enrich the use of subtitled 
video to teach English especially in speaking at the seventh grade 
students. It also can be the preference for the next research. 
2. Practical Benefit 
a. For the teacher 
The research can be a review to use the appropriate 
technique to teach speaking. 
b. For the reader 
It can give the view and information to the reader about the 
way to teach speaking using subtitled video. 
c. For the researcher 
It can give an experience in teaching speaking by using 
subtitled video in an experimental research to know the 
effectiveness of the method. 
G. Definition of Key Terms 
1. Speaking  
         Speaking is an ability to orally express opinions, thoughts, 
facts and feelings to other people, animals and even to oneself. 
According to Nunan (2003 : 48) Speaking is a productive oral skill 
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which consists of constructing systematic verbal utterances to 
convey meaning. 
2. Subtitled  
Subtitling is the process of converting the audio content of 
a television broadcast, webcast, film, video, CD-ROM, DVD, line 
event and other production into text which is displayed on a screen 
monitor (Sanjaya and Untari, 2008: 130). 
3. MTs Miftahul Huda Kuripan Purwodadi 
MTs Miftahul Huda Kuripan Purwodadi is junior high 
school in district Purwodadi MTs Miftahul Huda Kuripan 
Purwodadi has good facilities such as library, computer laboratory, 
cooperation, etc. It also has enough result in academic achievement 
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CHAPTER II 
THEORETICAL REVIEW 
 
A. Theoritical Description  
1. Definition of Speaking  
Speaking is considered as one of the four basic skills in 
English: listening, reading, speaking, and writing. As productive skill, 
speaking skill is demanded to produce a result of processing a 
language. Speaking is the process of building and sharing meaning 
through the use of verbal and non-verbal symbols, in a variety of 
contexts (Chaney, 1998: 13). Considering as that definition, speaking 
is the most important skill because it is one of the abilities to carry out 
conversation in the language. The students need speaking in their 
second language learning because it is related to the success 
contribution of the learner in school and later in every phase of life. 
According to Richard (2008: 19) “the mastery of speaking skills in 
English is a priority for many second-language or foreign-language 
learners”. Based on the statement above, it can be concluded that 
speaking skill is important aspect to elaborate English for 
communcation. Speaking skill is one of criteria for the succesful 
foreign language learning. The goal of learning foreign language is 
sited on reaching the communacative  (Littlewood, 1992).  
Speaking is a kind of tactical maneuvering that can be 
characterized as an overtly interactive manner of communicating that 
11 
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means that talking is reciprocal because it takes the form of an 
exchange between two or more participant with each participant taking 
turns to say something (Widdowson, 1996: 64). In addition, Broughton 
(1980: 27) argues that speaking is producing a sequence of vocal 
sounds in such a way that another person can reconstruct from those 
sounds a useful approximation to our original meaning.  
From the statement above, the speakers start with a thought and 
puts it into language. The receiver perceives the language and thus 
understand the thought. Those definitions show that speaking is the 
combination both phonological and grammatical system of language 
which is produced in a reciprocal exchange.   
Speaking is an act to express ideas, feelings and thought orally. 
It is also called oral communication. This definition is based on the 
new Grolier Webster Dictionary (1990:1131) in Lukito Thesis. 
Speaking is he act utterance, or discourse of one who speaks, that 
speak to him speech here means the faculty power of expressing, 
anything that is spoken as an utterance, conversation, or remark, an 
oration public discourse, address,or the like, particular language dialect 
the study of theory and various practice of oral communication. As 
speaking is used communicate, it generally becomes the main goal of 
most learners in learning a language. Learners learning the language 
certainly intend to speak. It means that when the languae learners want 
to master a certain language being learned, the first language skill they 
13 
 
 
wants to acquire is the speaking ability, since it will make them able to 
practice it with other people.  
2. Functions of Speaking  
According to Richards (2008:21), function of speaking in 
human interaction expanded on three parts version : talk as interaction, 
talk as transaction, talk as performance. Each of these speech activities 
is quite distinct in term of form and function and requires teaching 
approaches.  
a. Talk as Interaction 
Talk as interaction refers to what we normally mean by 
“conversation” and describes interaction that serves a primarly 
social function. When people meet, they exchanges greetings, 
engage in small talk, recount recent experiences, and so, on 
because they wish to be friendly and to establish a comfortable 
zone of interaction with others. The focus is more on the speakers 
and how they wish to present themselves to each other than on the 
message. 
Based on Richards (2008:22) the main features of talk as 
interaction can be summarized as follows : 
1) Has a primarly social function  
2) Reflects role relationship  
3) Reflects speakers‟s identity 
4) May be formal or casual 
5) Uses conversational conventions  
14 
 
 
6) Reflects degrees of politeness 
7) Employs many generic words  
8) Uses conversational register 
9) Is jointly constructed.  
Some of the skills involved in using talk as innervation 
involve knowing how to do the following things: 
1) Opening and closing conversation  
2) Choosing topics  
3) Making small-talk 
4) Joking 
5) Recounting personal incidents and experiences 
6) Turn-taking 
7) Using adjacency 
8) Interrupting  
9) Reacting to other 
10) Using an appropriate style of speaking  
b. Talk as Transaction 
 Talk as interaction refers to situations where the focus is 
on what is said or done. The message and making itself understood 
clear;y and accurately is the central focus, rather than the 
participants and how they interact socially with each other.  
Example of talk as transaction are : 
1) Classroom group discussion and problem solving activities 
2) A class activity during which students design a poster 
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3) Discussing needed computer repairs with a technician 
4) Discussing sightseeing plans with a hotel check of tour 
guide 
5) Making a tellephone call to obtain flight information 
6) Asking someone for directions on the street 
7) Buying something in a shop 
8) Ordering food from a menu in a restaurant 
 Burns (1998) distinguishes between two different types of 
talk as transaction. The first type involves situations where the 
focus is on giving and receiving information and where the 
participants focus primarily on what is said or achieved (e.g., 
asking someone for directions). Accuracy may not be a 
priority, as long as information is successfully communicated 
or understood.  
 The second type is transactions that focus on obtaining 
goods or services, such as checking into a hotel ordering food 
in a restaurant. The main features of talk as transactions are: 
1) It has  primarily information focus  
2) The main focus is on the message and not on the 
participants 
3) Participants employ communication strategies to make 
themselves understand. 
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4) There may be frequent questions, repetitions, and 
comprehensions, checks, as in the example from the 
preceding classroom lesson.  
5) There may be negotiation and digression 
6) Linguistic accuracy is not always important. 
c. Talk as Performance 
 The third type of talk that can usefully be distinguished 
has been called talk as performance. This refers to public talk, that 
is, talk that transmits information before an audience, such as 
classroom presentations, public announcements, and speeches. 
 Talk as performance tends to be in the form of monolog 
rather than dialog, often follows a recognizable format (e.g., a 
speech of welcome), and is closer to writen language than 
conversational language. Similarly, it is often evaluated according 
to its effectiveness or impact on the listener, something that is 
unlikely to happen with talk as interaction or transaction. 
Examples of talk as performance are : 
1) Conducting a class debate 
2) Giving a speech of welcome  
3) Making a sales presentation  
4) Giving a lecture 
The main features of talk as performance are : 
1) A focus on both message and audience 
2) Predictable organization and sequencing 
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3) Importance of both form and accuracy 
4) Language is more like written language 
5) Often monologic 
3. Types of Speaking  
Based on Brown (2003:141) there are five types of speaking 
performance that students are expected to carry out in the classroom,  
a. Imitative  
At one of a continuum of types of speaking performance is 
the ability to simply parrot back (imitate) a word or phrase or 
possibly a sentence. While this is a purely phonetic level or oral 
production, a number of prosodic, lexica, and grammatical 
properties of language may be included in the criterion 
performance. We are interested only in what is traditionally 
labeled “ pronounciation” :no or participate in an interactive 
conversation. The only role of listening here is in the short-term 
storage of a prompt, just long enough to allow the speaker to 
retain the short strech of language that must be imitated.  
b. Intensive  
A second type is speaking frequently employed in 
assesment context is the production of short streches of oral 
language designed to demonstrate relationship (such as prosodic 
elements-intonation, stress, rhytm, juncture). The speaker most 
must be good of semantics properties in order to be able to 
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respond, for introduction with interlocutor or test administrator is 
minimal of test.  
c. Responsive 
Responsive assesment task includes introduction and test 
comprehension but at the somewhat limited level of very short 
conversation, standard greeting and small talk, simple request and 
comments, and like. The stimulus is almost always spoken prompt 
(in order to preserve authentically). With perhaps one or two 
follow up question or retorts.  
d. Interactive 
The difference between responsive and interactive speaking 
is in the length and complexity of the interaction, which sometimes 
include multiple exchanges and/or multiple participants. Interaction 
can take the two forms of transactional language, which has the 
purpose of exchanging specific information, or interpersonal 
exchanges, which have the purpose of maintaining social 
relationship. (in the three dialogue citied above A and B 
transactional, and C was interpersonal). In interpersonal exchanges, 
oral production can become pragmatically complex with the need 
to speak in casual register and use colloquial language, ellipsis, 
slang. Humor, and other sociolinguistic conventions.  
e. Extensive(monologue) 
Extensive oral production tasks include speeches, oral 
presentations, and storytelling, during which the opportunity for 
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oral interaction from listener is ether highly limited (perhaps to 
nonverbal responses) or ruled out altogether. Language style is 
frequently more deliberative (planning is involved) and formal for 
extensive tasks, but we cannot rule out certain informal 
monologues such as casually delivered speech (for example , my 
vacation in the mountain,a recipe for outstanding pasta primavera, 
recounting the plot or novel or movie). 
4. The principle of Teaching Speaking Technique  
Brown (1994:268) says that there are principles, which other 
teachers must know before deciding techniques in teaching speaking, 
as follows : 
a. Technique should cover the spectrum of learner needs, from 
language-based focus on accuracy to message-based focus on 
interaction, meaning, and fluency.  
Teacher can use many kinds of attractive language teaching 
technique like a jigsaw group technique, playing a game, or 
discussing solutions to the environmental crises. However, they 
should make sure that their tasks include techniques are designed to 
help students perceive and use the building blocks of language. At 
the same time, they should not make their students bored by giving 
the repetitious drills, but teachers should make any drilling as 
meaningful as possible, so students will be interested in the 
activity.   
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b. Technique should be intrinsically motivating 
Teacher should try at all times to appeal to students‟ 
ultimate goals and interest, to their need for knowledge, for status, 
for echieving competence, autonomy, and for being all that they 
can be. 
c. Technique should encourage the use of authentic language in 
meaningful context.  
Teachers should provide authentic contexts and meaningful 
interaction in the classroom creatively.  
d. Provide appropriate feedback and correction  
In most EFL (Englisg as a Foreign Language) situation, 
students are totally dependent on teacher‟s feedback and 
correction, because the feedback and correction, which are given 
by teachers, will be useful for useful for students development in 
learning language.  
e. Capitalize on the natural link between speaking and listening  
Teachers should integrate these two skills because they can 
reinforce each other. Skilss in producing language are often 
initiated through comprehension.  
f. Give students opportunities to initiate oral communication  
Teachers should provide the conditions, which support 
students to initiate oral communication, and provide information. 
This technique is expected to be able to lead the students to 
increase the oral communication competence that includes the 
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ability communicative competence that include the ability that 
initiate conversation, to ask questions, to control conversation, and 
to change the subject.  
g. Encourage the development of speaking strategies 
The concept of strategies competence is one that few 
beginning language students are aware of students can be aware of 
the oral communication purposes by practicing such strategies.  
1) Asking for clarification (what) ? 
2) Asking someone to repeat something (pardon me) ? 
3) Using fillers (uh, I mean) to get time to process 
4) Using conversation maintenance cues (uh-huh, right, yeah, 
Ok,hmm) 
5) Getting someone‟s attention (hey, say, so) 
6) Paraphrasing for structures one can‟t produce  
7) Appealing for assistance for the interlocutor 
8) Using formulaic expressions 
9) Using mimic and non-verbal expressions  
5. Problem in Speaking Activity  
According to Ur (1996: 20), there are some problems faced by the 
learners in speaking activities. The problem include inhibition, the lack 
of them to be spoken, the low participation, and the use of mother 
tongue. Those problems can be explained as follows : 
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a. Inhibition  
Unlike reading, writing, and listening activities, speaking 
requires some real time exposures to an audience. Learners are 
often inhibited about trying to say things in a foreign language in 
the classroom, such as worried about mistakes, fearful or criticism, 
or shy of the attention that their speech attracts.  
b. The lack of theme to be spoken  
Some learners get difficulties in thinking of anything to say, 
they have no motivation to express themselves beyond the gulty 
feeling that they should be speaking.  
c. The low participation  
Only one participant can talk at a time if he or she is to be 
heard. In a large group, this means that each one will have only 
very little time to talk. This problem is compounded by tendency of 
some learners to dominate, while others speak very little or not at 
all 
d. The use of mother tongue  
In a number of classes, the learners share the same mother 
tongue. They may tend to use it because of some reasons. Firstly, it 
is easier. Secondly, it feels unnatural to speak to one another in a 
foreign language. The last, they feel less “ exposed “ if they are 
speaking their mother tongue. If they are talking in small group, it 
can be quite difficult to keep using the target language.  
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6. Problem solution in Speaking Activity  
According to Brown (2001 : 270 ), there are problem solution 
in speaking activity: 
a. Use group work  
The increases the sheer amount of student talk going on a 
limited period of time and also lowers the inhibitions of students 
who are unwilling to speak in fronts of the full class. It is true that 
group work means the teacher can not supervise all students‟ 
speech, so that not all utterances will be correct, and talking into 
consideration occasional mistakes and mother tongue use, the 
amount of time remaining for positive, useful oral practice is till 
likely to be far more than in the full-class-set up.  
b. Base the activity on easy language  
In general, the level of the language needed for a discussion 
should be lower than uses in intensive language learning activitues 
in the same class. It should be easily recalled and produced by the 
participants, so that they can speak fluently with the minimum of 
hesitation. It is a good idea to teach or review essential vocabulary 
before the activity starts.  
c. Make a careful choice of topic and task to stimulate interest 
On the whole, the clearer purpose of the discussion the 
more motivated participants will be  a good topic is one which 
student can relate using ideas from their own experience and 
knowledge. It should also represent a genuine controversy. Some 
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questions or suggested lines of thought can help to stimulate 
discussion. A task is essentially goal-oriented. It requires the group 
or pair to achieve an objective that is usually expressed by an 
observable result such as brief notes or lists, a rearrangement of 
jumbled items, a drawing , and a spoken summary.  
d. Give some instruction or training in discussion skills  
If the task is based on group discussion then include 
instructions about participation when introducing it. For example, 
tell the students to make sure that everyone the group contributes 
to the discussion appoints a chairperson to each group who will 
regulate participation.  
e. Keep students speaking the target language  
Teachers might appoint one of the groups as monitor, 
whose job is to remind participants to use the target language, and 
perhaps report later to teacher how well the group managed to keep 
it. Even there is no actual penalty attached, the very awareness that 
someone is monitoring such lapses helps participants to be more 
careful.  
7. The criteria of A Successful Speaking Activity  
According to Ur (1996 : 120 ), there are characteristics of a 
successful speaking activity :  
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a. Learners talk a lot  
As much possible the period of time alloted to the activity 
is in fact occupied by learner talk. This may seem obvious, but 
often most time is taken up with teacher talk or pauses.  
b. Participants is even  
Classroom discussion is not dominated by a minority of 
talkaktive participants. All get a chance to speak, and contributions 
are fairly evenly distributed. 
c. Motivation is high  
Learners are eager to speak because they are interested in 
the topic and have something new to say about it, or because they 
want to contribute to achieve a task objective. 
d. Language is of an acceptable level  
Learners express themselves in utterances that are relevant, 
easily comprehensible to each other, and of an acceptable level of 
langauge accuracy.  
8. Assesing Speaking  
Based on Brown (2001: 100) , he explains the generic description 
in speaking. Here the grade of competencies of students‟ speaking skill 
adapted from the criteria of assessment of speaking :  
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Aspects Competency Score 
Grammar  Errors in grammar are frequent but can be 
understood by a native speaker used to dealing 
with the foreigners attempting to speak his 
language.   
1 
Can usually handle elementary constructions 
quite accurately but does not have through or 
confident control of the grammar.  
2 
Control of grammar is good. Able to speak the 
language with sufficient structural accuracy to 
participate effectively in most formal and 
informal conversation or practical, social and 
professional topics.  
3 
Able to use the language accurately on all level 
normally pertinent to professional needs. Errors 
in grammar are quite rare. 
4 
Equivalent  to that of an educated native speaker  5 
 Vocabulary  Speaking vocabulary inadequate to express 
anything but the most elementary needs. 
1 
Has speaking vocabulary sufficient to express 2 
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himself simply with some circumlocution.  
Able to speak the language with sifficient 
vocabulary to participate effectively in most 
formal and informal conversations on practical, 
social, and professional topics. Vocabulary is 
board enough that he rarely has to grope for a 
word. 
3 
Can understand and participate in any 
conversation within the range of his experience 
with a high degree of precision of vocabulary.  
4 
His speech on all levels is fully accepted by 
educated native speakers in all its features 
including breadth of vocabulary and idioms, 
colloquialism, and pertinent cultural reference.  
5 
Fluency  No specific fluency description. Refer to other 
four language areas for implied level of fluently.  
1 
Can handle with confidence but not with facility 
most social situations including introductions 
and casual conversations about currents events 
as well as work, family and autobiographical 
information. 
2 
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Can discuss particular interests of competence 
with reasonable ease. He rarely has to grope for 
word. 
3 
Able to use the language fluently on all levels 
normally pertinent to professional needs. Can 
participate in any conversation within the range 
of his experience with a high degree of fluently. 
4 
Has completed fluently in the language such that 
his speech is fully accepted by educated native 
speakers.  
5 
Pronounciation  Errors in pronounciation are frequent but can be 
understood by a native speaker used to dealing 
with foreigners attempting to speak his 
language.  
1 
Accent, though often quite faulty, is intelligible. 2 
Errors never interfere with understanding and 
rarely disturb the native speaker. Accent may be 
obviously foreign.  
3 
Errors in pronounciation are quite rare. 4 
Equivalent to and fully accepted by educated 
native speakers. 
5 
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 Table 2.1. the criteria of speaking assessment of adapted from H. 
Douglas Brown (page :100). 
The maximal score is 20 points. After the assessment or testing has 
done, the teacher can summarize the scores to be : 
Sum of student‟s score x5 =100 
 
B. Subtitled Video 
1. The Nature of Subtitling 
According to Chiaro (2009: 148) subtitles as the rendering in a 
different language of verbal massage in filmic media, in the shape of 
one or more lines of written text presented on the screen in sync with 
the original written massage. Usually position the text under-center 
one line in a row or more. Subtitled is captioning in US, Placed above 
the image, usually above the underside of the frame, when the 
audiovisual image is in play (Baker and Saldanha 2008: 14). 
According to Neves (2008: 130) cited in (Untari and Sanjaya, 2015) 
based on Captionl Media Programme, subtitling is the process of 
converting the audio content of a television bradcast, webcast, film, 
video, CD-ROM, DVD, line event and other production into text 
which is displayed on a screen monitor  
The definition implies that subtitling is not only dealing with 
movie or “translated” line but also ny audio visual production, for 
example in songs it means that it can be interlanguage or 
intralanguage. To some extent subtitling is proposed to entertain, but 
20 x 5 
= 100 
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subtitling also concerns is socil matters. Subtitling in the westerns is 
not only as a tool to bridge interlingual understanding, but also a tool 
to help the deaf and the hearing impaired. It is called SDH (Subtitling 
for the Deaf and Hard or Hearing). By applying SDH, the deaf and the 
hard of hearing can also enjoy the story for instance, a movie, just as 
those who are not. 
2. The Advantages and Disadvantages of Using Video in Teaching 
Teaching by using video has been used since years ago. It is 
believed that video gives potential impact on foreign language study. 
It is beneficial to present both linguistic and non-linguistic aspects. A 
video is a resourceful tool for teaching foreign language speaking.  
Harmer (2007: 308) states that a video can provide language in 
use. For example, the students can see how intonation matches facial 
expression and what gestures accompany certain phrases. Another 
great advantage of video is that it provides authentic language input 
for the students. Cakir (2006) states movies and TV programs are 
made for native speakers, so in that sense video provides authentic 
language input. Smaldino, Lowther, and Russell (2007: 316) say that 
one of the advantages of using video is cultural understanding. It 
means that the teacher can develop a deep appreciation for other 
cultures by seeing depictions of everyday life in other society. 
A video offers some exceptional qualities that make it 
particularly useful in education. Lever-Duffy and McDonald (2008) 
say that video can appear to alter both time and space as it captures 
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events. They also state that video has the potential to shift the 
viewer‟s location as well as the time frame experience. Video 
travelogues, documentaries, and docudramas can seem to shift where 
viewers are located, from the classroom to the location they are 
viewing. However, above all the advantages of using video to teach 
speaking, Riddel (2003: 223) states that there are also the 
disadvantages of using video. The disadvantages of using audio-visual 
media are the concern of the using of equipment such as students may 
not see it as a real learning. Students sometimes are frustrated with the 
„stop-start‟ nature of lesson, and with a very big class not everyone 
may be able to see the screen. The teacher may have to prepare their 
own materials and tasks. Riddle also suggested not overusing video 
type of lesson. 
From the theories above, it can be concluded that video brings 
many advantages in teaching and learning speaking. Using a video in 
teaching speaking gives authentic model of English. It can also 
provide language in use. Moreover, a video in speaking allows 
students learning correct pronunciation, improving their vocabularies 
and understanding different culture. 
A video is generally easy to understand because of the 
available visual clues. Using it in learning is interesting and 
motivating for the students to learn. However, the teacher should also 
concern about the equipment used in teaching video. Teacher should 
also manage the use of video and the impact for the students, so they 
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can see it clearly and become aware of what the aims of video for 
their learning. 
3. Step to Make Subtitled Animation Video 
 
1. Open aplication in softwere 
 
2. Open the video through File+open video 
 
3. Open subtitle through file+open text or subtitle. 
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4. Before you open the application you should have note 
pad, maximal 33 characters  
 
5. Choose press and hold (recommended) under screen in 
aplication  
 
6. Click apply when play video, otomatic subtitled apply 
in video until finished 
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7. Save the video on File+save as 
 
8. It will be seen on screen then choose SRT in Export 
subtitled file to format then click ok 
 
9. Write the name of the file name same with similar 
name. 
35 
 
 
 
10. Complete the process. 
C. Task-Based Language Teaching Method 
1. Definition of Task-Based Language Teaching 
Richards (2001: 223) states that Task-Based Language Teaching 
(TBLT) refers to an approach based on the use of tasks as the core unit 
of planning and instruction in language teaching. As quoted Malihah 
(2010: 91), Giyoto (2007) also states that TBLT seems to have a variety 
of features that are helpful in the development of language proficiency. 
The language is initially presented in context through dialogues that are 
local culturally based. Such texts based on everyday life give students‟ 
models that can be used to develop functional proficiency through role-
taking and their interactive language practice activities. 
The concept of task has become an important element in 
teaching and learning process. According to Nunan (2004: 25), he states 
that task-based language teaching has strengthened the following 
practices: 
a. A needs-based approach to content selection. 
b. An emphasis on learning to communicate through interaction in 
the target language. 
c. The introduction of authentic texts into the learning situation. 
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d. The provision of opportunities for learners to focus not only on 
language but also on the learning process itself. 
e. An enhancement of the learners own personal experiences as 
important contributing elements to classroom learning. 
f. The linking of classroom language learning with language use 
outside the classroom. 
From the definitions above, the researcher conclude that task-
based language teaching is a different way to teach languages. It can 
help the student by placing her in a situation like in the real world. Task 
based language teaching has the advantage of getting the student to use 
her skills at her current level. To help develop language through it is 
use. It has the advantage of getting the focus of the student toward 
achieving their goal. 
2. Learner and Teacher Roles in TBLT 
Teacher roles and learner roles are two sides of a coin. Giving 
the learners a more active role in the classroom requires the teacher to 
adopt a different role. Problems are likely to arise if there is a mismatch 
between the role perceptions of learners and teachers. According to 
Breen and Candlin (1980 in Nunan 2004: 67) the teacher has three main 
roles in the communicative classroom. The first is to act as a facilitator 
of the communicative process, the second is to act as a participant, and 
the third is to act as an observer and learner. If the learners see the 
teacher as someone who should be providing explicit instruction and 
modeling of the target language, and the teacher sees him or herself as a 
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facilitator and guide, then conflict may arise. In such a situation the 
teacher may need to strike a balance between the roles that she feels 
appropriate and those demanded by the students. 
The teacher as teacher is necessary only when the class is 
attempting to resolve a language problem, for it is only in this situation 
that the teacher is automatically assumed to possess more knowledge 
than the students. This role can be minimized if the students‟ attack 
strategies and reading skills have been effectively developed. If the task 
is realistic and the students have learned to adjust their reading 
strategies according to the task, there should be little need for teacher 
intervention (Clarke and Silberstein 1977: 52). 
3. Procedure of Task-Based Language Teaching for Speaking 
The components of the task-based learning framework lead 
teachers to follow teaching steps effectively because task-based learning 
employs sequences that differ from other teaching methods. 
1) Pre-task (including topic and task) prepares learners to perform 
tasks in ways that promote acquisition. Lee in Sae-ong (2010: 12) 
describes the importance of 'framing' the task to be performed and 
suggests that one way of doing this is to provide an advance 
overview of what the learners will be required to do and the nature 
of the outcome they will achieve. Dornyei in Sae-ong (2010: 12) 
emphasizes the importance of presenting a task in a way that 
motivates learners. Moreover, he suggests that task preparation 
should involve strategies for inspiring learners' to perform the task. 
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In this stage, the teacher introduces and defines the topic, uses 
activities to help learners recall/learn useful words and phrases to 
ensure that they understand the task instructions. Learners also 
have roles including noting down useful words and phrases from 
the pre-task activities and/or preparing for the task individually 
2) Task cycle refers to the „methodological options‟ or 'task 
performance options' available to the teacher in the during-task 
stage. Various options are available relating to how the task is to be 
undertaken. The task stage is a vital opportunity for learners to use 
language by working simultaneously, in pairs or small groups to 
achieve the goal of the task. In this step, learners practice using 
language skills while the teacher monitors and encourages them. 
The planning stage comes after the task and before the report, 
forming the central part of the task cycle. It describes how to help 
learners plan their report effectively and maximize their learning 
opportunities. The learners prepare to report to the class how they 
accomplished the task and what they discovered or decided. 
Moreover, they rehearse what they will say or draft a written 
version for the class to read. The teacher ensures the purpose of the 
report is clear, acts as language adviser and helps learners rehearse 
oral reports or organize written ones. The reporting stage concludes 
the task cycle. During this stage, learners take full notes on 
language use plus responses and reactions to the language. Positive 
reactions increase motivation, self-esteem and spur them on to 
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greater efforts in the future. The learners present their oral reports 
to the class or display their written reports. The teacher acts as 
chairperson, selecting who will speak and read the written reports. 
They also give brief feedback on content and form. 
3) Language focus in the post-task stage affords a number of options. 
Language focus has three major pedagogic goals: 
a) To provide an opportunity for repeated performance of the task. 
b) To encourage reflection on how the task was performed. 
c) To encourage attention to form, in particular to problematic 
forms which demonstrate when learners have accomplished the 
task. 
Consciousness raising activities can also be conducted to keep 
learners engaged. The learners are required to utilize consciousness raising 
activities to identify and process specific language features they have 
noticed in the task. The teacher reviews each analysis activity with the 
class, bringing useful words, phrases and patterns to the learners‟ attention, 
including language items from the report stage. Practical activities can be 
combined naturally with the analysis stage and are useful for consolidation 
and revision. Practice activities can be based on the features of language 
that has already occurred in previous texts and transcripts or on features 
that were recently studied in analysis activities. In this section, the teacher 
conducts practice after analysis to build confidence. The students practice 
words, phrases and patterns from the analysis activities, review features 
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occurring in the task text or report stage and enter useful language items in 
their language notebooks. 
4.  Strength of Task Based Language Teaching Method 
Task based language learning offers a lot of strength as it is 
communication based and allows the learners to transfer previously 
acquired knowledge to new communicative contexts (Nunan,1989).It 
encourages the learner to emerge as a language user. It intends to engage 
the language learner in a meaning focused language usage (Breen 1989 as 
cited in Ellis, 2009). 
a. Task based learning helps learners to interact spontaneously: Learners 
are free to use whatever vocabulary and grammar they know. For 
instance a role play requires the learner to use language freely.  
b. Automaticity: Automaticity for language learning is defined as a more 
efficient, more accurate and more stable performance.  
c. Task based learning gives language learners‟ opportunity to learn 
vocabulary. Usually teachers explain vocabulary in a pre-task and 
learners are not involved, words taught that way are easily forgotten so 
it is beneficial for the students if the teacher thinks of creative ways to 
involve students in the pre-task.  
d. Provides essential conditions for language learning: Language learning 
does not happen without motivation exposure, and opportunities to use 
the language.  
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e. Maximizes scope for communication: Task based learning provides 
conditions that allow learners to assimilate what they notice and 
understand while performing the task.  
f. Experiential learning: Experiential learning is said to form an important 
conceptual basis for task-based language teaching. 
5. Weakness of Task Based Language Teaching Method 
Task based language learning offers a lot of weakness as it is 
communication based and allows the learners to transfer previously 
acquired knowledge to new communicative contexts (Nunan,1989).It 
encourages the learner to emerge as a language user. It intends to engage 
the language learner in a meaning focused language usage (Breen 1989 as 
cited in Ellis, 2009). 
a. Task Difficulty: Although the difficulty of a task can be estimated from 
the performance of learners, the factors that actually contribute to task 
difficulty are studied so that it is useful to integrate and sequence the 
tasks in language teaching syllabus. 
b. Mismatch between the learners‟ and teachers‟ perception: Studies 
indicate that the same classroom event is often interpreted differently by 
the teachers and learners (Kumaravadivelu, 2003 ). 
c. Authenticity of tasks: When we look at the definitions of a task, some 
of them suggest that a task has to be a real world activity. 
d. Outcome: one of the characteristic features of a task is that it results in a 
clear outcome. „A specified objective‟ is an essential feature of a task 
(Crookes, 1986, as cited in Ellis, 2003). 
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e. Linguistic deficiency: Learners who are beginners with no linguistic 
resources find it very difficult to take part in a task. 
f. Learners‟ perception: The learner purposes are said to be distributed on 
a continuum between achievement orientation and survival orientation. 
D. Previous Study 
The researcher conducts this research based on the previous study 
from one journal and two theses which using subtitled video to teach 
speaking. The first journal entitled “Model Pembelajaran Speaking bagi 
Mahasiswa Jurusan Pendidikan Bahasa Inggris dengan Melihat Video 
berbahasa Inggris yang Menggunakan Subtitle” by Lasim Muzammil 
from University of Kanjuruhan Malang. The aim journal is watching 
English Video used subtitle more increase speaking skill than watching 
English Video without subtitle. The ability of the students‟ to produce the 
English as oral is named CAF (Complexity, Accuracy and Fluency). He 
used 30 students from English education as the sample who has follow 
speaking 1, 2 and 3. He use experimental research and use analysis of data 
t-test for correlated sample or paired-sample t-test.  The result of the 
journal showed that using subtitle is more increase speaking skill. It 
includes Complexity and Accuracy. The advantages of this journal it can 
contribute to knowledge especially speaking 
The second previous study is “The Effectiveness of Teaching 
Speaking Skill through Role Play by Sunardi”. This thesis is submitted to 
Teacher and Education Faculty Tanjungna University Pontianak 2013. The 
results from this research are from class room an observation of students‟ 
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performance has been presented in the form of graphic analysis. The use of 
Role Play makes the speaking and learning activity more enjoyable and 
interesting because role play helps the say students by providing an 
opportunity, where students with difficulty in conversation are liberated. 
In addition, it is fun and most students will agree that enjoyment leads to 
better learning. The use of role play makes the class more active and alive. 
The use role play makes the students more motivated in learning and 
easier to grasp the lesson.   
The third thesis entitled “The Effectiveness of using Video in 
Teaching Speaking for the Eight Grade Students of SMP N 1 Manisrenggo 
(An experiment research) by Arum Mustika wati. The result from this 
research was classified as a quasi-experimental study. The experimental 
group was taught using video, whereas the control group was taught using 
the textbook-based technique. The data were obtained by using a pre-test 
and a post-test. The pre-test was given to both groups before the treatment 
and the post-test was given after the treatment. The data of the pre-test and 
post-test of both groups were analyzed by using descriptive and inferential 
statistics. The students who got gave responses since video could help 
them in their learning process so that could raise The video was effective 
to speaking ability and the use of video in teaching speaking also got well 
responses from the students.  
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E. Rationale 
The learning of foreign language, students may think that speaking 
is the most difficult language skill to be practiced since intends to attach 
more importance to correctness of every kind (pronunciation, grammar, 
vocabulary, fluency). The student tries to avoid speaking class activity and 
do not try their best when they are asked to practice it. Therefore, the 
English teacher should find and apply the way or the method that make the 
speaking activity be easier to perform.  
Speaking is very important in language learning because speaking 
can help us to communicate to the other persons. Speaking is so important 
because it will carry the students in learning process. There are many 
factors that cause the student‟s difficulties in learning speaking. One of 
them is method given by teacher. Using successful techniques and 
appealing tools especially using subtitled video in teaching speaking make 
students easier to remember and become more motivated in class. It is the 
great way for teacher to achieve success with their students in learning 
teaching speaking. 
The teacher used grammar translation method as the technique, so 
that make the students bored. Subtitled animation video can be helping the 
students because the students do not just hear language thus we can 
observe how intonation can match facial expression. Subtitled animation 
video has many advantages in learning teaching that has been discussed 
from previously. Subtitled animation video being a source of motivation, 
45 
 
 
interest and enjoyment, it is much easier for students to remember the 
language. It is because subtitled animation video contain seeing language-
in-use, Cross-cultural aware, the power of creation, the power of creation 
and motivation. In  subtitled animation video, students are able to read the 
lyrics and indirectly encourages them to learn new words. Therefore, using 
subtitled animation video in teaching speaking can be applied.  
F. Hypothesis 
 This research formulates the hypotheses as follows: 
a. Ha =  There is any significant difference the students Speaking skill who 
are taught by using subtitled video and who are taught by using video in 
teaching speaking to the seventh students of MTs Miftahul Huda in the 
Academic Year 2016/207. 
b. Ho = There is not  any significant difference the students Speaking skill 
who are taught by using subtitled video and who are taught by using 
video in teaching speaking to the seventh students of MTs Miftahul 
Huda in the Academic Year 2016/207. 
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CHAPTER III 
RESEARCH METHODOLOGY 
In  this  chapter,  it  would  be  explained  about  the  research  
methodology applied  in  this  experimental  research.  This chapter contains 
research design, setting and time of the research, population, sample, and 
sampling, technique of data collecting, and technique of data analysis. 
A. Research Design 
In this research, the researcher applied an experimental research 
with a quantitative approach. In experimental research, researcher studied 
variable, which were characteristics that take on different values across 
people or things. An experimental consisted of treating objects in a defined 
way and then evaluating the outcome to determine how the treatment 
apparently influenced the objects and why the treatment had such an effect 
(R. Thomas, 2003:51). This research were not a true experimental but 
quasi-experimental. A quasi-experimental used because some of the 
factors cannot fulfill in this research. 
Group Pre-test Treatment Post-test  
E Y1 X Y2 
C Y1 - Y2 
Where : 
E : Experimental Research 
C : Control Research 
Y1  : Pre-test 
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X : Treatment 
Y2 : Post-test 
There were two groups in research, experimental group and control 
group. In the teaching and learning process, the topics of the lesson taught 
in both groups were same. In the experimental group, the students were 
taught by using subtitled video while the control group was taught by 
using video. After the treatment, both groups were given a post-test to find 
out the effectiveness using subtitled animation video to teach speaking 
whose are taught by using subtitled animation video and whose are taught 
by using video. The scores of the post-test became the data to be analyzed. 
T-test was used to analyze the use of subtitled video and video. 
Treatment Plan 
Activities  Experimental class Control class 
Meeting 1 
Opening 
Pray together Pray together 
Giving salam Giving salam 
Checking attendance  Checking attendance 
Giving motivation Giving motivation 
Teaching 
Playing subtitled 
animation video for 
pre-test 
Playing animation video 
for pre-test 
Introducing subtitled 
animation video as 
media 
Introducing animation 
video as media 
Informing about the 
material that will be 
learnt to the students. 
Informing about the 
material that will be learnt 
to the students. 
Closing Teacher Close the Teacher Close the meeting 
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meeting and pray 
together 
and pray together 
Meeting 2 
Opening 
Pray together Pray together 
Giving salam Giving salam 
Checking attendance  Checking attendance 
Giving motivation Giving motivation 
Teaching 
Asking about 
descriptive text  
Asking about descriptive 
text 
Teacher played video 
about descriptive text 
and explained about 
descriptive text 
Teacher played video 
about descriptive text and 
explained about 
descriptive text 
Students observed the 
text in subtitled 
animation video 
Students observed the text 
in animation video 
Question and answer 
about descriptive text 
Question and answer 
about descriptive text 
The student asked to 
retell the descriptive 
text about people in 
subtitled animation 
video. 
The student asked to retell 
the descriptive text about 
people in animation video. 
Teacher discussed 
again about the video 
that was played 
Teacher discussed again 
about the video that was 
played 
 Teacher gave animation 
video to the students to be 
watched and to be an 
annulment.  The 
assignment was to retell 
the video. 
Closing 
Teacher closed the 
meeting and Pray 
together 
Teacher closed the 
meeting and Pray together 
Meeting 3 
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Opening 
Pray together Pray together 
Giving salam Giving salam 
Checking attendance  Checking attendance  
Giving motivation Giving motivation 
Teaching 
Teacher played 
descriptive text in 
subtitled animation 
video about people 
Asking assignment to the 
students.  
Teacher asked again 
about descriptive text 
which form subtitled 
animation video about 
people 
The student asked to retell 
the descriptive text about 
people in animation video. 
Teacher asked students 
to come forward to 
retell about the material 
from video using their 
own language 
Teacher discussed again 
about the video that was 
played 
Teacher discussed 
again about the video 
that was played. 
Teacher gave animation 
video to the students to be 
watched and to be an 
annulment.  The 
assignment was to retell 
the video. 
Closing 
Teacher closed the 
meeting and Pray 
together 
Teacher closed the 
meeting and Pray together 
Meeting 4 
Opening 
Pray together Pray together 
Giving salam Giving salam 
Checking attendance  Checking attendance  
Giving motivation Giving motivation 
Teaching 
Teacher played 
descriptive text in 
subtitled animation 
video about people 
Asking assignment to the 
students.  
Teacher asked again The student asked to retell 
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about descriptive text 
which form subtitled 
animation video about 
people 
the descriptive text about 
people in animation video. 
Teacher asked students 
to come forward to 
retell about the material 
from video using their 
own language 
Teacher discussed again 
about the video that was 
played 
Closing 
Teacher discussed 
again about the video 
that was played 
Teacher gave animation 
video to the students to be 
watched and to be an 
annulment.  The 
assignment was to retell 
the video. 
Teacher closed the 
meeting and Pray 
together 
Teacher closed the 
meeting 
Meeting 5 
Opening 
Pray together Pray together 
Giving salam Giving salam 
Checking attendance  Checking attendance  
Giving motivation Giving motivation 
Teaching 
Teacher played 
descriptive text in 
subtitled animation 
video about people 
Asking assignment to the 
students.  
Teacher asked again 
about descriptive text 
which form subtitled 
animation video about 
people 
The student asked to retell 
the descriptive text about 
people in animation video. 
 Teacher asked students 
to come forward to 
retell about the material 
from video using their 
own language 
Teacher discussed again 
about the video that was 
played 
Teacher discussed 
again about the video 
Teacher gave animation 
video to the students to be 
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that was played watched and to be an 
annulment.  The 
assignment was to retell 
the video. 
Closing 
Teacher closed the 
meeting and pray 
together 
Teacher closed the 
meeting and pray together 
Meeting 6 
Opening 
Pray together Pray together 
Giving salam Giving salam 
Checking attendance  Checking attendance  
Giving motivation Giving motivation 
Teaching 
Playing subtitled 
animation video for 
post-test 
Playing subtitled 
animation video for post-
test 
Teacher discussed 
again about the video 
that was played 
Teacher discussed again 
about the video that was 
played 
Closing 
Pray together Pray together 
Teacher closed the 
meeting 
Teacher closed the 
meeting 
 
B. Setting of  Research 
1. Place  
The researcher conducted in MTs Miftahul Huda Kuripan 
Purwodadi. It is located on Jl. KH. Hasan Anwar No. 22B Purwodadi 
Grobogan 58112 Telp. 0292-423112. MTs Miftahul Huda has good 
facilities such as library, computer laboratory, cooperation, etc. It also 
has enough result in academic achievement. MTs Miftahul Huda also 
completes its facilities by free internet access for student and the 
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teachers. These condition also supported by with enough classroom and 
a yard for the students to do sports and flag ceremony. MTs Miftahul 
Huda also has two buildings, A Building as a laboratory building and B 
building that is used to regular‟s teaching and learning process. Beside 
the strength above, MTs Miftahul Huda also has a fragmentary in 
distance. In one building into another building is far enough, so if the 
teacher wants to move, they would use motorcycle 
2. Time of Study 
This research conducted experimental research on April until 
July 2017. Here is time table of research 
Table 1 Research Timeline 
 
No 
 
Activities  
Time 
April May June July 
1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 
1 Pre research 
(observatio) 
                
2 Observation                 
3 Research                 
4 Research                 
5 Analyzing 
the result 
                
6 Final report                 
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C. Population, sample and sampling  
1. Population 
Arikunto (2006: 130) states that a population can be defined as the 
subject of research includi0ng all people or items. While Sugiyono 
(2009: 215) defines that a population is the generalizations that occurs 
over the object or subject that have a certain quality and character set 
by researchers to learn and then draw a conclusion. Besides, Tuckman 
(1978: 227) adds population in education research as the group about 
which the researcher is interested in gaining information and drawing 
conclusion. 
Based on the title and background of this research, the population 
of this research is the seventh grade student of MTs Miftahul Huda in 
the academic year of 2016/2017. They are 111 students and divided into 
3 classes, class VII A to VII C 
2. Sample of the Study 
According to Arikunto (2002:109), sample is a part of population 
that can represent all the population observed. Therefore, this research 
used two groups. They are, experiment group and control group. The 
researcher took VII A as experimental group and VII B as control group. 
There are 35 students in VII A and 34 students in VII B. 
3. Sampling  
Sampling is a technique used to take sample out of population. 
Sampling is a technique of taking a part of statistical population whose 
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properties are studied to gain information about the whole. There are 2 
kinds of sampling, probability sampling and non-probability sampling. 
Probability sampling is sampling technique which gives the same 
probability for every member of population to be taken as sample for the 
research. It includes simple random sampling, proportionate stratified 
random sampling, disproportionate stratified random, and cluster 
sampling (Sugiyono, 2015: 218). 
In this research, the researcher used one kind of probability 
sampling, cluster random sampling, to get representative sample. The 
researcher had been taken one class among the classes of seventh grade, 
considering that there was an equal capability of the students of each 
class.  
D. Technique of Collecting the Data 
1. Instrument 
The researcher used speaking test as an instrument. In this case, 
students were asked to retelling something related to the video showed 
by the researcher. The test was given to the sample and the result were 
gather as the data of this study. The test was done once as post- test. 
Post test was done after giving the treatment to know their speaking 
skill after giving the treatment. The researcher was taken the post test 
from experiment class which got subtitled animation video treatment, 
and also from the control group which got animation video.  
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2. Questionnaire 
According to Nasution (2003: 128) questionnaire is a list of 
questions which are distributed via post to fill out and to return it back 
or it can be answered under researcher control. According to Arikunto 
(1998: 136) questionnaire is a set of questions which are given to other 
people in order to willing give a response based on researcher required. 
The researcher used Likert scale to make questionnaire. The 
researcher used four options in the questionnaire. The classification of 
the options was „Strongly Agree‟ and „Agree‟ which are in the same 
side, it means „yes‟. Then, „Fairly Agree‟ and „Disagree‟   which are in 
same side, it means „no‟. The score of this item is formed in 
percentages. The result of the analysis was turned into writing from of 
the result of research. Therefore, researcher know how far the students‟ 
response toward teaching speaking using Articulation method. The 
way to score the questionnaire is as follows: 
Options 
A B C D 
Statement 
Positive 4 3 2 1 
Negative 1 2 3 4 
Figure 1.2. category Score of Likert Scale 
3. Try-out Instrument of the Test 
a. Validity of Test 
Gronlund in Nurkasih (2010:54) says that validity refers to 
the appropriateness of the interpretations of test results. Based on 
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the validity of the instrument the researcher used content validity. 
According to Ur (1996:)  theories stated that the indicator of 
speaking test such as fluency, grammar, vocabulary, and 
pronunciation and based on the syllabus the content validity in this 
research more appropriate and valid. There is no formula in which 
it can be computed and there is no way to express in quantitatively. 
Therefore, the researcher assumed the role of expert that the test 
was used content validity for the research. The researcher gave the 
instrument to the teacher that applied for the student. 
b. Reliability of test 
In this study, the researcher used the scorer/rater reliability. 
Gay in Mardiansyah (2007: 55) states that scorer rater reliability 
refers to the situations for which reliability must be investigated, 
such as easy test, short answer test involving more than one word 
response, rating scale, and observation instrument. 
The researcher used assessment speaking oral test by Ur 
(1996: 135), in taking oral test scores the researcher was done by 
collaboration with the English teacher. The researcher divided the 
score into four criteria, which are the scores of accuracy 
(pronunciation, grammar, vocabulary), and fluency. The grade of 
accuracy and fluency is taken from criteria of assessment of 
speaking test which has been described by the researcher before.  
This method is to know the degree to which different raters 
give consistent answers or estimates. The researcher as the first 
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rater gave the score of the skill in speaking narrative text test then 
second rater gave the score. The first rater is Mrs April as the 
English teacher in MTs Miftahul Huda Purwodadi. 
 
E. Technique of Analyzing Data 
1. Mean  
Mean is average that obtained from the sum of all score and 
divide with the total individual. The formula to obtain the mean in this 
research is follows: 
  
 = the mean 
Σ = the sum of 
x = raw score 
N = the numbers of cases 
2. Mode  
Mode is a score or group which has the biggest frequency. To 
calculate the mode, use formula as follows: 
Mo = L +I ( ) 
Where : 
Mo = mode  
L = the interval class limit with the biggest frequency 
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I = the interval 
F1 = frequency of the interval containing mode reduce by that 
of the previous interval 
F2  = frequency of the interval containing mode reduce by that 
of the previous interval 
3. Medium  
Medium is a score who limits a half of frequncy in under 
distribution from the upper distribution. The formul used in this 
research is follows: 
Md = L+1 ( )  
Where: 
Md = Medium 
L = the lower limit of the interval within which the median 
lies 
1 = the interval 
Cfb = the cumulative frequency in all interval below the interval 
containing the median 
Fw = the frequency of cases within the interval containing the 
media. 
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4. Prerequisite test 
Prerequisite test in this research are normality test and 
homogeneity test. The normality test is to know the normal distribution 
of experimental and control class, whereas the homogeneity test is to 
know the variances of scores in control and experimental group are 
homogenous or not. 
a. Normality test 
Normality test is used to test the sample from the population 
that is going to be analyzed whether both groups have normal 
distribution or not. The normality test analyzed by Liliefors formula 
with the criteria if Lm (L maximum) < Lt (L table) at the level 
significance 5% (0,05) the data is in normal distribution. 
b. Data homogeneity 
Homogeneity test is used to know whether two groups 
(experimental and control class) that are taken from population 
have homogeneity or not. In this research, the researcher used the 
following formula to test the homogeneity of the population 
variants: 
 
If Fobserve ≤ F table, it can be concluded that the data are homogenous. 
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c. Hypothesis testing 
Before hypothesis testing, the researcher got the students‟ 
scores of the experimental and control group. The scores check for 
the pre-test and post-test. The first step was the researcher 
calculated the mean score of experimental group. For the purposes, 
to test the hypothesis, it was used t-test with the level of 
significance 0.05 (5%). T-test will be used to differentiate between 
the students‟ result of speaking achievement taught using subtitled 
animation video and using animation video are significant or not. 
Before testing in proposed hypothesis, the researcher took 
students‟ score of experiment and control groups, which is the 
score for pre-test and post-test. Thus, the researcher calculated the 
mean score of the experimental group and the mean score of the 
control group. The mean score that obtain through the formula was 
analyzed and interpreted. Finally, the researcher computed the 
hypothesis significant. It was to know whether the Ho was 
accepted or not.  
    
    
        
Where: 
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  = Average of students score (experimental class) 
 = Average of students score (control class) 
 
 
If  higher than (  with α 0,05,  is rejected and it can be concluded 
that there is a significant difference between the students‟ result of speaking skill 
using subtitled animation video is effective to teach speaking at the seventh grade 
students of MTs Miftahul Huda in the academic year 2016/2017”. 
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CHAPTER IV 
RESEARCH FINDING AND DISCUSSION 
 
 This chapter discusses the result of the research conducted in the seventh 
grade students of MTs Miftahul Huda Kuripan Purwodadi. This chapter provides 
some findings and discussion about the use of subtitled animation video in 
teaching speaking skill. This chapter consists of the research finding, data 
analysis, and discussion. 
A. Research Finding 
This section discusses the result of the research. The chapter describes 
some finding and discussion about the effectiveness using subtitled animation 
video to teach speaking of the seventh students of MTs Miftahul Huda 
Kuripan Purwodadi in the Academic Year 2016/207. The aim of this research 
is to find out the effectiveness using subtitled animation video to teach 
speaking skill. 
In this research, the researcher chooses two classes as the sample. They 
are class VIIA as the experiment class that consist of 35 students and class 
VIIB as the control class that consisted of 34 students. The researcher gave the 
different treatment in both experimental and control group. After that the 
researcher gave them post-test to know the result of the treatment. The results 
of the post-test of both groups are compared by using t-test. The data 
description of the both group can be seen as follows: 
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1. Data Description 
a. The Students who are taught using  subtitled animation video 
(Experimental class)  
The experimental group is class VIIA that was taught using 
subtitled animation video in teaching speaking skill. The experimental 
class consists of 35 students. The data is obtained from the pre-test and 
post-test score of experimental class. Data will be presented in the 
table, histogram and polygon. The table included the table of the 
students‟ list score in table 4.1. Table 4.2 presented of frequency 
distribution. Figure of histogram and polygon presented on figure 4.1 
and figure 4.2 
Table 4.1 List score of students in experimental class. 
No Initial Pre-test Post-test 
1 AB 55 85 
2 AP 55 85 
3 AKA 60 65 
4 AR 50 75 
5 AHDD 55 90 
6 AAN 60 75 
7 AY 50 80 
8 APBW 60 75 
9 ARCD 75 70 
10 EPP 60 80 
11 ENS 50 80 
12 FR 65 80 
13 GK 70 60 
14 HN 55 80 
15 ESO 60 85 
16 EA 55 70 
17 JFU 70 80 
18 KWJ 60 90 
19 KDS 70 85 
20 LZZ 60 85 
21 MA 60 80 
22 AIQM 75 80 
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No Initial Pre-test Post-test 
23 NA 65 75 
24 NAR 55 70 
25 NH 65 85 
26 RA 60 70 
27 RA 60 75 
28 RM 60 75 
29 STA 55 75 
30 YA 55 85 
31 YS 65 75 
32 AK 65 85 
33 UWSBR 65 80 
34 Y 65 90 
35 DM 60 85 
Total  2,125 2,760 
Mean  60.71 78.86 
The data presented are the result of speaking test. It concludes the 
mean, mode, median, standard deviation and frequency distribution. The 
description of the data are described as follows:  
Descriptive analysis of the pre- test data showed that the lowest  
score was 50 and highest score was 70. The mean was 60.71 the standard 
deviation is 6.43, the mode is 60, and the median is 60. The frequency 
distribution of the data of pre- test experiment group is in the table 4.2 
with histogram presented in figure 4.1 and polygon presented in figure 4.2. 
Table 4.2 Frequency Distribution of Scores in Experimental Class 
Score X F Fx x
2
 fx
2
 
50 - 54 52 3 156 2704 8112 
54 - 58 56 8 448 3136 25088 
58 - 62 60 12 720 3600 43200 
62 - 66 64 7 448 4096 28672 
66 - 70 68 3 204 4624 13872 
70 - 74 72 2 144 5184 10368 
Sum   35 2120 23344 129312 
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Figure 4.1 The histogram Frequency Distribution of the Scores at the 
Experimental Class 
 
 
Figure 4.2 The Polygon Frequency Distribution of the Scores at the 
Experimental Class 
The data presented are the result of speaking test. It concludes the 
mean, mode, median, standard deviation and frequency distribution. The 
description of the data are described as follows:  
Descriptive analysis of the post-test data showed that lowest score 
was 60 and the highest score was 90. The mean was 78.86 the standard 
deviation is 7.08, the mode is 85, and the median is 80. The frequency 
distribution of the data of post-test experiment group is in the table 4.3 
with histogram presented in figure 4.3 and polygon presented in figure 4.4. 
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Table 4.3 Frequency Distribution of post-test in experimental 
class. 
Score X F Fx x
2
 fx
2
 
60 - 64 62 1 62 3844 3844 
65 - 69 67 1 67 4489 4489 
70 - 74 72 4 288 5184 20736 
75 - 79 77 8 616 5929 47432 
80 - 84 82 9 738 6724 60516 
85 - 90 87 12 1044 7569 90828 
Sum   35 2815 33739 227845 
 
 
Figure 4.3 Histogram Frequency Distribution of post-test in 
experimental class. 
 
Figure 4.4 Polygon Frequency Distribution of post-test in experimental 
class. 
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b. The Students who are taught using  animation video (control class) 
The control group is class VIIB that was taught using 
animation video in teaching speaking skill. The control class consists 
of 34 students. The data is obtained from the pre-test and post-test 
score of control class. Data will be presented in the table, histogram 
and polygon. The table included the table of the students‟ list score in 
table 4.4. Table 4.5 presented of frequency distribution. Figure of 
histogram and polygon presented on figure 4.5 and figure 4.6 
Table 4.4 List score of students control class  
No Initial Pre-test Post-test 
1 AS 50 60 
2 B 60 70 
3 DT 55 60 
4 AC 65 70 
5 APW 60 65 
6 ALR 60 60 
7 BSDD 55 60 
8 ETA 50 55 
9 AM 55 60 
10 ER 60 60 
11 AFH 50 60 
12 A 65 70 
13 DD 55 60 
14 JAA 65 70 
15 KPS 60 65 
16 R 55 60 
17 LKW 50 70 
18 LAS 50 65 
19 ESH 50 55 
20 MA 65 65 
21 MU 55 60 
22 HI 50 65 
23 NN 50 65 
24 NISM 65 70 
25 NS 55 60 
26 IDA 50 75 
27 NW 65 70 
28 R 60 65 
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No Initial Pre-test Post-test 
29 RN 50 60 
30 NR 50 65 
31 NFH 60 65 
32 NS 65 70 
33 RLM 55 65 
34 SI 50 65 
Total  1,915 2,180 
 
Mean  56.3235 64.1176 
The data presented are the result of speaking test. It concludes the 
mean, mode, median, standard deviation and frequency distribution. The 
description of the data are described as follows: 
Descriptive analysis of the pre-test data showed that the lowest 
score is 50 and the highest score is  65. The mean was 56.32 the standard 
deviation is 5.813, the mode is 50, the median is 55. The frequency 
distribution of the data of pre-test control group is in the table 4.5 with 
histogram presented in figure 4.5 and polygon presented in figure 4.6. 
Table 4.5 Frequency Distribution of Pre-test in control class 
Score X F fx x
2
 fx
2
 
50 - 52 51 12 612 2601 31212 
53 - 55 54 8 432 2916 23328 
56 - 58 57 0 0 3249 0 
59 - 61 60 7 420 3600 25200 
62 - 64 63 0 0 3969 0 
65 - 67 66 7 462 4356 30492 
Sum   34 1926 20691 110232 
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Figure 4.5 Histogram Frequency Distribution of Pre-test in control class 
 
Figure 4.6 Polygon Frequency Distribution of Pre-test in control class 
Descriptive analysis of the post-test data showed that the lowest 
score is 55 and the highest score is 75. The mean was 64.11 the standard 
deviation is 4.841, the mode is 60, the median is 65. The frequency 
distribution of the data of post-test control group is in the table 4.6 with 
histogram presented in figure 4.7 and polygon presented in figure 4.8. 
Table 4.6 Frequency Distribution of Post-test in control class 
Score X F fx x
2
 fx
2
 
55 - 58 56.5 2 113 3192.25 6384.5 
59 - 62 60.5 12 726 3660.25 43923 
63 - 66 64.5 11 709.5 4160.25 45762.8 
67 - 70 68.5 8 548 4692.25 37538 
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71 - 74 72.5 0 0 5256.25 0 
75 - 78 76.5 1 76.5 5852.25 5852.25 
Sum   34 2173 26813.5 139461 
 
 
Figure 4.7 Histogram Frequency Distribution of Post-test in control class 
 
Figure 4.8 Polygon Distribution of Post-test in control class 
2. Prerequisite test 
The normality test is to reveal that the samples are in normal 
distribution. The homogeneity test is to reveal that both samples of experiment 
group and control are homogeneous. 
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a. Normality test 
Normality test is used to test the sample from the 
population whether they have normal distribution or not. In this 
research, the researcher used Liliefors for the normality. The 
sample are called has a normality distribution if Lmaximum is lower 
than Ltable with α = 0.05. 
Table 4.7 The summary of normality test using Liliefors 
Data The 
number of 
sample 
L obtained 
(Lo) 
L table 
(Lt) 
Distribution 
of population 
Pre-test 
experimental 
class 
 
35 
 
0.113 
 
0.149 
 
Normal 
Post-test 
experiment 
class 
 
35 
 
0.136 
 
0.149 
 
Normal 
Pre-test 
control class 
 
34 
 
0.136 
 
0.151 
 
Normal 
Post-test 
control class  
 
34 
 
0,145 
 
0,151 
 
Normal 
The explanation of the table above as follows: 
1) The result criteria of normality test were Ho accepted if LValue 
(Lo) < L table (Lt). The result of the data pre-test in experimental 
class showed that the value (Lo) is 0.113. While the result of post-
test in experimental class (Lo) was 0.136 for N= 35 the level 
significant α= 0.05 is 0.149 (Lt). It means that both pre-test and 
post-test of experimental class were normal distribution because Lo 
> Lt.   
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2) The result of pre-test in control class showed that the value (Lo) is 
0.136. While the result of post-test in control class (Lo) was 0.145 
for N = 34 the level significant α= 0.05 is 0.151. It means that both 
pretest and posttest of control class were normal distribution 
because Lo > Lt.   
b. Homogeneity Test 
The hypothesis test could be concluded that both of classes 
have differences in the post test score. To respond the objectives of 
the study, the researcher examined the data in the following steps. 
Firstly, the pre-test is done in both groups, experiment class that 
using subtitle video to teach speaking skill and control class using 
animation video to teach speaking skill. Secondly, the post-test is 
done in both groups, experiment class that using subtitle video to 
teach speaking skill and control class using animation video to 
teach speaking skill. Thirdly the result of the test is scored by using 
analytic scale. Fourth, the means score of the two classes are 
determined. Finally, the two means score are compared by 
applying t-test formula. T-test is used to differentiate if the 
students‟ result of speaking skill by using subtitled animation video 
and by using animation video is significant or not. The researcher 
used t-test to test the hypothesis that had been mentioned in the 
chapter three. 
The two means are compared by applying t-test formula. T-
test is used to differentiate if the students‟ result of speaking tests 
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by using subtitled animation video and by using animation video is 
significant or not. The test is done by using independent sample t-
test. Ha is accepted if tcount>ttable. The data of homogeneity is served 
in table 4.8. 
Table 4.8 The computation of homogeneity test 
Group N Fcount Ftable 
Experiment class 35 1.166 1.82 
Control class 34 0.827 1.82 
 
From the analysis above, the researcher compared the Fscore with 
Ftable. The result is Fscore (1.166) is lower than Ftable (1.82). It means that the 
experimental groups are homogeneous in the starting point. The result of 
control class is Fscore (0.827) is lower than Ftable (1.82). It means that the 
control groups are homogeneous in the starting point. 
3. Hypothesis Test 
The hypothesis test can be done after the normality and homogeneity 
test are done. In this research, the researcher used t-test for the hypothesis 
test. In this research the null hypothesis (Ho) states that there is no 
significant difference in the achievement of speaking skill between the 
students taught by subtitled animation video and the students taught by 
using animation video in teaching learning process. On the other hand, the 
alternative hypothesis (Ha) states that there is any significant difference in 
the achievement of speaking skill between the students taught by using 
subtitled animation video in teaching learning process. 
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Alternative hypothesis (Ha) is accepted if tscore is higher than ttable 
(t>ttable) with degree of freedom (df) = n1+n2-2 = and the level of 
significance α = 0.05, it means that null hypothesis (Ho) is rejected. On the 
other hand, alternative hypothesis (Ha) is rejected if tscore is lower than ttable 
(t<ttable) and null hypothesis (Ho) is accepted.  
Table 4.9 The computation of T-test pre-test 
No  
Experi
ent 
Contro
l 
(X1-    (X2-    (X1-   
2
 (X2-   
2
 
1 55 50 -5.714 -6.324 32.653 39.987 
2 55 60 -5.714 3.676 32.653 13.516 
3 60 55 -0.714 -1.324 0.510 1.752 
4 50 65 -10.714 8.676 114.796 75.281 
5 55 60 -5.714 3.676 32.653 13.516 
6 60 60 -0.714 3.676 0.510 13.516 
7 50 55 -10.714 -1.324 114.796 1.752 
8 60 50 -0.714 -6.324 0.510 39.987 
9 75 55 14.286 -1.324 204.082 1.752 
10 60 60 -0.714 3.676 0.510 13.516 
11 50 50 -10.714 -6.324 114.796 39.987 
12 65 65 4.286 8.676 18.367 75.281 
13 70 55 9.286 -1.324 86.224 1.752 
14 55 65 -5.714 8.676 32.653 75.281 
15 60 60 -0.714 3.676 0.510 13.516 
16 55 55 -5.714 -1.324 32.653 1.752 
17 70 50 9.286 -6.324 86.224 39.987 
18 60 50 -0.714 -6.324 0.510 39.987 
19 70 50 9.286 -6.324 86.224 39.987 
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No  
Experi
ent 
Contro
l 
(X1-    (X2-    (X1-   
2
 (X2-   
2
 
20 60 65 -0.714 8.676 0.510 75.281 
21 60 55 -0.714 -1.324 0.510 1.752 
22 75 50 14.286 -6.324 204.082 39.987 
23 65 50 4.286 -6.324 18.367 39.987 
24 55 65 -5.714 8.676 32.653 75.281 
25 65 55 4.286 -1.324 18.367 1.752 
26 60 50 -0.714 -6.324 0.510 39.987 
27 60 65 -0.714 8.676 0.510 75.281 
28 60 60 -0.714 3.676 0.510 13.516 
29 55 50 -5.714 -6.324 32.653 39.987 
30 55 50 -5.714 -6.324 32.653 39.987 
31 65 60 4.286 3.676 18.367 13.516 
32 65 65 4.286 8.676 18.367 75.281 
33 65 55 4.286 -1.324 18.367 1.752 
34 65 50 4.286 -6.324 18.367 39.987 
35 60   -0.714   0.510   
Total  2,125 1,915 0 0 1,407 1,115 
Mean 
60.714
3 
56.323
5 0.0000 0.0000 40.2041 32.8071 
Standar 
Deviati
on (S) 6.4332 5.8139 6.4332 5.8139 54.0856 26.7238 
Variant 
(s
2
) 
41.386
6 
33.801
2 
41.386
6 33.8012 
2925.24
87 
714.161
3 
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Table 4.10 Tcount and Ttable 
Varian 1 41.3866 
Varian 2 33.8012 
T count 17.213 
Df 67 
Alpha 0.05 
T table 2.031 
 
The result of computation (t-test) states that tscore is 17.213 and ttable is 
2.031 with degree of freedom 67 and the level of significance 0.05. The result 
provides that tcount is higher than ttable. So the alternative hypothesis (Ha) is 
accepted and the Null hypothesis (Ho) is rejected. It means that there is 
significant difference in the achievement of speaking skill between students 
taught by using subtitled animation video in teaching speaking skill. 
Table 4.11 The computation of T-test post-test 
No   Experient Control (X1-    (X2-    (X1-   
2
 (X2-   
2
 
1 85 60 5.857 -4.853 34.306 23.551 
2 85 70 5.857 5.147 34.306 26.492 
3 65 65 14.143 0.147 200.020 0.022 
4 75 70 -4.143 5.147 17.163 26.492 
5 90 65 10.857 0.147 117.878 0.022 
6 75 65 -4.143 0.147 17.163 0.022 
7 80 60 0.857 -4.853 0.735 23.551 
8 75 55 -4.143 -9.853 17.163 97.080 
9 70 60 -9.143 -4.853 83.592 23.551 
10 80 65 0.857 0.147 0.735 0.022 
11 80 60 0.857 -4.853 0.735 23.551 
12 80 70 0.857 5.147 0.735 26.492 
13 60 60 -19.143 -4.853 366.449 23.551 
14 80 70 0.857 5.147 0.735 26.492 
15 85 65 5.857 0.147 34.306 0.022 
16 70 65 -9.143 0.147 83.592 0.022 
17 80 70 0.857 5.147 0.735 26.492 
18 90 65 10.857 0.147 117.878 0.022 
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19 85 55 5.857 -9.853 34.306 97.080 
20 85 65 5.857 0.147 34.306 0.022 
21 80 60 0.857 -4.853 0.735 23.551 
22 80 70 0.857 5.147 0.735 26.492 
23 80 65 0.857 0.147 0.735 0.022 
24 70 70 -9.143 5.147 83.592 26.492 
25 85 60 5.857 -4.853 34.306 23.551 
26 70 75 -9.143 10.147 83.592 102.963 
27 75 70 -4.143 5.147 17.163 26.492 
28 75 65 -4.143 0.147 17.163 0.022 
29 75 60 -4.143 -4.853 17.163 23.551 
30 85 65 5.857 0.147 34.306 0.022 
31 80 65 0.857 0.147 0.735 0.022 
32 85 70 5.857 5.147 34.306 26.492 
33 80 65 0.857 0.147 0.735 0.022 
34 90 65 10.857 0.147 117.878 0.022 
35 85   5.857   34.306   
Total  2,770 2,205 0 0 1,674 724 
Mean 79.1429 64.8529 0.0000 0.0000 47.8367 21.3019 
Standar 
Deviatio
n (S) 7.0174 4.6848 7.0174 4.6848 71.9890 27.4006 
Variant 
(s
2
) 49.2437 21.9474 
49.243
7 
21.947
4 
5182.411
3 
750.791
0 
 
Table 4.12 Tcount and Ttable 
Varian 1 49.2437 
Varian 2 12.9474 
T count 57.571 
Df 67 
Alpha 0.05 
T table 2.032 
 
The result of computation (t-test) states that tscore is 57.572 and ttable is 
2.032 with degree of freedom 67 and the level of significance 0.05. The result 
provides that tcount is higher than ttable. So the alternative hypothesis (Ha) is 
accepted and the Null hypothesis (Ho) is rejected. It means that there is 
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significant difference in the achievement of speaking skill between students 
taught by using subtitled animation video in teaching speaking skill. 
 
Table 4.13 the Criterion Score response  
Total Score Attitude Classification 
0%-24.99% Not Agree 
25%-49.99% Less Agree 
50%-74.99% Agree 
75%-100% Strongly Agree 
The second hypothesis states there is a positive response using 
subtitled animation video to teach speaking. The researcher uses Likert 
Scale to analyze the second hypothesis. The result of the analysis shows 
that the total score of 35 students with 20 questions is 1730, the highest 
total score is 2400 and the lowest total score is 450, and the percentage of 
students‟ score is 72.08%. Based on the explanation criterion score, the 
percentage of students‟ response can be categorized as agree. Based on the 
table above, it can be concluded that the students‟ response using subtitled 
animation video media is positive.  
B. Discussion 
In the media of subtitled animation video to teach speaking, the 
researcher did pretest in experimental class firstly. Then did five times 
treatments in experimental class. Every meeting the researcher used 
Numbered Head Together technique. After the treatment done the 
researcher did post-test. 
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Subtitled animation video is one of some media which is very 
helpful for a student who has low Intel lingual, because they will be helped 
by the students who have middle and high intelligent. Subtitled animation 
video can be applied to teach speaking skill to students at the seventh 
grade students in Senior High School. Besides, subtitled animation video 
can increase student‟s responsibility because the teacher randomly asks 
them to know their speaking of the text. Therefore, all of students be active 
in the class. 
While in control class, the researcher did not give treatment to 
VIIB class. The researcher observing the media of teacher used to teach 
descriptive text. First, the researcher gave pretest. Then, the researcher did 
observation five times and labeled the teacher‟smedia in learning. Then, 
did post-test. 
Based on observation, the researcher gave label the teacher‟s media 
as animation video. In the teaching and learning process, the teacher asks 
the student individually to do the task. First, check the attendance list and 
give motivation to the students. Then, the teacher explains the material in 
ppt (power point) that was created by her. Then, the teacher give the task 
related to material and the student should do it individually. Before doing 
the task, the teacher read the text loudly, the students listen it and repeat 
after it. Then, the students find the difficult word from the text. Then, the 
students doing the task individually. The last, the teacher asks the students 
about the task and the student answer it. 
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Besides, from the calculation of the test result, the mean in 
experimental class is 60,71, while control group is 56.32. After that the 
mean of posttest is 78.86, while control group is 64,11. From the 
calculation above, it can be concluded that there are significant differences 
between experimental group and control group where the mean of 
experimental group is higher than control group. 
Based on the t-test, t test is 17.213 is higher than t table (2,000). It 
means the hypothesis which subtitled animation video is more effective to 
teach speaking for seventh grade of MTS Miftahul Huda is accepted. The 
result indicates that the using of subtitled animation video to teach 
speaking is more effective than using animation video. 
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CHAPTER V 
CONCLUSION, SUGGESTION, AND IMPLICATION 
This chapter discuss about conclusion, suggestion, and implication from 
the result of the research.  
A. Conclusion 
Based on the finding and discussion in the chapter 4, the researcher 
can conclude that the use of subtitled animation video in teaching speaking 
skill as follows: 
1. There is significant effect of subtitled animation video to teach speaking 
skill at the seventh grade of MTs Miftahul Huda Purwodadi in the 
academic year of 2016/2017. The reason is because the students who are 
taught by using subtitled animation video have the highest score than the 
students who are taught by using animation video in learning speaking 
skill. With the average score of post-test in experiment class (the students 
who are taught by using subtitled animation video) is 70.3, and the 
average score of post-test in control class (the students who are taught by 
using animation video) is 65.8. It means that the using of subtitled 
animation video is effective to teach students‟ speaking skill at the 
seventh grade of MTs Miftahul Huda Purwodadi in the academic year of 
2016/2017. It is also proved by the result of t-test. The t-test show that (t-
count > t-table) t-count 40.512 is higher than t-table 2.031 for level of 
significant 0.05. It means that Ha is accepted, because the t-count is 
higher than the t-table, there is significance difference in the achievement 
between students in class VIIA who are taught by using subtitled 
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animation video and students in class VIIB who are taught by using 
animation video. 
2. There is positive response using subtitled animation video to teach 
speaking of the eleventh grade students of MTs Miftahul Huda Kuripan 
Purwodadi in the academic year 2016/2017. The researcher analyzing the 
data of questionnaire to found the answer. Based on the Likert Scale 
analysis, the students‟ response using subtitled animation video to teach 
speaking of the eleventh grade students of MTs Miftahul Huda Kuripan 
Purwodadi in the academic year 2016/2017 was good, 72.08% is 
students‟ is gave positive response. Based on the interpretation of 
criterion score, the percentage can be categorized as agree. It means that 
students are agreed with using subtitled animation video to teach speaking 
and it means that the students‟ response using subtitled animation video 
to teach speaking is positive. The students are more interested in learning 
speaking when the learning process using subtitled animation video as 
media to teach speaking. They have many advantages from the 
implementation of subtitled animation video. The media makes them feel 
fun when learn speaking or new word. 
B. Suggestion 
Related to the result of the study that there is significant difference 
speaking skill achievement between the students who are taught by using 
subtitled animation video that has higher achievement than the students who 
are taught by using animation video, the researcher would like to give 
suggestion as follow: 
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1. For the English Teacher 
English is one of difficult subjects for the students. So, teaching 
English especially teaching speaking is not easy. The teacher should use 
an appropriate and interesting media which is based on the ability and 
situation from the student. It is because the students still believe that 
learning English is difficult. The interesting and appropriate media is 
hoped to motivate the students in their learning English activity. As the 
result of this research, subtitled animation video is better than animation 
video in teaching speaking skill. The teacher should creatively choose the 
more appropriate media based on the condition of the class. 
2. For the students 
The students should be more active in speaking learning process 
and do more practices in the class or out of the class. The students have 
to communicate well with their friends to have a good collaboration in 
enriching the speaking ability. The researcher recommended to use 
subtitled animation video to teach speaking to make the student enjoy in 
the classroom and creates fun and active condition in the class. 
3. For the school  
The school should be supported all of the progress of students‟ 
achievement by giving them good facilities. One of the ways is preparing 
the English teachers to be more creative and professional in transferring 
their knowledge to the students in an effective way. 
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4. For the other Researchers 
This research has found that teaching English speaking skill by 
using subtitled animation video can be more effective to teach speaking 
skill. The researcher hopes that the media can support the other 
researcher to find out the good way in solving many kinds of students‟ 
problem faced by the teacher in teaching learning process. The 
researcher also hopes that this research can guide the others researcher 
who want to have the same research related to the experiment research or 
related to the subtitled animation video and speaking skill.  
C. Implication 
The result of the research shows that subtitled animation video can 
give good achievement in speaking skill than the achievement from using 
animation video in speaking skill. It means that subtitled animation video is 
appropriate to be applied in speaking skill for students in MTs Miftahul 
Huda Kuripan Purwodadi especially in the seventh grade students in the 
academic year of 2016/2017. The students are more active in learning 
speaking skill by using subtitled animation video. The conclusion has some 
implication as follow: 
1. Subtitled animation video can be applied to teach speaking skill to 
students at the seventh grade students in Senior High School. 
2. Subtitled animation video makes the students more active, expressive, 
enjoyable, pleasant, and enthusiasm while the speaking class is running. 
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3. Subtitled animation video makes the students in the class have same 
opportunities to speak up what they think about or what is the answer of 
the question from the teacher. 
4. Subtitled animation video encourages the students to have well group 
collaboration. 
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List Name of Students in Experiment Class VII A 
No Nama Initial 
1 Agnes B AB 
2 Agung Putro AP 
3 Ahmad Khoirul Anam AKA 
4 Ahmad Romadhoni AR 
5 Alfian Haris Danil. D AHDD 
6 Ananda Aprilya N AAN 
7 Afif Yulianto AY 
8 Aufyaria Purwadani Bestiani W APBW 
9 Azizha Rohana Candra Dewi ARCD 
10 Egi Pratama P EPP 
11 Eka Novita Sari ENS 
12 Fajar Roiyanto FR 
13 Gilang Kurniawan GK 
14 Husna Nafita HN 
15 Eka Setyowati O ESO 
16 Evannovie A EA 
17 Jinni Fadilah Umayah JFU 
18 Khila Watul Jamil KWJ 
19 Kukuh Dwi S KDS 
20 Luluk Zahrotu Zain LZZ 
21 Muh. Agus MA 
22 Muhammad Iqbal Qoirul M AIQM 
23 Ninis Apriliana NA 
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No Nama Initial 
24 Novitasari Arum R NAR 
25 Nurul Huda NH 
26 Resa Amelianari RA 
27 Rini Ambarwati RA 
28 Roichatul Mutafidah RM 
29 Sabiq Tarmimul Azka STA 
30 Yudha Andiansyah YA 
31 Yudik Setiawan YS 
32 Ahmad Khomaludin AK 
33 Ulfi Wahyu S.B.R UWSBR 
34 Yusril  Y 
35 Doni M DM 
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List Name of Students in Control Class (VII B) 
No Name  Initial 
1 Adi Suryanto AS 
2 Bimantoro B 
3 Duan Tana DT 
4 Arisma Cahyani AC 
5 Andhika Putra Wardana APW 
6 Anas Luffati R ALR 
7 Batra Salsa Dinata D BSDD 
8 Eni Tri Alfaeni ETA 
9 Azul Muna AM 
10 Eli Rofiliana ER 
11 Anam Faiqul Hakim AFH 
12 Amila A 
13 Dora Danuarta DD 
14 Jalil Ahmad A JAA 
15 Kharisma Putri Setyana KPS 
16 Rahmawati  R 
17 Lia Kusuma Wardani LKW 
18 Lutfi Aprilia Sari LAS 
19 Eli Sarah Hani ESH 
20 Mohammad Arifin MA 
21 Mohammad Ubaidillah MU 
22 Himatul Inayah HI 
23 Nikmatul Nasikah NN 
24 Novi Ika Sari M NISM 
25 Novita Sari NS 
26 Isnaini Diva Aryani IDA 
27 Nor wati NW 
28 Reynaldi  R 
29 Rodzikatul Nisa RN 
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No Name  Initial 
30 Nur Rohmah NR 
31 Nisya Fitria Hartanti  NFH 
32 Nia Safitri NS 
33 Rohmaniyah Lailatul M RLM 
34 Salmah Istaghna SI 
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List Score Of Students In Experimental Class (VII A) 
No Name Pre-test Post-test 
1 Agnes B 55 85 
2 Agung Putro 55 85 
3 Ahmad Khoirul Anam 60 65 
4 Ahmad Romadhoni 50 75 
5 Alfian Haris Danil. D 55 90 
6 Ananda Aprilya N 60 75 
7 Afif Yulianto 50 80 
8 Aufyaria Purwadani Bestiani W 60 75 
9 Azizha Rohana Candra Dewi 75 70 
10 Egi Pratama P 60 80 
11 Eka Novita Sari 50 80 
12 Fajar Roiyanto 65 80 
13 Gilang Kurniawan 70 60 
14 Husna Nafita 55 80 
15 Eka Setyowati O 60 85 
16 Evan novie A 55 70 
17 Jinni Fadilah Umayah 70 80 
18 Khila Watul Jamil 60 90 
19 Kukuh Dwi S 70 85 
20 Luluk Zahrotu Zain 60 85 
21 Muh. Agus 60 80 
22 Muhammad Iqbal Qoirul M 75 80 
23 Ninis Apriliana 65 75 
24 Novitasari Arum R 55 70 
 
 
 
94 
 
 
No Name Pre-test Post-test 
25 Nurul Huda 65 85 
26 Resa Amelianari 60 70 
27 Rini Ambarwati 60 75 
28 Roichatul Mutafidah 60 75 
29 Sabiq Tarmimul Azka 55 75 
30 Yudha Andiansyah 55 85 
31 Yudik Setiawan 65 75 
32 Ahmad Khomaludin 65 85 
33 Ulfi Wahyu S.B.R 65 80 
34 Yusril  65 90 
35 Doni M 60 85 
  Total  2125 2760 
  Mean 60.71 78.86 
 
Pre-test 
Mean : 
N
X
x


_
 
Mean : 
35
2125
 
Mean : 60.71 
 
Post-test 
Mean : 
N
X
x


_
 
Mean : 
35
2760
 
Mean : 78.86 
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List of Score Students in Control Class (VIIB) 
No Name  Pre-test Post-test 
1 Adi Suryanto 50 60 
2 Bimantoro 60 70 
3 Duan Tana 55 60 
4 Arisma Cahyani 65 70 
5 Andhika Putra Wardana 60 65 
6 Anas Luffati R 60 60 
7 Batra Salsa Dinata D 55 60 
8 Eni Tri Alfaeni 50 55 
9 Azul Muna 55 60 
10 Eli Rofiliana 60 60 
11 Anam Faiqul Hakim 50 60 
12 Amila 65 70 
13 Dora Danuarta 55 60 
14 Jalil Ahmad A 65 70 
15 Kharisma Putri Setyana 60 65 
16 Rahmawati  55 60 
17 Lia Kusuma Wardani 50 70 
18 Lutfi Aprilia Sari 50 65 
19 Eli Sarah Hani 50 55 
20 Mohammad Arifin 65 65 
21 Mohammad Ubaidillah 55 60 
22 Himatul Inayah 50 65 
23 Nikmatul Nasikah 50 65 
24 Novi Ika Sari M 65 70 
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No Name  Pre-test Post-test 
25 Novita Sari 55 60 
26 Isnaini Diva Aryani 50 75 
27 Nor wati 65 70 
28 Reynaldi  60 65 
29 Rodzikatul Nisa 50 60 
30 Nur Rohmah 50 65 
31 Nisya Fitria Hartanti  60 65 
32 Nia Safitri 65 70 
33 Rohmaniyah Lailatul M 55 65 
34 Salmah Istaghna 50 65 
  Total  1915 2180 
  Mean  56.32 64.12 
 
Pre-test 
Mean : 
N
X
x


_
 
Mean : 
34
1915
 
Mean : 56.32 
 
Post-test 
 
Mean : 
N
X
x


_
 
Mean : 
34
2180
 
Mean : 64.12 
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A. Calculation of Data 
The Data Result of Student’s Experimental Class 
No  Pre-test Post-test 
1 55 85 
2 55 85 
3 60 65 
4 50 75 
5 55 90 
6 60 75 
7 50 80 
8 60 75 
9 75 70 
10 60 80 
11 50 80 
12 65 80 
13 70 60 
14 55 80 
15 60 85 
16 55 70 
17 70 80 
18 60 90 
19 70 85 
20 60 85 
21 60 80 
22 75 80 
23 65 75 
24 55 70 
25 65 85 
26 60 70 
27 60 75 
28 60 75 
29 55 75 
30 55 85 
31 65 75 
32 65 85 
33 65 80 
34 65 90 
35 60 85 
Total  2,125 2,760 
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Mean 60.71 78.86 
Median 60 80 
Mode 60 85 
Variant 41.387 50.126 
SD 6.43 7.08 
Max 75 90 
Min 50 60 
 
1. Frequency Distribution of  Experimental Class using Subtitled 
Animation Video to Teach Speaking 
a. Pre-test Experimental Class 
Score x f fx x
2
 fx
2
 
50 - 54 52 3 156 2704 8112 
54 - 58 56 8 448 3136 25088 
58 - 62 60 12 720 3600 43200 
62 - 66 64 7 448 4096 28672 
66 - 70 68 3 204 4624 13872 
70 - 74 72 2 144 5184 10368 
Sum   35 2120 23344 129312 
 
Interval  : 4.17 dibulatkan menjadi 4 
Mean  : 60.71 
Median  : 60  
Mode  : 60 
SD  : 6.43 
Maximum Score 75 
  Minimum Score 50 
  
    Range = 75 - 50 = 3,33 
   
6 
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b. Post-test Experimental Class 
Score x f fx x
2
 fx
2
 
60 - 64 62 1 62 3844 3844 
65 - 69 67 1 67 4489 4489 
70 - 74 72 4 288 5184 20736 
75 - 79 77 8 616 5929 47432 
80 - 84 82 9 738 6724 60516 
85 - 90 87 12 1044 7569 90828 
Sum   35 2815 33739 227845 
 
Interval  : 5.00 
Mean  : 78.86 
Median  :  80 
Mode  : 85 
SD  : 7.08 
Maximum Score 90 
  Minimum Score 60 
  
    Range = 90 - 60 
 
   
6 
  
      Interval = 5.00 dibulatkan menjadi  
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The Data Result of Student’s Control Class 
No  Pre-test Post-test 
1 55 85 
2 55 85 
3 60 65 
4 50 75 
5 55 90 
6 60 75 
7 50 80 
8 60 75 
9 75 70 
10 60 80 
11 50 80 
12 65 80 
13 70 60 
14 55 80 
15 60 85 
16 55 70 
17 70 80 
18 60 90 
19 70 85 
20 60 85 
21 60 80 
22 75 80 
23 65 75 
24 55 70 
25 65 85 
26 60 70 
27 60 75 
28 60 75 
29 55 75 
30 55 85 
31 65 75 
32 65 85 
33 65 80 
34 65 90 
35 60 85 
Total  2,125 2,760 
Mean 60.71 78.86 
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Median 60 80 
Mode 60 85 
Variant 41.387 50.126 
SD 6.43 7.08 
Max 75 90 
Min 50 60 
 
2. Frequency Distribution of  Control Class using Subtitled Animation 
Video to Teach Speaking 
c. Pre-test Control Class 
Score x f fx x
2
 fx
2
 
50 - 52 51 12 612 2601 31212 
53 - 55 54 8 432 2916 23328 
56 - 58 57 0 0 3249 0 
59 - 61 60 7 420 3600 25200 
62 - 64 63 0 0 3969 0 
65 - 67 66 7 462 4356 30492 
sum   34 1926 20691 110232 
 
Interval  : 2.50 
Mean  : 60.71 
Median  : 60 
Mode  : 60 
SD  : 6.43 
Maximum Score 65 
  Minimum Score 50 
  
    Range = 65 - 50 
 
   
6 
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d. Post-test Control Class 
Score x f fx x
2
 fx
2
 
55 - 58 56.5 2 113 3192.25 6384.5 
59 - 62 60.5 12 726 3660.25 43923 
63 - 66 64.5 11 709.5 4160.25 45762.8 
67 - 70 68.5 8 548 4692.25 37538 
71 - 74 72.5 0 0 5256.25 0 
75 - 78 76.5 1 76.5 5852.25 5852.25 
Sum   34 2173 26813.5 139461 
 
Interval  : 3.33 
Mean  : 78.86 
Median  : 80 
Mode  : 85 
SD  : 7.08 
Maximum Score 75 
  Minimum Score 55 
  
    Range = 75 - 55 
 
   
6 
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B. NORMALITY TEST 
1. Normality Test of  Pre Test in Experimental Class 
No X X
2
 Zi F(Zi) S(Zi) [F(zi)-S(Zi) 
1 50 2500 -1.67 0.048 0.029 0.019 
2 50 2500 -1.67 0.048 0.057 -0.009 
3 50 2500 -1.67 0.048 0.086 -0.038 
4 55 3025 -0.89 0.187 0.114 0.073 
5 55 3025 -0.89 0.187 0.143 0.044 
6 55 3025 -0.89 0.187 0.171 0.016 
7 55 3025 -0.89 0.187 0.200 -0.013 
8 55 3025 -0.89 0.187 0.229 -0.041 
9 55 3025 -0.89 0.187 0.257 -0.070 
10 55 3025 -0.89 0.187 0.286 -0.099 
11 55 3025 -0.89 0.187 0.314 -0.127 
12 60 3600 -0.11 0.456 0.343 0.113 
13 60 3600 -0.11 0.456 0.371 0.084 
14 60 3600 -0.11 0.456 0.400 0.056 
15 60 3600 -0.11 0.456 0.429 0.027 
16 60 3600 -0.11 0.456 0.457 -0.001 
17 60 3600 -0.11 0.456 0.486 -0.030 
18 60 3600 -0.11 0.456 0.514 -0.058 
19 60 3600 -0.11 0.456 0.543 -0.087 
20 60 3600 -0.11 0.456 0.571 -0.116 
21 60 3600 -0.11 0.456 0.600 -0.144 
22 60 3600 -0.11 0.456 0.629 -0.173 
23 60 3600 -0.11 0.456 0.657 -0.201 
24 65 4225 0.67 0.747 0.686 0.062 
25 65 4225 0.67 0.747 0.714 0.033 
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26 65 4225 0.67 0.747 0.743 0.004 
27 65 4225 0.67 0.747 0.771 -0.024 
28 65 4225 0.67 0.747 0.800 -0.053 
29 65 4225 0.67 0.747 0.829 -0.081 
30 65 4225 0.67 0.747 0.857 -0.110 
31 70 4900 1.44 0.926 0.886 0.040 
32 70 4900 1.44 0.926 0.914 0.011 
33 70 4900 1.44 0.926 0.943 -0.017 
34 75 5625 2.22 0.987 0.971 0.015 
35 75 5625 2.22 0.987 1.000 -0.013 
Jumlah 2125  130425     Lmax 0.113 
Rata-
rata 60.71       Ltabel 0.148 
Standar 
Deviasi 6.43       Hasil Normal 
 
 = 2125 
2
 = 130425 
x  = 60.71 
 
Standar Deviasi: 
 
SD = 
)1(
)()( 22


nn
xxn
 
SD = 
)135(35
)2125()130425(35 2


 
SD = 
1190
45156254564875 
 
Harga Zi: 
 
S
xXi
Zi

  
43.6
71,6050 
Zi  
Zi -1.67 
 
 
 
 
105 
 
 
SD = 
1190
49250
 
SD = 39.41   = 6.43 
 
F(Zi)  = 0,5 – luas dibawah kurva jika Zi negatif 
 = 0,5 + luas dibawah kurva jika Zi positif 
F(Zi) = untuk -1,67 = 0,5 – 0,452 
 = 0,048 
S(Zi) = 
N
iBanyaknyaZ
 
 = 
35
1
 = 0,029 
F(Zi) – S(Zi) = 0,048– 0,029 
  = 0.019 
F(Zi) – S(Zi) tertinggi = L = 0,113 
Ltabel = 0,148 
Diperoleh Lo = 0,113, dari n = 35 dan taraf nyata 0,05 pada daftar nilai kritis 
untuk uji Lilliefors Ltab = 0,148. maka Lo < Ltab, sehingga hipotesis nol 
diterima.  
Kesimpulan: populasi berdistribusi normal. 
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2. Normality Test of Post Test in Experimental Class 
No X X
2
 Zi F(Zi) S(Zi) [F(zi)-S(Zi) 
1 60 3600 -2.66 0.004 0.029 -0.025 
2 65 4225 -1.96 0.025 0.057 -0.032 
3 70 4900 -1.25 0.105 0.086 0.020 
4 70 4900 -1.25 0.105 0.114 -0.009 
5 70 4900 -1.25 0.105 0.143 -0.037 
6 70 4900 -1.25 0.105 0.171 -0.066 
7 75 5625 -0.54 0.293 0.200 0.093 
8 75 5625 -0.54 0.293 0.229 0.064 
9 75 5625 -0.54 0.293 0.257 0.036 
10 75 5625 -0.54 0.293 0.286 0.007 
11 75 5625 -0.54 0.293 0.314 -0.021 
12 75 5625 -0.54 0.293 0.343 -0.050 
13 75 5625 -0.54 0.293 0.371 -0.078 
14 75 5625 -0.54 0.293 0.400 -0.107 
15 80 6400 0.16 0.564 0.429 0.136 
16 80 6400 0.16 0.564 0.457 0.107 
17 80 6400 0.16 0.564 0.486 0.078 
18 80 6400 0.16 0.564 0.514 0.050 
19 80 6400 0.16 0.564 0.543 0.021 
20 80 6400 0.16 0.564 0.571 -0.007 
21 80 6400 0.16 0.564 0.600 -0.036 
22 80 6400 0.16 0.564 0.629 -0.064 
23 80 6400 0.16 0.564 0.657 -0.093 
24 85 7225 0.87 0.807 0.686 0.121 
25 85 7225 0.87 0.807 0.714 0.093 
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26 85 7225 0.87 0.807 0.743 0.064 
27 85 7225 0.87 0.807 0.771 0.036 
28 85 7225 0.87 0.807 0.800 0.007 
29 85 7225 0.87 0.807 0.829 -0.021 
30 85 7225 0.87 0.807 0.857 -0.050 
31 85 7225 0.87 0.807 0.886 -0.079 
32 85 7225 0.87 0.807 0.914 -0.107 
33 90 8100 1.57 0.942 0.943 -0.001 
34 90 8100 1.57 0.942 0.971 -0.029 
35 90 8100 1.57 0.942 1.000 -0.058 
Jumlah 2760  219350     Lmax 0.136 
Rata-
rata 78.86       Ltabel 0.148 
Standar 
Deviasi 7.08       Hasil Normal 
 
Xi  = 2760 
Xi2 = 219350 
x  = 78.86 
 
Standar Deviasi: 
 
SD = 
)1(
)()( 22


nn
xxn
 
SD = 
)135(35
)2760()219350(35 2


 
Harga Zi: 
 
S
xXi
Zi

  
08.7
86,7860 
Zi  
Zi -2.66 
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SD = 
1190
76176007677250 
 
SD = 
1190
59650
 
SD = 05.50   = 7.08 
 
 
F(Zi)  = 0,5 – luas dibawah kurva jika Zi negatif 
 = 0,5 + luas dibawah kurva jika Zi positif 
F(Zi) = untuk -2,66 = 0,5 – 0.496 
 = 0,004 
S(Zi) = 
N
iBanyaknyaZ
 
 = 
35
1
 = 0,029 
F(Zi) – S(Zi) = 0,004 0,029 
  = -0.025 
F(Zi) – S(Zi) tertinggi = L = 0,136 
Ltabel = 0,148 
Diperoleh Lo = 0,136, dari n = 35 dan taraf nyata 0,05 pada daftar nilai kritis 
untuk uji Lilliefors Ltab = 0,148. maka Lo < Ltab, sehingga hipotesis nol 
diterima.  
Kesimpulan: populasi berdistribusi normal. 
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3. Normality Test of Pre Test in Control Class 
No X X
2
 Zi F(Zi) S(Zi) [F(zi)-S(Zi) 
1 50 2500 -1.09 0.138 0.029 0.110 
2 50 2500 -1.09 0.138 0.057 0.081 
3 50 2500 -1.09 0.138 0.086 0.053 
4 50 2500 -1.09 0.138 0.114 0.024 
5 50 2500 -1.09 0.138 0.143 -0.004 
6 50 2500 -1.09 0.138 0.171 -0.033 
7 50 2500 -1.09 0.138 0.200 -0.062 
8 50 2500 -1.09 0.138 0.229 -0.090 
9 50 2500 -1.09 0.138 0.257 -0.119 
10 50 2500 -1.09 0.138 0.286 -0.147 
11 50 2500 -1.09 0.138 0.314 -0.176 
12 50 2500 -1.09 0.138 0.343 -0.204 
13 55 3025 -0.23 0.410 0.371 0.039 
14 55 3025 -0.23 0.410 0.400 0.010 
15 55 3025 -0.23 0.410 0.429 -0.019 
16 55 3025 -0.23 0.410 0.457 -0.047 
17 55 3025 -0.23 0.410 0.486 -0.076 
18 55 3025 -0.23 0.410 0.514 -0.104 
19 55 3025 -0.23 0.410 0.543 -0.133 
20 55 3025 -0.23 0.410 0.571 -0.161 
21 60 3600 0.63 0.736 0.600 0.136 
22 60 3600 0.63 0.736 0.629 0.108 
23 60 3600 0.63 0.736 0.657 0.079 
24 60 3600 0.63 0.736 0.686 0.051 
25 60 3600 0.63 0.736 0.714 0.022 
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26 60 3600 0.63 0.736 0.743 -0.006 
27 60 3600 0.63 0.736 0.771 -0.035 
28 65 4225 1.49 0.932 0.800 0.132 
29 65 4225 1.49 0.932 0.829 0.104 
30 65 4225 1.49 0.932 0.857 0.075 
31 65 4225 1.49 0.932 0.886 0.046 
32 65 4225 1.49 0.932 0.914 0.018 
33 65 4225 1.49 0.932 0.943 -0.011 
34 65 4225 1.49 0.932 0.971 -0.039 
Jumlah 1915 108975      Lmax 0.136 
Rata-
rata 56.32       Ltabel 0.148 
Standar 
Deviasi 5.81       Hasil Normal 
 
 
Xi  = 1915 
Xi2 = 108975 
x  = 56.32 
 
Standar Deviasi: 
 
SD = 
)1(
)()( 22


nn
xxn
 
SD = 
)134(34
)1915()108975(34 2


 
Harga Zi: 
 
S
xXi
Zi

  
81.5
32,5650 
Zi  
Zi -1.09 
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SD = 
1122
36672253705150 
 
SD = 
1122
37925
 
SD = 8.33   = 5.81 
 
 
F(Zi)  = 0,5 – luas dibawah kurva jika Zi negatif 
 = 0,5 + luas dibawah kurva jika Zi positif 
F(Zi) = untuk -1,09 = 0,5 – 0.362 
 = 0,138 
S(Zi) = 
N
iBanyaknyaZ
 
 = 
34
1
 = 0,029 
F(Zi) – S(Zi) = 0,138-0,029 
  = 0.110 
F(Zi) – S(Zi) tertinggi = L = 0,136 
Ltabel = 0,148 
Diperoleh Lo = 0,136, dari n = 34 dan taraf nyata 0,05 pada daftar nilai kritis 
untuk uji Lilliefors Ltab = 0,148. maka Lo < Ltab, sehingga hipotesis nol 
diterima.  
Kesimpulan: populasi berdistribusi normal. 
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4. Normality Test of  Post Test in Control Class 
No X X
2
 Zi F(Zi) S(Zi) [F(zi)-S(Zi) 
1 55 3025 -1.88 0.030 0.029 0.001 
2 55 3025 -1.88 0.030 0.057 -0.027 
3 60 3600 -0.85 0.198 0.086 0.112 
4 60 3600 -0.85 0.198 0.114 0.083 
5 60 3600 -0.85 0.198 0.143 0.055 
6 60 3600 -0.85 0.198 0.171 0.026 
7 60 3600 -0.85 0.198 0.200 -0.002 
8 60 3600 -0.85 0.198 0.229 -0.031 
9 60 3600 -0.85 0.198 0.257 -0.060 
10 60 3600 -0.85 0.198 0.286 -0.088 
11 60 3600 -0.85 0.198 0.314 -0.117 
12 60 3600 -0.85 0.198 0.343 -0.145 
13 60 3600 -0.85 0.198 0.371 -0.174 
14 60 3600 -0.85 0.198 0.400 -0.202 
15 65 4225 0.18 0.572 0.429 0.144 
16 65 4225 0.18 0.572 0.457 0.115 
17 65 4225 0.18 0.572 0.486 0.087 
18 65 4225 0.18 0.572 0.514 0.058 
19 65 4225 0.18 0.572 0.543 0.029 
20 65 4225 0.18 0.572 0.571 0.001 
21 65 4225 0.18 0.572 0.600 -0.028 
22 65 4225 0.18 0.572 0.629 -0.056 
23 65 4225 0.18 0.572 0.657 -0.085 
24 65 4225 0.18 0.572 0.686 -0.113 
25 65 4225 0.18 0.572 0.714 -0.142 
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26 70 4900 1.21 0.888 0.743 0.145 
27 70 4900 1.21 0.888 0.771 0.116 
28 70 4900 1.21 0.888 0.800 0.088 
29 70 4900 1.21 0.888 0.829 0.059 
30 70 4900 1.21 0.888 0.857 0.031 
31 70 4900 1.21 0.888 0.886 0.002 
32 70 4900 1.21 0.888 0.914 -0.026 
33 70 4900 1.21 0.888 0.943 -0.055 
34 75 5625 2.25 0.988 0.971 0.016 
Jumlah 2180 140550      Lmax 0.145 
Rata-
rata 64.12       Ltabel 0.148 
Standar 
Deviasi 4.84       Hasil Normal 
 
Xi  = 2180 
Xi2 = 140550 
x  = 64.12 
 
Standar Deviasi: 
 
SD = 
)1(
)()( 22


nn
xxn
 
SD = 
)134(34
)2180()140550(34 2


 
SD = 
1122
47524004778700 
 
Harga Zi: 
 
S
xXi
Zi

  
81.5
32,5650 
Zi  
Zi -1.09 
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SD = 
1122
26300
 
SD = 44.23   = 4.48 
 
 
F(Zi)  = 0,5 – luas dibawah kurva jika Zi negatif 
 = 0,5 + luas dibawah kurva jika Zi positif 
F(Zi) = untuk -1,09 = 0,5 – 0.362 
 = 0,138 
S(Zi) = 
N
iBanyaknyaZ
 
 = 
34
1
 = 0,029 
F(Zi) – S(Zi) = 0,138-0,029 
  = 0.110 
F(Zi) – S(Zi) tertinggi = L = 0,136 
Ltabel = 0,148 
Diperoleh Lo = 0,136, dari n = 34 dan taraf nyata 0,05 pada daftar nilai kritis 
untuk uji Lilliefors Ltab = 0,148. maka Lo < Ltab, sehingga hipotesis nol 
diterima.  
Kesimpulan: populasi berdistribusi normal. 
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C. HOMOGENITY TEST 
1. Homogenity Test of Experimental Class 
No  Pre-test Post-test 
1 55 85 
2 55 85 
3 60 65 
4 50 75 
5 55 90 
6 60 75 
7 50 80 
8 60 75 
9 75 70 
10 60 80 
11 50 80 
12 65 80 
13 70 60 
14 55 80 
15 60 85 
16 55 70 
17 70 80 
18 60 90 
19 70 85 
20 60 85 
21 60 80 
22 75 80 
23 65 75 
24 55 70 
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25 65 85 
26 60 70 
27 60 75 
28 60 75 
29 55 75 
30 55 85 
31 65 75 
32 65 85 
33 65 80 
34 65 90 
35 60 85 
Total  2,125 2,760 
Mean 60.7143 78.8571 
Standar Deviation 6.4332 7.0800 
Variant 41.3866 50.1261 
Fcount 1.2112 
 Ftable 1.82 
 Result Homogenious 
  
Pretest 
Xi  = 2125 
Xi2 = 130425 
x  = 60.71 
Standar Deviasi: 
SD = 
)1(
)()( 22


nn
xxn
 
Varian: 
 
S = SD
2
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SD = 
)135(35
)2125()130425(35 2


 
SD = 
1190
45156254564875 
 
SD = 
1190
49250
 
SD = 39.41   = 6.43 
S = 6.43
2
 
S= 41.3866 
Postest 
Xi  = 2760 
Xi2 = 219350 
x  = 78.86 
Standar Deviasi: 
SD = 
)1(
)()( 22


nn
xxn
 
SD = 
)135(35
)2760()219350(35 2


 
SD = 
1190
76176007677250 
 
SD = 
1190
59650
 
SD = 05.50   = 7.08 
Varian: 
 
S = SD
2
 
S = 7.08
2
 
S= 50.1261 
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2. Homogenity Test of Control Class 
No   Pre-test Post-test 
1 50 60 
2 60 70 
3 55 60 
4 65 70 
5 60 65 
6 60 60 
7 55 60 
8 50 55 
9 55 60 
10 60 60 
11 50 60 
12 65 70 
13 55 60 
14 65 70 
15 60 65 
16 55 60 
17 50 70 
18 50 65 
19 50 55 
20 65 65 
21 55 60 
22 50 65 
23 50 65 
24 65 70 
25 55 60 
 
 
 
119 
 
 
26 50 75 
27 65 70 
28 60 65 
29 50 60 
30 50 65 
31 60 65 
32 65 70 
33 55 65 
34 50 65 
Total  1,915 2,180 
Mean 56.3235 64.1176 
Standar Deviation 5.8139 4.8415 
Variant 33.8012 23.4403 
Fcount 0.6935 
 Ftable 1.82 
 Result Homogenious 
  
Pretest 
Xi  = 1915 
Xi2 = 108975 
x  = 56.32 
Standar Deviasi: 
SD = 
)1(
)()( 22


nn
xxn
 
SD = 
)134(34
)1915()108975(34 2


 
Varian: 
 
S = SD
2
 
S = 5.81
2
 
S= 33.8012 
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SD = 
1122
36672253705150 
 
SD = 
1122
37925
 
SD = 8.33   = 5.81 

Postest 
Xi  = 2180 
Xi2 = 140550 
x  = 64.12 
Standar Deviasi: 
SD = 
)1(
)()( 22


nn
xxn
 
SD = 
)134(34
)2180()140550(34 2


 
SD = 
1122
47524004778700 
 
SD = 
1122
26300
 
SD = 44.23   = 4.48 
Varian: 
 
S = SD
2
 
S = 4.48
2
 
S= 23.44 
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D. T test 
1. The Data of Pre Test 
No  Experient Control (X1-    (X2-    (X1-   
2
 (X2-   
2
 
1 55 50 -5.714 -6.324 32.653 39.987 
2 55 60 -5.714 3.676 32.653 13.516 
3 60 55 -0.714 -1.324 0.510 1.752 
4 50 65 -10.714 8.676 114.796 75.281 
5 55 60 -5.714 3.676 32.653 13.516 
6 60 60 -0.714 3.676 0.510 13.516 
7 50 55 -10.714 -1.324 114.796 1.752 
8 60 50 -0.714 -6.324 0.510 39.987 
9 75 55 14.286 -1.324 204.082 1.752 
10 60 60 -0.714 3.676 0.510 13.516 
11 50 50 -10.714 -6.324 114.796 39.987 
12 65 65 4.286 8.676 18.367 75.281 
13 70 55 9.286 -1.324 86.224 1.752 
14 55 65 -5.714 8.676 32.653 75.281 
15 60 60 -0.714 3.676 0.510 13.516 
16 55 55 -5.714 -1.324 32.653 1.752 
17 70 50 9.286 -6.324 86.224 39.987 
18 60 50 -0.714 -6.324 0.510 39.987 
19 70 50 9.286 -6.324 86.224 39.987 
20 60 65 -0.714 8.676 0.510 75.281 
21 60 55 -0.714 -1.324 0.510 1.752 
22 75 50 14.286 -6.324 204.082 39.987 
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23 65 50 4.286 -6.324 18.367 39.987 
24 55 65 -5.714 8.676 32.653 75.281 
25 65 55 4.286 -1.324 18.367 1.752 
26 60 50 -0.714 -6.324 0.510 39.987 
27 60 65 -0.714 8.676 0.510 75.281 
28 60 60 -0.714 3.676 0.510 13.516 
29 55 50 -5.714 -6.324 32.653 39.987 
30 55 50 -5.714 -6.324 32.653 39.987 
31 65 60 4.286 3.676 18.367 13.516 
32 65 65 4.286 8.676 18.367 75.281 
33 65 55 4.286 -1.324 18.367 1.752 
34 65 50 4.286 -6.324 18.367 39.987 
35 60   -0.714   0.510   
Total  2,125 1,915 0 0 1,407 1,115 
Mean 60.7143 56.3235 0.0000 0.0000 40.2041 32.8071 
Standar 
Deviation 
(S) 
6.4332 5.8139 6.4332 5.8139 54.0856 26.7238 
Variant 
(s
2
) 
41.3866 33.8012 41.3866 33.8012 2925.2487 714.1613 
 
   
 
 
 
         
             Formula in use:  
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= 17.213 
Result 
      
       t value = 17.2128 
    t tab = 
     N = 35 = 2.03 
  N = 34 = 2.03 
  
  
Selisih = 0.001 
  t tab = 2.031 
    
       Conclusion 
    t hit > t tab 
    Significant: Ha accepted = There is different 
        Therefore, Ho is rejected and Ha is accepted, it can be concluded that there is 
significant different  
in pre-test between experimental class and control class. 
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2. The Data of Post Test 
No   Experient Control (X1-    (X2-    (X1-   
2 (X2-   
2 
1 85 60 5.857 -4.853 34.306 23.551 
2 85 70 5.857 5.147 34.306 26.492 
3 65 65 -14.143 0.147 200.020 0.022 
4 75 70 -4.143 5.147 17.163 26.492 
5 90 65 10.857 0.147 117.878 0.022 
6 75 65 -4.143 0.147 17.163 0.022 
7 80 60 0.857 -4.853 0.735 23.551 
8 75 55 -4.143 -9.853 17.163 97.080 
9 70 60 -9.143 -4.853 83.592 23.551 
10 80 65 0.857 0.147 0.735 0.022 
11 80 60 0.857 -4.853 0.735 23.551 
12 80 70 0.857 5.147 0.735 26.492 
13 60 60 -19.143 -4.853 366.449 23.551 
14 80 70 0.857 5.147 0.735 26.492 
15 85 65 5.857 0.147 34.306 0.022 
16 70 65 -9.143 0.147 83.592 0.022 
17 80 70 0.857 5.147 0.735 26.492 
18 90 65 10.857 0.147 117.878 0.022 
19 85 55 5.857 -9.853 34.306 97.080 
20 85 65 5.857 0.147 34.306 0.022 
21 80 60 0.857 -4.853 0.735 23.551 
22 80 70 0.857 5.147 0.735 26.492 
23 80 65 0.857 0.147 0.735 0.022 
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24 70 70 -9.143 5.147 83.592 26.492 
25 85 60 5.857 -4.853 34.306 23.551 
26 70 75 -9.143 10.147 83.592 102.963 
27 75 70 -4.143 5.147 17.163 26.492 
28 75 65 -4.143 0.147 17.163 0.022 
29 75 60 -4.143 -4.853 17.163 23.551 
30 85 65 5.857 0.147 34.306 0.022 
31 80 65 0.857 0.147 0.735 0.022 
32 85 70 5.857 5.147 34.306 26.492 
33 80 65 0.857 0.147 0.735 0.022 
34 90 65 10.857 0.147 117.878 0.022 
35 85   5.857   34.306   
Total  2,770 2,205 0 0 1,674 724 
Mean 79.1429 64.8529 0.0000 0.0000 47.8367 21.3019 
Standar 
Deviation 
(S) 
7.0174 4.6848 7.0174 4.6848 71.9890 27.4006 
Variant 
(s
2
) 
49.2437 21.9474 49.2437 21.9474 5182.4113 750.7910 
 
   
 
 
 
         
             Formula in use:  
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= 
 
14.290 
  = 
14.290 
 
 
0.06161 
  
0.2482142 
 
        
 
= 57.571 
     
        Result 
       
        t value = 57.5709 
     t tab = 
      n = 35 = 2.03 
   n = 34 = 2.03 
   
  
Selisih = 0.001 
   t tab = 2.031 
     
        Conclusion 
     t hit > t tab 
     Significant: Ha accepted = There is different 
 
Therefore, Ho is rejected and Ha is accepted, it can be concluded that there is 
significant different in post-test between experimental class and control class. 
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Instrumen of the test 
QUESTION  
1. Retell some descriptions about people! Say it in front of the class in two 
minutes or more! 
2. Pedoman Penilaian 
Jumlah skor maksimal keseluruhan x 5 = 100 
3. Rubrik Penilaian dan Standar dari setiap element 
Aspects Competency Score 
Grammar  Errors in grammar are frequent but can be 
understood by a native speaker used to dealing 
with the foreigners attempting to speak his 
language.   
1 
Can usually handle elementary constructions 
quite accurately but does not have through or 
confident control of the grammar.  
2 
Control of grammar is good. Able to speak the 
language with sufficient structural accuracy to 
participate effectively in most formal and 
informal conversation or practical, social and 
professional topics.  
3 
Able to use the language accurately on all level 
normally pertinent to professional needs. Errors 
in grammar are quite rare. 
4 
Equivalent  to that of an educated native speaker  5 
 Vocabulary  Speaking vocabulary inadequate to express 
anything but the most elementary needs. 
1 
Has speaking vocabulary sufficient to express 
himself simply with some circumlocution.  
2 
Able to speak the language with sifficient 
vocabulary to participate effectively in most 
formal and informal conversations on practical, 
social, and professional topics. Vocabulary is 
board enough that he rarely has to grope for a 
word. 
3 
Can understand and participate in any 
conversation within the range of his experience 
with a high degree of precision of vocabulary.  
4 
His speech on all levels is fully accepted by 
educated native speakers in all its features 
5 
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including breadth of vocabulary and idioms, 
colloquialism, and pertinent cultural reference.  
Fluency  No specific fluency description. Refer to other 
four language areas for implied level of fluently.  
1 
Can handle with confidence but not with facility 
most social situations including introductions 
and casual conversations about currents events 
as well as work, family and autobiographical 
information. 
2 
Can discuss particular interests of competence 
with reasonable ease. He rarely has to grope for 
word. 
3 
Able to use the language fluently on all levels 
normally pertinent to professional needs. Can 
participate in any conversation within the range 
of his experience with a high degree of fluently. 
4 
Has completed fluently in the language such that 
his speech is fully accepted by educated native 
speakers.  
5 
Pronounciation  Errors in pronounciation are frequent but can be 
understood by a native speaker used to dealing 
with foreigners attempting to speak his 
language.  
1 
Accent, though often quite faulty, is intelligible. 2 
Errors never interfere with understanding and 
rarely disturb the native speaker. Accent may be 
obviously foreign.  
3 
Errors in pronounciation are quite rare. 4 
Equivalent to and fully accepted by educated 
native speakers. 
5 
The maximal score is 20 points. After the assessment or testing has 
done, the teacher can summarize the scores to be : 
Sum of student‟s score x5 =100 
 
 
20 x 5 
= 100 
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A. ASSESSMENT SCORE OF SPEAKING 
1. Assessment Score of Students Pre Test in Experimental Class 
No Grammar Vocabulary Fluency  Pronunciation  Total  Score  
1 2 4 3 2 11 55 
2 3 3 3 2 11 55 
3 3 4 2 3 12 60 
4 2 3 2 3 10 50 
5 3 4 2 2 11 55 
6 4 3 3 2 12 60 
7 3 3 2 2 10 50 
8 3 3 3 3 12 60 
9 4 4 3 4 15 75 
10 3 5 3 3 12 60 
11 3 3 2 2 10 50 
12 3 4 2 4 13 65 
13 4 3 4 3 14 70 
14 2 3 3 3 11 55 
15 3 4 2 3 12 60 
16 3 3 3 2 11 55 
17 4 3 4 3 14 70 
18 3 3 4 2 12 60 
19 4 3 3 4 14 70 
20 3 3 3 3 12 60 
21 4 3 3 2 12 60 
22 4 4 3 4 15 75 
23 4 3 3 3 13 65 
24 3 3 2 3 11 55 
25 3 4 3 3 13 65 
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26 3 3 3 3 12 60 
27 3 4 2 3 12 60 
28 4 3 3 2 12 60 
29 3 3 2 3 11 55 
30 3 3 2 3 11 55 
31 4 3 3 3 13 65 
32 3 4 3 3 13 65 
33 3 3 4 3 13 65 
34 3 3 3 4 13 65 
35 4 3 2 3 12 60 
 Sum of student‟s score x5 =100 
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2. Assessment Score of Students Post Test in Experimental Class 
No Grammar Vocabulary Fluency  Pronunciation  Total  Score  
1 4 4 5 4 17 85 
2 4 3 5 5 17 85 
3 3 3 3 4 13 65 
4 3 4 5 4 15 75 
5 5 4 5 4 18 90 
6 4 3 5 3 15 75 
7 5 4 4 3 16 80 
8 3 4 3 5 15 75 
9 4 3 4 3 14 70 
10 3 5 4 4 16 80 
11 4 3 4 5 16 80 
12 5 4 4 3 16 80 
13 3 2 4 3 12 60 
14 4 3 4 5 16 80 
15 4 3 5 5 17 85 
16 4 3 3 4 14 70 
17 4 3 4 5 16 80 
18 4 4 5 5 18 90 
19 4 4 5 4 17 85 
20 5 3 4 5 17 85 
21 4 3 4 5 16 80 
22 5 4 3 4 16 80 
23 3 5 4 4 16 80 
24 3 4 4 3 14 70 
25 4 4 5 4 17 85 
26 2 3 4 5 14 70 
 
 
 
132 
 
 
27 3 3 4 5 15 75 
28 3 3 4 5 15 75 
29 4 3 4 4 15 75 
30 5 4 4 4 17 85 
31 5 3 3 5 16 80 
32 4 3 5 5 17 85 
33 3 5 4 4 16 80 
34 4 4 5 5 18 90 
35 5 3 4 5 17 85 
Sum of student‟s score x5 =100 
 
 
 
133 
 
 
3. Assessment Score of Students Pre Test in Control Class 
No Grammar Vocabulary Fluency  Pronunciation  Total  Score  
1 2 3 2 3 10 50 
2 3 2 3 4 12 60 
3 2 4 3 2 11 55 
4 4 4 2 3 13 65 
5 2 3 3 4 12 60 
6 3 4 3 2 12 60 
7 3 3 3 2 11 55 
8 3 2 2 3 10 50 
9 3 3 3 2 11 55 
10 3 2 3 4 12 60 
11 2 2 3 3 10 50 
12 3 4 4 2 13 65 
13 3 3 2 3 11 55 
14 3 4 4 2 13 65 
15 4 2 3 3 12 60 
16 2 3 3 3 11 55 
17 3 2 2 3 10 50 
18 3 3 2 2 10 50 
19 3 3 2 2 10 50 
20 2 4 3 4 13 65 
21 3 2 3 3 11 55 
22 3 2 3 2 10 50 
23 3 3 2 2 10 50 
24 3 3 3 4 13 65 
25 3 3 2 3 11 55 
26 3 2 2 3 10 50 
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27 4 2 4 3 13 65 
28 3 2 4 3 12 60 
29 3 3 2 2 10 50 
30 3 3 2 2 10 50 
31 3 4 2 3 12 60 
32 3 4 2 4 13 65 
33 3 3 3 2 11 55 
34 3 2 3 2 10 50 
Sum of student‟s score x5 =100 
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4. Assessment Score of Students Post Test in Control Class 
No Grammar Vocabulary Fluency  Pronunciation  Total  Score  
1 3 4 2 3 12 60 
2 3 4 3 4 14 70 
3 3 4 3 3 13 65 
4 4 4 3 3 14 70 
5 4 3 3 3 13 65 
6 3 3 3 4 13 65 
7 3 3 3 3 12 60 
8 3 3 2 3 11 55 
9 3 4 3 2 12 60 
10 4 3 2 4 13 65 
11 4 3 2 3 12 60 
12 4 3 4 3 14 70 
13 3 3 3 3 12 60 
14 3 4 4 3 14 70 
15 3 4 3 3 13 65 
16 3 3 3 4 13 65 
17 4 3 3 4 14 70 
18 4 3 3 3 13 65 
19 2 3 3 3 11 55 
20 4 3 4 2 13 65 
21 3 3 3 3 12 60 
22 3 4 4 3 14 70 
23 4 3 3 3 13 65 
24 3 4 3 4 14 70 
25 3 3 3 3 12 60 
26 4 4 3 4 15 75 
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27 4 3 4 3 14 70 
28 2 4 4 3 13 65 
29 4 3 3 2 12 60 
30 4 3 2 4 13 65 
31 4 2 3 4 13 65 
32 4 4 3 3 14 70 
33 3 4 2 4 13 65 
34 4 3 4 2 13 65 
Sum of student‟s score x5 =100 
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No Categories Aspects Question Number  
1 
Motivation and 
participation 
1. Students‟ enthusiasm 
 
1,8,10 
2. Students‟ curiosity  4,5 
3. Students‟ participation  19,23,9 
4. Students‟ confidence 6,12,15 
2 
Video as an aid 
in learning 
speaking 
English 
1. Video as a good model 2,7,16 
2. Video provides 
contextual learning 
11,14 
3. Video can help students 
to understand the 
material 
24,2,3 
4. Video can make 
students‟ easier to 
recall the material 
18 
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KUESIONER UNTUK SISWA 
Nama   : 
Jenis Kelamin : 
Kelas  : 
Petunjuk: 
Beriakan skor pada butir pertanyaan-pertanyaan berikut dengan memberi tanda √ 
pada kolom sesuai dengan kriteria sebagai berikut: 
SB = Sangat baik  K = Kurang 
B = Baik   SK = Sangat tidak baik/setuju/suka 
No Indikator 
Skor Penilaian 
SB B K SK 
1 Saya menyukai pelajaran Bahasa Inggris     
2 Saya menyukai guru menggunakan media subtitled 
animation video 
    
3 Pembelajaran Bahasa Inggris dengan media subtitled 
animation video membuat saya mudah memahami 
materi pembelajaran terutama speaking. 
    
4 Saya bertanya pada guru jika mengalami kesulitan 
cara mengucapkan suatu kata (speaking). 
    
5 Saya lebih suka bertanya kepada teman jika 
mengalami kesulitan cara mengucapkan suatu 
kata(speaking) 
    
6 Saya lebih berani untuk maju kedepan dan 
menceritakan kembali apa yang sudah dijelaskan 
setelah menggunakan media subtitled animation 
video 
    
7 Nilai speaking saya semakin baik dengan 
menggunakan media subtitled animation video 
    
8 Saya aktif dalam menjawab pertanyaan guru     
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9 Saya tidak ingin ikut berbicara dalam pelajaran 
speaking karena saya tidak memiliki banyak 
vocabulary. 
    
10 Saya akan selalu aktif dalam pembelajaran 
bahasa inggris dikelas karna sangat penting 
dalam kehidupan, terlebih kaitannya dengan 
mencari pekerjaan di masa mendatang 
    
11 Video sangat membantu saya dalam belajar 
berbicara 
    
12 Saya mengerjakan tes dengan kemampuan saya 
sendiri 
    
13 Saya belajar untuk menghafal dan memahami setiap 
kata yang diucapkan pembicara pada media subtitled 
animation video 
    
14 Saya membantu teman sebangku saya ketika 
kesulitan memahami inti pada media 
    
15 Saya lebih percaya diri ketika saya maju dan 
speaking didepan teman-teman. 
    
16 Saya senang dengan penghargaan yang saya raih 
setelah pengajaran menggunakan video 
    
17 Saya belajar lebih giat dan menambah hafalan 
vocabulary jika mengalami banyak kesulitan dalam 
memahami materi pelajaran speaking 
    
18 Video mempermudah saya mengingat materi yang 
telah diajarkan 
    
19 Saya selalu mengikuti guru pada saat 
mengajarkan cara pengucpan yang baik dan 
benar untuk speaking 
    
20 Saya selalu mengulang-ulang cara pengucapan yang 
baik dan benar agar mydah speaking dan retelling di 
depan kelas 
    
21 Pembelajaran bahasa inggris dengan menceritkan 
kembali (retelling) apa yang telah dikemukan di 
video membuat saya paham 
    
22 Saya mengalami kesulitan mengucapkan suatu kata     
23 Saya selalu memperhatikan guru pad saat     
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menjelaskan speaking 
24 Saya dirumah bias memperagakan materi yang telah 
diajarkan dengan video 
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KUESIONER UNTUK SISWA 
 
Nama   : 
Jenis Kelamin : 
Kelas  : 
Petunjuk : 
Berilah skor pada butir pertanyaan-pertanyaan berikut dengan memberi tanda √ 
pada kolom sesuai dengan kriteria sebagai berikut: 
SB = Sangat Baik   K = Kurang 
B = Baik    SK = Sangat tidak baik/setuju/suka 
No Indikator 
Skor Penilaian 
SB B K SK 
1 Saya menyukai pembelajaran Bahasa Inggris.     
2 Saya menyukai guru menggunakan media subtitled 
animation video. 
    
3 Pembelajaran Bahasa Inggris dengan media 
subtitled animation video membuat saya mudah 
memahami materi pembelajaran terutama 
speaking. 
    
4 Saya bertanya pada guru jika mengalami kesulitan 
cara mengucapkan suatu kata (speaking). 
    
5 Saya lebih suka bertanya kepada teman jika 
mengalami kesulitan cara mengucapkan suatu 
kata(speaking) 
    
6 Saya lebih berani untuk maju kedepan dan 
menceritakan kembali apa yang sudah dijelaskan 
setelah menggunakan media subtitled animation 
video 
    
7 Nilai speaking saya semakin baik dengan 
menggunakan media subtitled animation video 
    
8 Saya aktif dalam menjawab pertanyaan guru     
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9 Saya tidak ingin ikut berbicara dalam pelajaran 
speaking karena saya tidak memiliki banyak 
vocabulary. 
    
10 Video sangat membantu saya dalam belajar 
berbicara 
    
11 Saya mengerjakan tes dengan kemampuan saya 
sendiri 
    
12 Saya belajar untuk menghafal dan memahami 
setiap kata yang diucapkan pembicara pada media 
subtitled animation video 
    
13 Saya membantu teman sebangku saya ketika 
kesulitan memahami inti pada media 
    
14 Saya lebih percaya diri ketika saya maju dan 
speaking didepan teman-teman. 
    
15 Saya senang dengan penghargaan yang saya raih 
setelah pengajaran menggunakan video 
    
16 Saya belajar lebih giat dan menambah hafalan 
vocabulary jika mengalami banyak kesulitan dalam 
memahami materi pelajaran speaking 
    
17 Video mempermudah saya mengingat materi yang 
telah diajarkan 
    
18 Saya selalu mengulang-ulang cara pengucapan 
yang baik dan benar agar mydah speaking dan 
retelling di depan kelas 
    
19 Saya mengalami kesulitan mengucapkan suatu kata     
20 Saya dirumah bias memperagakan materi yang 
telah diajarkan dengan video 
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Validity of Students’ Responds 
No No item 
1 2 3 4 5 6 7 8 9 10 
1 2 2 3 1 2 2 3 2 2 2 
2 3 3 2 2 3 2 2 2 2 2 
3 2 2 2 4 2 3 4 3 2 3 
4 3 3 3 2 3 2 3 2 3 4 
5 2 3 2 3 1 3 4 3 2 4 
6 2 2 2 1 3 2 2 1 2 2 
7 3 4 3 4 3 3 3 2 3 2 
8 2 2 2 1 2 4 2 3 3 4 
9 3 4 3 4 3 3 4 2 3 4 
10 2 4 2 3 2 3 3 2 2 4 
11 3 2 3 4 3 2 4 3 2 1 
12 2 2 2 3 2 3 4 2 2 3 
13 3 4 3 3 2 2 3 2 1 1 
14 2 3 2 4 4 3 3 1 1 3 
15 2 3 2 1 4 3 3 1 2 1 
16 3 4 3 3 2 3 3 1 3 3 
17 3 3 4 3 2 2 3 3 1 3 
18 2 3 3 1 2 3 4 4 1 4 
19 4 4 2 3 2 2 1 1 2 4 
20 3 3 3 4 1 2 4 2 1 3 
21 3 3 2 2 3 4 3 3 2 4 
22 2 3 3 3 1 2 3 2 1 3 
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23 3 3 3 3 1 3 3 3 2 4 
24 4 3 4 1 1 3 2 4 1 1 
25 4 3 4 3 3 3 4 4 1 3 
26 3 3 4 3 1 2 2 3 1 4 
27 4 4 3 4 2 3 3 1 1 3 
28 4 4 4 3 2 1 3 3 2 3 
29 4 2 4 3 1 2 1 3 2 4 
30 4 4 2 3 2 3 2 2 2 2 
31 2 2 4 1 4 2 2 1 2 4 
32 2 2 2 2 1 1 2 4 3 2 
33 3 2 3 2 2 2 1 2 1 2 
34 1 2 2 1 2 2 2 1 2 3 
35 2 1 1 3 1 4 1 3 1 1 
∑x 96 101 96 89 75 89 96 81 64 100 
∑y           
Rx
y 
0.41 0.39 0.375 0.62 0.38 0.43 0.37 0.363 0.42 0.33 
r-
tabl
e 
0.361 0.361 0.361 0.361 0.361 0.361 0.361 0.361 0.361 0.361 
res
ult 
valid valid valid valid valid valid Valid valid Valid invalid 
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Validity of Students’ Responds 
No No item 
11 12 13 14 15 16 17 18 19 20 
1 3 3 2 4 2 1 3 2 1 1 
2 4 4 3 3 2 4 4 4 3 2 
3 3 3 4 3 2 3 2 3 2 4 
4 4 4  1 4 4 1 3 2 1 
5 3 4 3 3 2 3 3 2 3 4 
6 4 3 3 3 1 3 3 2 3 1 
7 3 1 1 3 3 3 2 3 3 3 
8 3 2 2 1 2 4 1 3 2 3 
9 1 3 1 3 3 1 2 3 4 4 
10 3 3 2 3 3 2 1 4 3 3 
11 2 3 3 4 1 3 2 4 2 4 
12 2 3 2 3 2 2 3 2 3 3 
13 3 1 3 3 3 3 3 1 3 3 
14 2 3 4 4 3 4 4 3 3 4 
15 1 2 3 1 4 2 3 2 2 2 
16 3 3 3 3 3 3 4 3 3 2 
17 2 4 4 3 2 1 3 3 4 3 
18 3 2 3 4 2 3 4 4 3 2 
19 3 2 2 4 3 1 1 3 2 4 
20 4 4 4 3 3 4 3 3 3 3 
21 2 4 3 2 3 1 3 4 4 1 
22 3 3 3 2 4 4 4 3 4 1 
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23 4 3 2 3 4 2 3 3 3 4 
24 2 1 2 2 1 2 3 1 2 1 
25 3 3 4 1 3 3 4 4 1 2 
26 4 1 4 4 4 4 1 2 4 2 
27 2 4 1 3 1 3 4 2 4 4 
28 3 3 3 3 3 3 3 2 4 4 
29 2 4 2 3 3 4 3 2 3 4 
30 3 3 3 3 3 4 1 3 2 3 
31 2 1 1 3 2 4 2 2 1 1 
32 1 4 3 2 1 3 3 2 2 3 
33 4 2 2 1 2 2 2 4 1 4 
34 3 3 2 3 4 2 4 1 1 2 
35 2 2 4 1 3 1 2 2 2 3 
∑x 96 98 94 95 91 96 94 94 92 94 
rxy 0.365 0.46 0.39 0.425 0.38 0.58 0.44 0.38 -0.15 0.55 
r-
tabl
e 
0.361 0.361 0.361 0.361 0.361 0.361 0.361 0.361 0.361 0.361 
res
ult 
valid Valid Valid valid valid Valid Valid Valid Invalid Valid 
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Validity of Students’ Responds 
No No item  
∑y 21 22 23 24 
1 3 2 3 2 64 
2 3 4 3 4 77 
3 2 3 4 2 70 
4 4 4 3 4 85 
5 1 2 4 3 72 
6 3 2 4 2 63 
7 3 3 3 3 70 
8 4 3 3 2 64 
9 3 4 4 3 84 
10 2 4 3 4 73 
11 4 3 4 3 72 
12 1 2 2 4 69 
13 2 1 2 2 71 
14 1 2 2 3 75 
15 1 3 3 1 58 
16 3 2 1 2 76 
17 4 3 4 4 73 
18 2 2 4 3 83 
19 2 4 3 1 76 
20 2 3 2 2 72 
21 3 4 3 3 74 
22 3 4 3 3 69 
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23 3 2 3 3 78 
24 4 4 1 3 66 
25 2 2 4 1 75 
26 1 4 4 1 88 
27 4 2 4 3 83 
28 2 1 2 4 78 
29 3 3 2 3 71 
30 2 4 2 2 76 
31 1 2 2 1 49 
32 2 3 1 1 52 
33 3 3 2 2 54 
34 4 2 4 1 54 
35 2 1 2 3 48 
∑x 89 97 100 88 
rxy 0.15 0.54 0.21 0.4 
r-
tabl
e 
0.361 00.361 0.361 0.361 
res
ult 
invalid Valid Invalid Valid 
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1. Test of Validity Students Responds 
      
N x y x^2 y^2 Xy 
1 1 64 1 4096 64 
2 3 77 9 5929 231 
3 4 70 16 4900 280 
4 4 85 16 7225 340 
5 3 72 9 5184 216 
6 1 63 1 3969 63 
7 4 70 16 4900 280 
8 1 64 1 4096 64 
9 4 84 16 7056 336 
10 3 73 9 5329 219 
11 4 72 16 5184 288 
12 3 69 9 4761 207 
13 3 71 9 5041 213 
14 2 75 4 5625 150 
15 2 58 4 3364 116 
16 3 76 9 5776 228 
17 3 73 9 5329 219 
18 4 83 16 6889 332 
19 3 76 9 5776 228 
20 1 72 1 5184 72 
21 2 74 4 5476 148 
22 3 69 9 4761 207 
23 2 78 4 6084 156 
24 1 66 1 4356 66 
25 3 75 9 5625 225 
26 1 88 1 7744 88 
27 2 83 4 6889 166 
28 3 78 9 6084 234 
29 3 71 9 5041 213 
30 3 76 9 5776 228 
31 1 49 1 2401 49 
32 2 52 4 2704 104 
33 2 54 4 2916 108 
34 3 54 9 2916 162 
35 2 48 4 2304 96 
∑ 89 2462 261 176690 6396 
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(∑x)^2 7921 6061444 68121 31219356100 40908816 
  
 
 
 
151 
 
 
D. REABILITY OF STUDENTS RESPONDES 
No No item 
1 2 3 4 5 6 7 8 9 10 
1 2 2 3 1 2 2 3 2 2 2 
2 3 3 2 2 3 2 2 2 2 2 
3 2 2 2 4 2 3 4 3 2 3 
4 3 3 3 2 3 2 3 2 3 4 
5 2 3 2 3 1 3 4 3 2 4 
6 2 2 2 1 3 2 2 1 2 2 
7 3 4 3 4 3 3 3 2 3 2 
8 2 2 2 1 2 4 2 3 3 4 
9 3 4 3 4 3 3 4 2 3 4 
10 2 4 2 3 2 3 3 2 2 4 
11 3 2 3 4 3 2 4 3 2 1 
12 2 2 2 3 2 3 4 2 2 3 
13 3 4 3 3 2 2 3 2 1 1 
14 2 3 2 4 4 3 3 1 1 3 
15 2 3 2 1 4 3 3 1 2 1 
16 3 4 3 3 2 3 3 1 3 3 
17 3 3 4 3 2 2 3 3 1 3 
18 2 3 3 1 2 3 4 4 1 4 
19 4 4 2 3 2 2 1 1 2 4 
20 3 3 3 4 1 2 4 2 1 3 
21 3 3 2 2 3 4 3 3 2 4 
22 2 3 3 3 1 2 3 2 1 3 
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23 3 3 3 3 1 3 3 3 2 4 
24 4 3 4 1 1 3 2 4 1 1 
25 4 3 4 3 3 3 4 4 1 3 
26 3 3 4 3 1 2 2 3 1 4 
27 4 4 3 4 2 3 3 1 1 3 
28 4 4 4 3 2 1 3 3 2 3 
29 4 2 4 3 1 2 1 3 2 4 
30 4 4 2 3 2 3 2 2 2 2 
31 2 2 4 1 4 2 2 1 2 4 
32 2 2 2 2 1 1 2 4 3 2 
33 3 2 3 2 2 2 1 2 1 2 
34 1 2 2 1 2 2 2 1 2 3 
35 2 1 1 3 1 4 1 3 1 1 
∑xi 96 101 96 89 75 89 96 81 64 100 
∑xi^
2 
322 351 324 291 215 277 318 241 162 360 
Si= 0.493
333 
0.3655
56 
0.56 0.8988
89 
0.9166
67 
0.4322
22 
0.36 0.7433
33 
0.8488
89 
0.8888
89 
 
 
 
 
153 
 
 
  
No No item 
11 12 13 14 15 16 17 18 19 20 
1 3 3 2 4 2 1 3 2 1 1 
2 4 4 3 3 2 4 4 4 3 2 
3 3 3 4 3 2 3 2 3 2 4 
4 4 4  1 4 4 1 3 2 1 
5 3 4 3 3 2 3 3 2 3 4 
6 4 3 3 3 1 3 3 2 3 1 
7 3 1 1 3 3 3 2 3 3 3 
8 3 2 2 1 2 4 1 3 2 3 
9 1 3 1 3 3 1 2 3 4 4 
10 3 3 2 3 3 2 1 4 3 3 
11 2 3 3 4 1 3 2 4 2 4 
12 2 3 2 3 2 2 3 2 3 3 
13 3 1 3 3 3 3 3 1 3 3 
14 2 3 4 4 3 4 4 3 3 4 
15 1 2 3 1 4 2 3 2 2 2 
16 3 3 3 3 3 3 4 3 3 2 
17 2 4 4 3 2 1 3 3 4 3 
18 3 2 3 4 2 3 4 4 3 2 
19 3 2 2 4 3 1 1 3 2 4 
20 4 4 4 3 3 4 3 3 3 3 
21 2 4 3 2 3 1 3 4 4 1 
22 3 3 3 2 4 4 4 3 4 1 
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23 4 3 2 3 4 2 3 3 3 4 
24 2 1 2 2 1 2 3 1 2 1 
25 3 3 4 1 3 3 4 4 1 2 
26 4 1 4 4 4 4 1 2 4 2 
27 2 4 1 3 1 3 4 2 4 4 
28 3 3 3 3 3 3 3 2 4 4 
29 2 4 2 3 3 4 3 2 3 4 
30 3 3 3 3 3 4 1 3 2 3 
31 2 1 1 3 2 4 2 2 1 1 
32 1 4 3 2 1 3 3 2 2 3 
33 4 2 2 1 2 2 2 4 1 4 
34 3 3 2 3 4 2 4 1 1 2 
35 2 2 4 1 3 1 2 2 2 3 
∑xi 96 98 94 95 91 96 94 94 92 94 
∑xi
^2 
520 336 318 317 295 328 310 308 298 324 
Si= 7.0933
33 
0.5288
89 
0.7822
22 
0.5388
89 
0.6322
22 
0.6933
33 
0.5111
16 
0.4488
89 
0.528
889 
0.9822
22 
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No No item  
xt 
 
xt^2 21 22 23 24 
1 3 2 3 2 64 4096 
2 3 4 3 4 77 5929 
3 2 3 4 2 70 4900 
4 4 4 3 4 85 7225 
5 1 2 4 3 72 5184 
6 3 2 4 2 63 3969 
7 3 3 3 3 70 4900 
8 4 3 3 2 64 4096 
9 3 4 4 3 84 7056 
10 2 4 3 4 73 5329 
11 4 3 4 3 72 5184 
12 1 2 2 4 69 4761 
13 2 1 2 2 71 5041 
14 1 2 2 3 75 5625 
15 1 3 3 1 58 3364 
16 3 2 1 2 76 5776 
17 4 3 4 4 73 5329 
18 2 2 4 3 83 6889 
19 2 4 3 1 76 5776 
20 2 3 2 2 72 5184 
21 3 4 3 3 74 5476 
22 3 4 3 3 69 4761 
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23 3 2 3 3 78 6084 
24 4 4 1 3 66 4356 
25 2 2 4 1 75 5625 
26 1 4 4 1 88 7744 
27 4 2 4 3 83 6889 
28 2 1 2 4 78 6084 
29 3 3 2 3 71 5041 
30 2 4 2 2 76 5776 
31 1 2 2 1 49 2401 
32 2 3 1 1 52 2704 
33 3 3 2 2 54 2916 
34 4 2 4 1 54 2916 
35 2 1 2 3 48 2304 
     2462 176690 
∑xi 89 97 100 88  
∑xi
^2 
291 331 346 280 
Si= 0.8988
89 
0.5788
89 
0.4222
22 
0.7288
89 
 
∑si=  21.88111 
 st= 46.05 
 r11= 0.547659 reliable 
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E. NORMALITY OF STUDENTS RESPONDS 
No No item 
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 
1 2 2 3 1 2 2 3 2 2 2 3 3 2 4 2 
2 3 3 2 2 3 2 2 2 2 2 4 4 3 3 2 
3 2 2 2 4 2 3 4 3 2 3 3 3 4 3 2 
4 3 3 3 2 3 2 3 2 3 4 4 4  1 4 
5 2 3 2 3 1 3 4 3 2 4 3 4 3 3 2 
6 2 2 2 1 3 2 2 1 2 2 4 3 3 3 1 
7 3 4 3 4 3 3 3 2 3 2 3 1 1 3 3 
8 2 2 2 1 2 4 2 3 3 4 3 2 2 1 2 
9 3 4 3 4 3 3 4 2 3 4 1 3 1 3 3 
10 2 4 2 3 2 3 3 2 2 4 3 3 2 3 3 
11 3 2 3 4 3 2 4 3 2 1 2 3 3 4 1 
12 2 2 2 3 2 3 4 2 2 3 2 3 2 3 2 
13 3 4 3 3 2 2 3 2 1 1 3 1 3 3 3 
14 2 3 2 4 4 3 3 1 1 3 2 3 4 4 3 
15 2 3 2 1 4 3 3 1 2 1 1 2 3 1 4 
16 3 4 3 3 2 3 3 1 3 3 3 3 3 3 3 
17 3 3 4 3 2 2 3 3 1 3 2 4 4 3 2 
18 2 3 3 1 2 3 4 4 1 4 3 2 3 4 2 
19 4 4 2 3 2 2 1 1 2 4 3 2 2 4 3 
20 3 3 3 4 1 2 4 2 1 3 4 4 4 3 3 
21 3 3 2 2 3 4 3 3 2 4 2 4 3 2 3 
22 2 3 3 3 1 2 3 2 1 3 3 3 3 2 4 
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23 3 3 3 3 1 3 3 3 2 4 4 3 2 3 4 
24 4 3 4 1 1 3 2 4 1 1 2 1 2 2 1 
25 4 3 4 3 3 3 4 4 1 3 3 3 4 1 3 
26 3 3 4 3 1 2 2 3 1 4 4 1 4 4 4 
27 4 4 3 4 2 3 3 1 1 3 2 4 1 3 1 
28 4 4 4 3 2 1 3 3 2 3 3 3 3 3 3 
29 4 2 4 3 1 2 1 3 2 4 2 4 2 3 3 
30 4 4 2 3 2 3 2 2 2 2 3 3 3 3 3 
31 2 2 4 1 4 2 2 1 2 4 2 1 1 3 2 
32 2 2 2 2 1 1 2 4 3 2 1 4 3 2 1 
33 3 2 3 2 2 2 1 2 1 2 4 2 2 1 2 
34 1 2 2 1 2 2 2 1 2 3 3 3 2 3 4 
35 2 1 1 3 1 4 1 3 1 1 2 2 4 1 3 
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No No Item  
∑y 
16 17 18 19 20 
1 1 3 2 1 2 44 
2 4 4 4 2 4 57 
3 3 2 3 4 3 57 
4 4 1 3 1 4 54 
5 3 3 2 4 2 56 
6 3 3 2 1 2 44 
7 3 2 3 3 3 55 
8 4 1 3 3 3 49 
9 1 2 3 4 4 58 
10 2 1 4 3 4 55 
11 3 2 4 4 3 56 
12 2 3 2 3 2 49 
13 3 3 1 3 1 48 
14 4 4 3 4 2 59 
15 2 3 2 2 3 45 
16 3 4 3 2 2 57 
17 1 3 3 3 3 55 
18 3 4 4 2 2 56 
19 1 1 3 4 4 52 
20 4 3 3 3 3 60 
21 1 3 4 1 4 56 
22 4 4 3 1 4 54 
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23 2 3 3 4 2 58 
24 2 3 1 1 4 43 
25 3 4 4 2 2 61 
26 4 1 2 2 4 56 
27 3 4 2 4 2 54 
28 3 3 2 4 1 57 
29 4 3 2 4 3 56 
30 4 1 3 3 4 56 
31 4 2 2 1 2 44 
32 3 3 2 3 3 46 
33 2 2 4 4 3 46 
34 2 4 1 2 2 44 
35 1 2 2 3 1 39 
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1. The Frequency Distribution Of Students Respond 
No x f Fx FK F/n Z P<=Z L 
1 48 1 48 1 0.033333 -2.3032 0.98933 -0.956 
2 51 4 204 5 0.166667 -1.58836 0.5596 -0.39293 
3 52 1 52 6 0.2 -1.3501 0.9115 -0.7115 
4 53 1 53 7 0.233333 -1.11185 0.8665 -0.63317 
5 54 2 108 9 0.3 0.8736 0.8078 -0.5078 
6 55 1 55 10 0.333333 0.63534 0.7357 -0.40237 
7 56 5 280 15 0.5 0.39709 0.99996 -0.49996 
8 57 1 57 16 0.533333 0.15884 0.5596 -0.02627 
9 58 2 116 18 0.6 0.079417 0.527 0.0721 
10 59 1 59 19 0.633333 0.317671 0.6217 0.011633 
11 60 1 60 20 0.666667 0.555924 0.7088 -0.04213 
12 61 3 183 23 0.766667 0.794178 0.7852 -0.01853 
13 62 3 186 26 0.866667 1.032431 0.8485 0.018167 
14 64 1 64 27 0.9 1508938 0.9332 -0.0332 
15 65 1 65 28 0.933333 1.747192 0.9591 -0.02577 
16 67 1 67 29 0.966667 2.223699 0.9868 -0.02013 
17 73 1 73 30 1 3.653221 0.99987 0.00013 
∑  30 1730     0.0721 
 
Conclusion: 
Based on the conclusion above known that test results of sample data for students‟ 
response obtained the Value of Lo = 0.149 Ltable = 0.161 for significant distribution 
0.05. If Lo < Lt (0.149 < 0.161) it means that the students‟ response of Using 
Animation Video has a normal distribution. 
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SILABUS  SMP/MTs 
Mata Pelajaran      : Bahasa Inggris 
Kelas                     :  7 
Kompetensi Inti :  
KI 1: Menghargai dan menghayati ajaran agama yang dianutnya  
KI 2: Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, peduli (toleransi, 
gotong royong), santun, percaya diri, dalam berinteraksi secara efektif dengan 
lingkungan sosial dan alam dalam jangkauan pergaulan dan keberadaannya. 
KI 3: Memahami pengetahuan (faktual, konseptual, dan prosedural) berdasarkan rasa 
ingin tahunya tentang ilmu pengetahuan, teknologi, seni, budaya terkait fenomena 
dan kejadian  tampak mata. 
KI 4: Mencoba, mengolah, dan menyaji dalam ranah konkret (menggunakan, mengurai, 
merangkai, memodifikasi, dan membuat) dan ranah abstrak (menulis, membaca, 
menghitung, menggambar, dan mengarang) sesuai dengan yang dipelajari di sekolah 
dan sumber lain yang sama dalam sudut pandang/teori. 
 
Kompetensi 
Dasar 
Materi Pokok Pembelajaran Penilaian 
Aloka
si 
Waktu 
Sumber 
Belajar 
1.1. 
Mensyuku
ri 
kesempat
an dapat 
mempelaj
ari bahasa 
Inggris 
sebagai 
bahasa 
pengantar 
komunika
si 
internasio
nal yang 
diwujudka
n dalam 
semangat 
belajar. 
2.1.  
Menunjuk
kan 
perilaku 
santun 
dan peduli 
dalam 
Teks lisan dan 
tulis untuk  
sapaan, 
pamitan, 
ucapan 
terimakasih, 
dan 
permintaan 
maaf 
Fungsi sosial 
Menjaga 
hubungan 
interpersonal 
dengan guru 
dan teman 
Struktur teks 
(ungkapan 
hafalan, tidak 
perlu 
dijelaskan 
tata 
bahasanya) 
a. Good 
morning. 
Mengamati 
 Siswa 
mendengarkan/ 
menonton 
interaksi sapaan, 
pamitan, ucapan 
terimakasih, dan 
permintaan maaf 
 Siswa mengikuti 
interaksi sapaan, 
pamitan, ucapan 
terimakasih, dan 
permintaan maaf. 
 Siswa menirukan 
model interaksi 
sapaan, pamitan, 
ucapan 
terimakasih, dan 
permintaan maaf. 
 Dengan 
bimbingan dan 
arahan guru, 
siswa 
mengidentifikasi 
ciri-ciri interaksi 
sapaan, pamitan, 
ucapan 
KRITERIA 
PENILAIAN: 
 Tingkat 
ketercapa
ian fungsi 
sosial 
sapaan, 
pamitan, 
ucapan 
terimakas
ih, dan 
permintaa
n maaf 
 Tingkat 
kelengka
pan dan 
keruntuta
n struktur 
teks 
sapaan, 
pamitan, 
ucapan 
terimakas
ih, dan 
permintaa
n maaf 
 Tingkat 
ketepatan 
  3 x 4 
J
P 
 
 model 
ucapan 
dan 
tindakan 
guru 
menggu
nakan 
setiap 
tindakan 
komunik
asi 
transaks
ional 
dan 
fungsion
al 
dengan 
benar, 
tepat, 
dan 
dengan 
sikap 
yang 
sesuai. 
 Contoh 
peragaa
n dalam 
bentuk  
rekama
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Kompetensi 
Dasar 
Materi Pokok Pembelajaran Penilaian 
Aloka
si 
Waktu 
Sumber 
Belajar 
melaksan
akan 
komunika
si 
interperso
nal 
dengan 
guru dan 
teman. 
3.1  
Memaha
mi fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahasa
an pada 
ungkapan 
sapaan, 
pamitan, 
ucapan 
terimakasi
h, dan 
permintaa
n maaf, 
serta 
responny
a, sesuai 
dengan 
konteks 
pengguna
annya. 
4.1  Menyusun 
teks lisan 
sederhan
a untuk 
menguca
pkan dan 
merespon 
sapaan, 
pamitan, 
How are 
you?, 
Fine, 
thank you. 
And you? 
dan 
semacam
nya 
b. Goodbye. 
Bye. See 
you later. 
See you. 
Take 
care., dan 
semacam
nya 
c. Thank 
you. You 
are 
welcome., 
dan 
semacam
nya 
d. I’m sorry. 
That’s 
fine, okay. 
Allright., 
dan 
semacam
nya 
Unsur 
kebahasaan 
Kosa kata, 
tata bahasa, 
ucapan, 
tekanan 
kata, dan 
intonasi. 
Topik 
   Berbagai hal 
terkait 
dengan 
terimakasih, dan 
permintaan maaf 
(fungsi sosial, 
struktur teks, dan 
unsur 
kebahasaan). 
Mempertanyakan 
Dengan bimbingan 
dan arahan guru, 
siswa 
mempertanyakan 
antara lain 
perbedaan antar 
berbagai ungkapan 
sapaan, pamitan, 
ucapan terimakasih, 
dan permintaan maaf 
dalam bahasa 
Inggris, perbedaan 
ungkapan dengan 
yang ada dalam 
bahasa Indonesia, 
kemungkinan 
menggunakan 
ungkapan lain, dsb. 
 
Mengeksplorasi 
Siswa menyapa, 
berpamitan, 
mengucapkan 
terimakasih, dan 
merminta maaf 
dengan bahasa 
Inggris dalam 
konteks simulasi, 
role-play, dan 
kegiatan lain yang 
terstruktur. 
 
Mengasosiasi 
 Siswa 
membandingkan 
ungkapan 
sapaan, pamitan, 
unsur 
kebahasa
an: tata 
bahasa, 
kosa 
kata, 
ucapan, 
tekanan 
kata, 
intonasi 
CARA 
PENILAIAN: 
Unjuk kerja  
 Bermain 
peran 
(role play) 
dalam 
bentuk 
interaksi 
sapaan, 
pamitan, 
ucapan 
terimakas
ih, dan 
permintaa
n maaf. 
 Ketepata
n dan 
kesesuai
an 
menggun
akan 
struktur 
dan unsur 
kebahasa
an dalam  
ungkapan 
sapaan, 
pamitan, 
ucapan 
terima 
kasih, 
dan 
permintaa
n maaf 
n 
CD/VCD
/ 
DVD/ka
set 
 Contoh 
interaksi 
tertulis 
 Contoh 
teks 
tertulis 
 Teks 
atau 
latihan 
dari 
buku 
teks 
Bahasa 
Inggris 
 Teks 
dari 
buku 
non-
teks 
 Sumber 
dari 
internet, 
seperti: 
- www
.dail
yeng
lish.c
om 
- http:/
/ame
rican
engli
sh.st
ate.g
ov/fil
es/a
e/res
ourc
e_fil
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Kompetensi 
Dasar 
Materi Pokok Pembelajaran Penilaian 
Aloka
si 
Waktu 
Sumber 
Belajar 
ucapan 
terimakasi
h, dan 
permintaa
n maaf, 
dengan 
memperh
atikan 
fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahasa
an yang 
benar dan 
sesuai 
konteks. 
 
interaksi 
antara guru 
dan siswa 
selama 
proses 
pembelajaran
, di dalam 
maupun di 
luar kelas. 
 
ucapan 
terimakasih, dan 
permintaan maaf 
yang telah 
dipelajari dengan 
yang ada di 
berbagai sumber 
lain. 
 Siswa 
membandingkan 
antar ungkapan 
sapaan, pamitan, 
ucapan 
terimakasih, dan 
permintaan maaf 
dalam bahasa 
Inggris dan dalam 
bahasa siswa.  
Mengkomunikasika
n 
 Siswa menyapa, 
berpamitan, 
mengucapkan 
terimakasih, dan 
merminta maaf 
dengan bahasa 
Inggris, di dalam 
dan di luar kelas.  
 Siswa menuliskan 
permasalahan 
dalam 
menggunakan 
bahasa Inggris 
untuk menyapa, 
berpamitan, 
mengucapkan 
terimakasih, dan 
merminta maaf 
dalam jurnal 
belajar (learning 
journal). 
 
serta 
responny
a 
Pengamata
n 
(observatio
ns):   
 Upaya 
menggu
nakan 
bahasa 
Inggris 
untuk 
menyap
a, 
berpamit
an, 
menguc
apkan 
terimaka
sih, dan 
mermint
a maaf 
ketika 
muncul 
kesemp
atan. 
 Kesungg
uhan 
siswa 
dalam 
proses 
pembela
jaran di 
setiap 
tahapan. 
 Kesantu
nan dan 
kepeduli
an 
dalam 
melaksa
nakan 
komunik
asi 
es 
- http:/
/lear
neng
lish.b
ritish
coun
cil.or
g/en/ 
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Kompetensi 
Dasar 
Materi Pokok Pembelajaran Penilaian 
Aloka
si 
Waktu 
Sumber 
Belajar 
1 1. 
Mensyuku
ri 
kesempat
an dapat 
mempelaj
ari bahasa 
Inggris 
sebagai 
bahasa 
pengantar 
komunika
si 
internasio
nal yang 
diwujudka
n dalam 
semangat 
belajar.. 
2.1 Menunjuk
kan 
perilaku 
santun 
dan peduli 
dalam 
melaksan
akan 
komunika
si 
interperso
nal 
dengan 
guru dan 
teman. 
2.2 Menunjuk
kan 
perilaku 
jujur, 
disiplin, 
percaya 
diri, dan 
bertanggu
ng jawab 
dalam 
Teks lisan dan 
tulis 
sederhana 
untuk 
menyatakan, 
menanyakan, 
dan merespon 
perkenalan 
diri  
Fungsi sosial 
Memperkenal
kan diri untuk 
menjalin 
hubungan 
interpersonal 
dengan guru 
dan teman 
Struktur teks 
My name is 
..., I’m ..., I 
live in ... dan 
semacamnya
. 
Unsur 
kebahasaan 
 Kosa kata, 
 Tata bahasa 
(be, have, 
kata ganti I, 
he, she, 
they; kata 
ganti 
kepunyaan, 
my, your, 
his, their) 
  ucapan,  
 tekanan 
kata,  
Mengamati 
 Siswa 
mendengarkan/ 
menonton 
interaksi 
perkenalan diri 
 Siswa mengikuti 
interaksi 
perkenalan diri  
 Siswa menirukan 
model interaksi 
perkenalan diri. 
 Dengan 
bimbingan dan 
arahan guru, 
siswa 
mengidentifikasi 
ciri-ciri interaksi 
perkenalan diri 
(fungsi sosial, 
struktur teks, dan 
unsur 
kebahasaan). 
Mempertanyakan 
Dengan bimbingan 
dan arahan guru, 
siswa 
mempertanyakan 
antara lain 
perbedaan antara 
ungkapan 
perkenalan diri 
dalam bahasa 
Inggris, perbedaan 
ungkapan dengan 
yang ada dalam 
bahasa Indonesia, 
kemungkinan 
menggunakan 
ungkapan lain, 
dsb. 
 
KRITERIA 
PENILAIAN: 
 Tingkat 
ketercap
aian 
fungsi 
sosial 
perkenal
an diri 
 Tingkat 
kelengka
pan dan 
keruntuta
n struktur 
teks 
perkenal
an diri 
 Tingkat 
ketepata
n unsur 
kebahas
aan: tata 
bahasa, 
kosa 
kata, 
ucapan, 
tekanan 
kata, 
intonasi 
CARA 
PENILAIAN: 
Unjuk kerja  
 Bermain 
peran 
(role 
play) 
dalam 
bentuk 
interaksi 
perkenal
an diri. 
 Ketepata
n dan 
1  x 4 
J
P 
 
Sesuaikan 
dengan 
kemampua
n siswa, 
guru, 
sekolah, 
serta tujuan 
pembelajar
an. 
 Ketelad
anan 
ucapan 
dan 
tindakan 
guru 
menggu
nakan 
setiap 
tindakan 
komunik
asi 
transaks
ional 
dan 
fungsion
al 
dengan 
benar, 
tepat, 
dan 
dengan 
sikap 
yang 
sesuai. 
 Contoh 
peragaa
n dalam 
bentuk  
rekama
n 
CD/VCD
/ 
DVD/ka
set 
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Kompetensi 
Dasar 
Materi Pokok Pembelajaran Penilaian 
Aloka
si 
Waktu 
Sumber 
Belajar 
melaksan
akan 
komunika
si 
transaksio
nal 
dengan 
guru dan 
teman. 
3.2 Memaha
mi fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahas
aan pada 
ungkapa
n 
perkenal
an diri, 
serta 
responny
a, sesuai 
dengan 
konteks 
penggun
aannya. 
4.2  Menyusun 
teks lisan 
dan tulis 
sederhan
a untuk 
menyatak
an, 
menanya
kan, dan 
merespon 
perkenala
n diri, 
dengan 
sangat 
pendek 
dan 
 dan intonasi. 
Topik 
   Berbagai hal 
terkait 
dengan 
interaksi 
antara guru 
dan siswa 
selama 
proses 
pembelajaran
, di dalam 
maupun di 
luar kelas. 
 
 
Mengeksplorasi 
Siswa 
memperkenalkan 
diri dengan bahasa 
Inggris dalam 
konteks simulasi, 
role-play, dan 
kegiatan lain yang 
terstruktur. 
 
Mengasosiasi 
 Siswa 
membandingkan 
ungkapan 
perkenalan diri 
yang telah 
dipelajari dengan 
yang ada di 
berbagai sumber 
lain. 
 Siswa 
membandingkan 
antara ungkapan 
perkenalan diri 
dalam bahasa 
Inggris dan dalam 
bahasa siswa.  
Mengkomunikasika
n 
 Siswa 
memperkenalkan 
diri dengan 
bahasa Inggris, di 
dalam dan di luar 
kelas.  
Siswa menuliskan 
permasalahan 
dalam 
menggunakan 
bahasa Inggris 
untuk 
memperkenalkan 
kesesuai
an 
menggun
akan 
struktur 
dan 
unsur 
kebahas
aan 
dalam  
interaksi 
perkenal
an diri 
serta 
responny
a 
Pengamata
n 
(observatio
ns):   
Bukan 
penilaian 
formal 
seperti tes, 
tetapi untuk 
tujuan 
memberi 
balikan. 
Sasaran 
penilaian: 
 Upaya 
menggu
nakan 
bahasa 
Inggris 
untuk 
memper
kenalka
n diri 
ketika 
muncul 
kesemp
atan. 
 Kesung
 Contoh 
interaksi 
tertulis 
 Contoh 
teks 
tertulis 
 Teks 
atau 
latihan 
dari 
buku 
teks 
Bahasa 
Inggris 
 Teks 
dari 
buku 
non-
teks 
 Sumber 
dari 
internet, 
seperti: 
- www
.dail
yeng
lish.c
om 
- http:/
/ame
rican
engli
sh.st
ate.g
ov/fil
es/a
e/res
ourc
e_fil
es 
- http:/
/lear
neng
lish.b
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Belajar 
sederhan
a, dengan 
memperh
atikan 
fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahasa
an yang 
benar dan 
sesuai 
konteks. 
 
diri dalam jurnal 
belajar (learning 
journal 
 
guhan 
siswa 
dalam 
proses 
pembela
jaran di 
setiap 
tahapan. 
 Perilaku 
santun 
dan 
peduli 
dalam 
melaksa
nakan 
komunik
asi 
 Perilaku 
jujur, 
disiplin, 
percaya 
diri, dan 
bertang
gung 
jawab 
dalam 
melaksa
nakan 
komunik
asi 
 
ritish
coun
cil.or
g/en/ 
 
 
 
 
1. 1 
Mensyuku
ri 
kesempat
an dapat 
mempelaj
ari bahasa 
Inggris 
sebagai 
bahasa 
pengantar 
komunika
Teks lisan dan 
tulis  
menyebutkan 
dan 
menanyakan 
nama hari, 
bulan, nama 
waktu dalam 
hari, waktu 
dalam bentuk 
angka, 
tanggal, dan 
Mengamati 
 Siswa 
mendengarkan 
dan membaca 
banyak kalimat 
menyebutkan dan 
menanyakan 
nama hari, bulan, 
nama waktu 
dalam hari, waktu 
dalam bentuk 
angka, tanggal, 
dan tahun. 
KRITERIA 
PENILAIAN: 
 Tingkat 
ketercapai
an fungsi 
sosial 
penyebuta
n dan 
menanyak
an nama 
hari, 
bulan, 
nama 
 3  x 4 
JP 
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si 
internasio
nal yang 
diwujudka
n dalam 
semangat 
belajar. 
2.1 Menunjuk
kan 
perilaku 
santun 
dan 
peduli 
dalam 
melaksan
akan 
komunika
si 
interperso
nal 
dengan 
guru dan 
teman. 
2.2 Menunjuk
kan 
perilaku 
jujur, 
disiplin, 
percaya 
diri, dan 
bertanggu
ng jawab 
dalam 
melaksan
akan 
komunika
si 
transaksio
nal 
dengan 
guru dan 
teman. 
3.3 Memaha
mi fungsi 
sosial, 
tahun 
 Fungsi sosial 
Menyadari 
pentingnya 
nama hari, 
bulan, nama 
waktu dalam 
hari, waktu 
dalam bentuk 
angka, 
tanggal, dan 
tahun untuk 
mengelola 
kehidupan 
manusia  
 
Struktur teks 
a. What day 
is it today? 
It’s 
Monday 
today. 
 It is 
Tuesday 
tomorrow. 
When do 
we have 
English?, 
dan 
semacamn
ya. 
b. What 
month is 
it?  
What 
month is 
before 
July? 
 After 
 Siswa mengikuti 
interaksi 
menyebutkan dan 
menanyakan 
nama hari, bulan, 
nama waktu 
dalam hari, waktu 
dalam bentuk 
angka, tanggal, 
dan tahun. 
 Siswa menirukan 
contoh-contoh 
kalimat 
menyebutkan dan 
menanyakan 
nama hari, bulan, 
nama waktu 
dalam hari, waktu 
dalam bentuk 
angka, tanggal, 
dan tahun. 
 Dengan 
bimbingan dan 
arahan guru, 
siswa 
mengidentifikasi 
kalimat 
menyebutkan dan 
menanyakan 
nama hari, bulan, 
nama waktu 
dalam hari, waktu 
dalam bentuk 
angka, tanggal, 
dan tahun (fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan). 
Mempertanyakan 
Dengan bimbingan 
dan arahan guru, 
siswa 
mempertanyakan 
kalimat 
menyebutkan dan 
menanyakan nama 
waktu 
dalam 
hari, 
waktu 
dalam 
bentuk 
angka, 
tanggal, 
dan tahun 
Tingkat 
kelengkap
an dan 
keruntuta
n struktur 
teks 
perkenala
n diri 
 Tingkat 
ketepatan 
unsur 
kebahasa
an: tata 
bahasa, 
kosa kata, 
ucapan, 
tekanan 
kata, 
intonasi 
CARA 
PENILAIAN: 
Unjuk kerja  
 Bermain 
peran 
(role 
play) 
dalam 
bentuk 
interaksi 
menyebu
tkan dan 
menanya
kan 
nama 
hari, 
bulan, 
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struktur 
teks, dan 
unsur 
kebahasa
an dari 
teks untuk 
menyatak
an dan 
menanyak
an nama 
hari, 
bulan, 
nama 
waktu 
dalam 
hari, 
waktu 
dalam 
bentuk 
angka, 
tanggal, 
dan 
tahun. 
 
4.3 Menyusu
n teks 
lisan dan 
tulis 
untuk 
menyata
kan dan 
menanya
kan 
nama 
hari, 
bulan, 
nama 
waktu 
dalam 
hari, 
waktu 
dalam 
bentuk 
angka, 
tanggal, 
dan 
tahun, 
March is 
April. 
 I was born 
in January, 
dan 
semacamn
ya  
c. in the 
morning, at 
noon, in 
the 
afternoon, 
in the 
evening, at 
night, at 
midnight 
d. What time 
is it?  
What time 
do we 
have 
English on 
Tuesday? 
one, two 
thirty, half 
past eight, 
a quarter 
to five, dan 
seterusnya 
e. What date 
is it?  
What date 
is the 
Kartini 
Day? 
When were 
you born? 
the first, 
the 
second, 
hari, bulan, nama 
waktu dalam hari, 
waktu dalam 
bentuk angka, 
tanggal, dan tahun 
dalam bahasa 
Inggris, dan 
perbedaan dengan 
yang ada dalam 
bahasa Indonesia, 
kemungkinan 
menggunakan 
ungkapan lain, 
dsb. 
Mengeksplorasi 
a. Siswa 
menyebutkan 
dan 
menanyakan 
nama hari, 
bulan, nama 
waktu dalam 
hari, waktu 
dalam bentuk 
angka, tanggal, 
dan tahun dalam 
konteks simulasi, 
role-play, dan 
kegiatanlain 
yang terstruktur. 
b. Siswa berusaha 
menyebutkan 
dan 
menanyakan 
nama hari, 
bulan, nama 
waktu dalam 
hari, waktu 
dalam bentuk 
angka, tanggal, 
dan tahun dalam 
bahasa Inggris 
dalam proses 
pembelajaran. 
 
nama 
waktu 
dalam 
hari, 
waktu 
dalam 
bentuk 
angka, 
tanggal, 
dan 
tahun  
 Ketepata
n dan 
kesesuai
an 
menggun
akan 
struktur 
dan 
unsur 
kebahas
aan 
dalam  
menyebu
tkan dan 
menanya
kan 
nama 
hari, 
bulan, 
nama 
waktu 
dalam 
hari, 
waktu 
dalam 
bentuk 
angka, 
tanggal, 
dan 
tahun  
Pengamata
n 
(observatio
ns):   
Bukan 
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dengan 
unsur 
kebahas
aan yang 
benar 
dan 
sesuai 
konteks. 
 
 
 
the third, 
the fourth, 
the fifth, 
the twenty 
first dan 
seterusnya 
f. What year 
is it?  
When were 
you born? 
Nineteen 
ninety 
eight. Two 
thousand 
and three. 
dan 
semacamn
ya. 
Unsur 
kebahasaan:  
(1) Kata 
terkait 
hari, 
bulan, 
waktu 
dalam 
hari, 
waktu 
dalam 
bentuk 
angka, 
tanggal, 
dan 
tahun 
(2) Kata 
kerja 
dalam 
simple 
present 
tense: 
be, 
have. 
Mengasosiasi 
 Siswa 
membandingkan 
antara 
menyebutkan 
dan menanyakan 
nama hari, bulan, 
nama waktu 
dalam hari, waktu 
dalam bentuk 
angka, tanggal, 
dan tahun dalam 
bahasa ibu atau 
bahasa 
Indonesia.  
Mengkomunikasika
n 
 Siswa 
menyebutkan 
dan 
menanyakan 
nama hari, 
bulan, nama 
waktu dalam 
hari, waktu 
dalam bentuk 
angka, tanggal, 
dan tahun 
dengan bahasa 
Inggris, di dalam 
dan di luar kelas. 
 
 Siswa 
menuliskan 
permasalahan 
dalam 
menggunakan 
bahasa Inggris 
untuk 
menyebutkan 
dan 
menanyakan 
nama hari, 
bulan, nama 
waktu dalam 
penilaian 
formal 
seperti tes, 
tetapi untuk 
tujuan 
memberi 
balikan. 
Sasaran 
penilaian: 
 
 Upaya 
menggu
nakan 
bahasa 
Inggris 
untuk 
menyeb
utkan 
dan 
menany
akan 
nama 
hari, 
bulan, 
nama 
waktu 
dalam 
hari, 
waktu 
dalam 
bentuk 
angka, 
tanggal, 
dan 
tahun 
ketika 
muncul 
kesemp
atan. 
 Kesung
guhan 
siswa 
dalam 
proses 
pembela
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(3) Kata 
tanya 
What, 
When 
(4) Kata 
ganti it 
dan 
artikel 
the. 
(5) Cardinal 
number 
dan 
ordinal 
number 
(6) Ucapan, 
tekanan 
kata, 
intonasi, 
ejaan, 
tulisan 
tangan 
yang 
rapi 
Topik  
   Hari, tanggal, 
jam, bulan, 
tahun, dsb., 
yang penting 
dan relevan 
dengan 
kehidupan 
siswa, 
dengan 
memberikan 
keteladanan 
tentang 
perilaku 
disiplin, 
percaya diri, 
tanggung 
jawab, dan 
jujur.  
hari, waktu 
dalam bentuk 
angka, tanggal, 
dan tahun dalam 
jurnal belajarnya. 
 
jaran di 
setiap 
tahapan. 
 Perilaku 
santun 
dan 
peduli 
dalam 
melaksa
nakan 
komunik
asi 
 Perilaku 
jujur, 
disiplin, 
percaya 
diri, dan 
bertang
gung 
jawab 
dalam 
melaksa
nakan 
komunik
asi 
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1 1. 
Mensyuku
ri 
kesempat
an dapat 
mempelaj
ari bahasa 
Inggris 
sebagai 
bahasa 
pengantar 
komunika
si 
internasio
nal yang 
diwujudka
n dalam 
semangat 
belajar 
2.1  
Menunjuk
kan 
perilaku 
santun 
dan peduli 
dalam 
melaksan
akan 
komunika
si 
interperso
nal 
dengan 
guru dan 
teman. 
Teks lisan dan 
tulis untuk  
memaparkan 
jati diri  
Fungsi sosial 
Mengenalkan
, 
menyebutkan 
identitas, 
untuk 
menjalin 
hubungan 
antar pribadi 
dengan guru 
dan teman 
Struktur teks 
(ungkapan 
hafalan, tidak 
perlu 
dijelaskan tata 
bahasanya) 
a. My name is 
Arif, a-r-i-f. 
My father is 
Mr. Zainal. 
How do you 
spell your 
name? Who 
is she? I 
have two 
brothers, 
Siska and 
Muti., Is she 
your friend? 
dan 
MENGAMATI 
 Siswa 
mendengarkan/ 
menonton 
interaksi 
memaparkan jati 
diri dan  
 Siswa mengikuti 
interaksi 
memaparkan jati 
diri. 
 Siswa 
menirukan 
model interaksi 
memaparkan jati 
diri. 
 Siswa membaca 
beberapa kartu 
identitas   
 Dengan 
bimbingan dan 
arahan guru, 
siswa 
mengidentifikasi 
ciri-ciri interaksi 
memaparkan jati 
diri (fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan) 
Mempertanyakan 
Dengan bimbingan 
dan arahan guru, 
siswa 
mempertanyakan 
antara lain 
perbedaan antara 
KRITERIA 
PENILAIAN: 
 Tingkat 
ketercap
aian 
fungsi 
sosial 
memapar
kan jati 
diri  
 Tingkat 
kelengka
pan dan 
keruntuta
n struktur 
teks 
memapar
kan jati 
diri 
 Tingkat 
ketepata
n unsur 
kebahas
aan: tata 
bahasa, 
kosa 
kata, 
ucapan, 
tekanan 
kata, 
intonasi 
CARA 
PENILAIAN: 
Unjuk kerja 
 Bermain 
simulasi 
untuk 
berintera
2 x 4 
J
P 
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2.2  
Menunjuk
kan 
perilaku 
jujur, 
disiplin, 
percaya 
diri, dan 
bertanggu
ng jawab 
dalam 
melaksan
akan 
komunika
si 
transaksio
nal 
dengan 
guru dan 
teman. 
3.4 Memaha
mi fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahasa
an dari 
teks 
pemapara
n jati diri, 
sesuai 
dengan 
konteks 
pengguna
annya. 
4.4 Menangka
p makna 
pemapara
n jati diri 
lisan dan 
tulis 
sangat 
pendek 
seterusnya 
b. My dad is a 
nurse? He 
helps the 
doctors. His 
father is a 
gardener. 
She is the 
janitor, and 
she cleans 
the 
classrooms., 
dan 
semacamny
a. 
Unsur 
kebahasaan 
(1) Nama 
status 
hubungan 
keluarga 
dan 
kekerabata
n 
(2) Nama 
profesi 
pekerjaan. 
(3) Kata tanya 
Who? 
Which? 
How? 
(4) Kata ganti 
I, you, we, 
she, it, 
they, we. 
dan 
seterusnya
. 
(5) Kata ganti 
my, your, 
our, her, 
their, his, 
dan 
seterusnya
memaparkan jati 
diri dalam bahasa 
Inggris, dengan 
perbedaan 
ungkapan yang 
ada dalam bahasa 
Indonesia, 
kemungkinan 
menggunakan 
ungkapan lain, 
dsb. 
Mengeksplorasi 
Siswa 
memaparkan jati 
diri dengan bahasa 
Inggris dalam 
konteks simulasi 
dan kegiatan lain 
yang terstruktur. 
 
Mengasosiasi 
 Siswa 
membandingkan 
ungkapan 
memaparkan jati 
diri yang telah 
dipelajari dengan 
yang ada di 
berbagai sumber 
lain. 
 Siswa 
membandingkan 
antara ungkapan 
memaparkan jati 
diri dalam bahasa 
Inggris dan dalam 
bahasa siswa.  
Mengkomunikasika
n 
 Siswa 
memaparkan jati 
diri dengan 
bahasa Inggris, di 
ksi 
memapar
kan jati 
diri 
 Ketepata
n dan 
kesesuai
an 
menggun
akan 
struktur 
dan 
unsur 
kebahas
aan 
dalam  
memapar
kan jati 
diri 
 
 
 
 
 
 
 
 
 
 
 
Pengamata
n 
(observatio
ns):   
 Upaya 
menggu
nakan 
bahasa 
Inggris 
untuk 
memapa
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dan 
sederhan
a. 
4.5 Menyusun 
teks lisan 
dan tulis 
untuk 
memapar
kan dan 
menanyak
an jati diri, 
dengan 
sangat 
pendek 
dan 
sederhan
a, dengan 
memperh
atikan 
fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahasa
an yang 
benar dan 
sesuai 
konteks. 
 
 
. 
(6) Kata kerja 
yang 
menunjuk 
tindakan 
yang 
sangat 
lazim dan 
terkait 
dalam 
simple 
present 
tense: be, 
have, 
work, live, 
dan 
sebagainy
a. 
(7) Penyebuta
n kata 
benda 
singular 
dan plural 
(-s), dan 
children 
(8) Ucapan, 
tekanan 
kata, 
intonasi, 
ejaan, dan 
tulisan 
tangan. 
Topik kalimat 
Diri sendiri, 
orang tua, 
kaka, adik, 
famili, 
tetangga, 
dan orang 
terdekat 
lainnya, 
dengan 
memberikan 
keteladanan 
dalam dan di luar 
kelas.  
 
 Siswa menuliskan 
permasalahan 
dalam 
menggunakan 
bahasa Inggris 
untuk 
memaparkan jati 
diri dalam jurnal 
belajar (learning 
journal). 
 
rkan jati 
diri 
ketika 
muncul 
kesemp
atan. 
 Kesung
guhan 
siswa 
dalam 
proses 
pembela
jaran di 
setiap 
tahapan. 
 Perilaku 
santun 
dan 
peduli 
dalam 
melaksa
nakan 
komunik
asi 
 Perilaku 
jujur, 
disiplin, 
percaya 
diri, dan 
bertang
gung 
jawab 
dalam 
melaksa
nakan 
komunik
asi 
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tentang 
perilaku 
disiplin, 
percaya diri, 
tanggung 
jawab, dan 
jujur. 
 
1 1.  
Mensyuk
uri 
kesempa
tan dapat 
mempela
jari 
bahasa 
Inggris 
sebagai 
bahasa 
penganta
r 
komunik
asi 
internasi
onal 
yang 
diwujudk
an dalam 
semanga
t belajar 
2.1  
Menunjuk
kan 
perilaku 
santun 
dan 
peduli 
dalam 
melaksan
Teks lisan dan 
tulis untuk  
menyebutkan 
dan 
menanyakan 
nama dan 
jumlah 
binatang, 
benda, dan 
bangunan 
publik yang 
dekat dengan 
kehidupan 
siswa sehari-
hari 
 
Fungsi sosial  
   
Mengenalkan, 
mengidentifik
asi. 
Struktur teks 
(ungkapan 
hafalan, tidak 
perlu 
dijelaskan 
tata 
bahasanya) 
It’s my 
Mengamati 
 Siswa 
mendengarkan 
dan membaca 
banyak kalimat 
menyebutkan 
dan menanyakan 
nama dan jumlah 
binatang, benda, 
dan bangunan 
publik, dalam 
berbagai 
konteks. 
 Siswa mengikuti 
interaksi 
menyebutkan 
dan menanyakan 
nama dan jumlah 
binatang, benda, 
dan bangunan 
publik selama 
proses 
pembelajaran, 
dengan 
bimbingan guru. 
 Siswa menirukan 
contoh-contoh 
kalimat yang 
menyebutkan 
dan menanyakan 
nama dan jumlah 
binatang, benda, 
dan bangunan 
publik. 
KRITERIA 
PENILAIAN: 
 Tingkat 
keterca
paian 
fungsi 
sosial 
menyeb
utkan 
dan 
menany
akan 
nama 
dan 
jumlah 
binatan
g, 
benda, 
dan 
bangun
an 
publik 
 Tingkat 
kelengk
apan 
dan 
keruntut
an 
struktur 
menyeb
utkan 
dan 
menany
akan 
nama 
6  x 4 
JP 
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akan 
komunika
si 
interperso
nal 
dengan 
guru dan 
teman. 
2.2  
Menunjuk
kanperilak
u jujur, 
disiplin, 
percaya 
diri, dan 
bertanggu
ng jawab 
dalam 
melaksan
akan 
komunika
si 
transaksio
nal 
dengan 
guru dan 
teman. 
2.3  
Menunjuk
kan 
perilaku 
tanggung 
jawab, 
peduli, 
kerjasama
, dan cinta 
damai, 
dalam 
melaksan
akan 
komunika
cricket.  
They are my 
cats. There 
are many 
fireflies in the 
farm., What 
is it? 
 Are they 
your toys? 
Which one is 
your book? 
 How many 
cows do you 
have?  
The hospital 
is near the 
post office.  
The police 
station is in 
the corner. 
dan 
semacamnya
. 
Unsur 
kebahasaan 
(1) Nama 
benda dan 
binatang di 
sekitar 
rumah dan 
sekolah 
siswa: hen, 
chicks, 
house 
lizard, 
dragon fly, 
cockroach
es, 
mosquitoe
s. 
 Dengan 
bimbingan dan 
arahan guru, 
siswa 
mengidentifikasi 
ciri-ciri kalimat 
yang 
menyebutkan 
dan menanyakan 
nama dan jumlah 
binatang, benda, 
dan bangunan 
publik (fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan). 
Mempertanyakan 
Dengan bimbingan 
dan arahan guru, 
siswa 
mempertanyakan 
antara lain 
perbedaan antar 
penyebutan dan 
pertanyaan nama 
dan jumlah 
binatang, benda, 
dan bangunan 
publik yang ada 
dalam bahasa 
Inggris, dengan 
yang ada dalam 
bahasa Indonesia, 
kemungkinan 
menggunakan 
ungkapan lain, 
dsb. 
 
Mengeksplorasi 
a. Siswa 
menyebutkan 
dan menanyakan 
nama dan jumlah 
binatang, benda, 
dan bangunan 
dan 
jumlah 
binatan
g, 
benda, 
dan 
bangun
an 
publik 
 Tingkat 
ketepat
an 
unsur 
kebaha
saan: 
tata 
bahasa, 
kosa 
kata, 
ucapan, 
tekanan 
kata, 
intonasi 
CARA 
PENILAIAN: 
Unjuk kerja  
 Bermain 
peran 
(role play) 
dalam 
bentuk 
interaksi 
menyebut
kan dan 
menanya
kan nama 
dan 
jumlah 
binatang, 
benda, 
dan 
bangunan 
publik. 
 Ketepata
n dan 
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si 
fungsional
.. 
3.5 Memaha
mi fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahasa
an pada 
teks untuk 
menyatak
an dan 
menanyak
an nama 
dan 
jumlah 
binatang, 
benda, 
dan 
bangunan 
publik 
yang 
dekat 
dengan 
kehidupan 
siswa 
sehari-
hari. 
4.6 Menyusun 
teks lisan 
dan tulis 
untuk 
menyatak
an dan 
menanyak
an nama 
binatang, 
benda, 
dan 
bangunan 
publik 
yang 
dekat 
dengan 
(2) Nama 
bangunan 
umum: the 
post office, 
the bank, 
the 
hospital. 
(3) Kata tanya 
What?Whi
ch one? 
How 
many? 
(4) Penyebuta
n kata 
benda 
singular 
dengan a 
dan the, 
dan plural 
(-s). 
(5) Kata ganti 
it, they, 
this, that, 
those, 
these. 
(6) Ungkapan 
There 
is/are..., 
Are there 
...? 
(7) Kata kerja 
yang 
menunjuk 
tindakan 
yang 
sangat 
lazim dan 
terkait 
dalam 
simple 
present 
tense: be, 
have, go, 
play,get, 
take, dan 
publik dalam 
bahasa Inggris 
dalam konteks 
simulasi, role-
play, dan 
kegiatanlain yang 
terstruktur. 
b. Siswa berusaha 
menyebutkan 
dan menanyakan 
nama dan jumlah 
binatang, benda, 
dan bangunan 
publik dalam 
bahasa Inggris 
dalam proses 
pembelajaran 
 
Mengasosiasi 
 Siswa 
membandingkan 
ungkapan 
menyebutkan dan 
menanyakan 
nama dan jumlah 
binatang, benda, 
dan bangunan 
publik yang telah 
dipelajari dengan 
ungkapan-
ungkapan lainnya. 
 Siswa 
membandingkan 
antara ungkapan 
menyebutkan dan 
menanyakan 
nama dan jumlah 
binatang, benda, 
dan bangunan 
publik dalam 
bahasa Inggris 
dengan ungkapan 
keharusan dalam 
bahasa ibu atau 
bahasa 
kesesuai
an 
menggun
akan 
struktur 
dan 
unsur 
kebahas
aan 
dalam  
memapar
kan jati 
diri 
Pengamata
n 
(observatio
ns):   
 Upaya 
menggu
nakan 
bahasa 
Inggris 
untuk 
menyeb
utkan 
dan 
menany
akan 
nama 
dan 
jumlah 
binatang
, benda, 
dan 
banguna
n publik 
ketika 
muncul 
kesemp
atan. 
 Kesung
guhan 
siswa 
dalam 
proses 
pembela
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kehidupan 
siswa 
sehari-
hari, 
dengan 
memperh
atikan 
fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahasa
an yang 
benar dan 
sesuai 
konteks. 
 
 
 
 
 
 
 
sebagainy
a. 
(8) Ucapan, 
tekanan 
kata, 
intonasi, 
ejaan, dan 
tulisan 
tangan. 
Topik  
Benda, 
binatang, 
bangunan 
umum yang 
terdapat di 
lingkungan 
siswa, 
dengan 
memberikan 
keteladanan 
tentang 
perilaku 
ramah 
lingkungan, 
percaya diri, 
dan 
tanggung 
jawab. 
 
Indonesia.  
Mengkomunikasika
n 
 Siswa 
menyebutkan dan 
menanyakan 
nama dan jumlah 
binatang, benda, 
dan bangunan 
publik dengan 
bahasa Inggris, di 
dalam dan di luar 
kelas.  
 Siswa menuliskan 
permasalahan 
dalam 
menggunakan 
bahasa Inggris 
menyebutkan dan 
menanyakan 
nama dan jumlah 
binatang, benda, 
dan bangunan 
publik dalam 
jurnal belajarnya. 
 
jaran di 
setiap 
tahapan. 
 Perilaku 
santun 
dan 
peduli 
dalam 
melaksa
nakan 
komunik
asi 
 Perilaku 
jujur, 
disiplin, 
percaya 
diri, dan 
bertang
gung 
jawab 
dalam 
melaksa
nakan 
komunik
asi 
 
 
1.1 Mensyuku
ri 
kesempat
an dapat 
mempelaj
ari 
bahasa 
Inggris 
sebagai 
bahasa 
pengantar 
komunika
Lagu 
Fungsi sosial  
Menghibur, 
mengungkap
kan 
perasaan, 
menghayati 
pesan moral 
Unsur 
Mengamati 
 Siswa 
mendengarkan 
berbagai lagu 
berbahasa Inggris 
dan menyalinnya 
 Siswa menirukan 
penguncapan 
dengan 
menyanyikan 
sesuai dengan 
KRITERIA 
PENILAIAN: 
 Tingkat 
ketercap
aian 
fungsi 
sosial 
menghib
ur, 
mengun
gkapkan 
perasaa
2  x 4 
JP 
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si 
internasio
nal yang 
diwujudka
n dalam 
semangat 
belajar. 
2.3 Menunjuk
kan 
perilaku 
tanggung 
jawab, 
peduli, 
kerjasama
, dan cinta 
damai, 
dalam 
melaksan
akan 
komunika
si 
fungsional
. 
3.11  
Memaha
mi fungsi 
sosial 
dan 
unsur 
kebahas
aan 
dalam 
lagu. 
4.14  
Menang
kap 
makna 
lagu. 
 
 
kebahasaan 
(1) Kata, 
ungkapa
n, dan 
tata 
bahasa 
dalam 
karya 
seni 
berbentu
k lagu. 
(2) Ejaan 
dan 
tulisan 
tangan 
dan 
cetak 
yang 
jelas dan 
rapi. 
(3) Ucapan, 
tekanan 
kata, 
intonasi, 
ketika 
mempre
sentasik
an 
secara 
lisan 
Topik 
Hal-hal yang 
memberikan 
keteladanan 
tentang 
perilaku yang 
menginspirasi. 
 
lagu yang didengar 
Mempertanyakan 
 Dengan 
pertanyaan 
pengarah dari 
guru, siswa 
terpancing untuk 
mempertanyakan 
pada lagu yang 
didengar atau 
dibaca. 
 Siswa 
mempertanyakan 
cara menemukan 
informasi rinci 
dalam lirik. 
Mengeksplorasi 
 Siswa 
membacakan lirik 
lagu yang disalin 
kepada teman 
sebangku 
 Siswa 
menyanyikan 
lagu yang disalin 
dengan 
pengucapan dan 
tekanan kata 
yang tepat 
 Siswa berdiskusi 
tentang pesan 
lagu yang dibaca 
Mengasosiasi 
 Secara 
berkelompok 
siswa 
membandingkan 
pesan yang 
terdapat dalam 
beberapa lagu 
yang 
n, 
mengha
yati 
pesan 
moral 
 Tingkat 
ketepat
an 
unsur 
kebaha
saan: 
tata 
bahasa, 
kosa 
kata, 
ucapan, 
tekanan 
kata, 
intonasi 
CARA 
PENILAIAN: 
Unjuk kerja  
Pertunjuk
kan 
menyanyi
kan lagu 
dengan 
ucapan 
yang 
tepat. 
 
Pengamata
n 
(observatio
ns):   
 Upaya 
menggu
nakan 
bahasa 
Inggris 
untuk 
menamp
ilkan 
lagu dan 
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dibaca/didengar 
 Siswa membuat 
kumpulan lagu- 
lagu yang 
bertema 
perdamaian 
dengan menyalin 
Mengkomunikasika
n 
 Siswa 
melaporkan 
kumpulan lagu 
yang sudah 
dianalis pesan di 
dalam lugu-lagu 
tersebut 
 Antar siswa 
melakukan 
penilaian 
terhadap 
kumpulan lagu 
yang dibuat. 
 
memaha
mi 
makna 
lagu 
tersebut 
dalam 
berbagai 
kesemp
atan. 
 Kesung
guhan 
siswa 
dalam 
proses 
pembela
jaran di 
setiap 
tahapan. 
 
 
1 1. 
Mensyuku
ri 
kesempat
an dapat 
mempelaj
ari bahasa 
Inggris 
sebagai 
bahasa 
pengantar 
komunika
si 
internasio
nal yang 
diwujudka
n dalam 
Teks tulis 
label nama 
(label) dan 
daftar barang 
(list) 
Fungsi sosial  
Mengenalkan
, 
mengidentifik
asi, 
menginventa
risasi. 
Struktur text 
Nama benda, 
dengan atau 
tanpa jumlah. 
Mengamati 
 Siswa membaca 
/mendengar 
contoh nama-
nama benda / 
daftar barang 
sesuai dengan 
pengelompokann
ya dengan 
memperhatikan 
fungsi sosial, 
struktural teks 
dan unsur 
kebahasaan 
 
 Siswa 
meniru/menyalin 
contoh-contoh 
secara 
KRITERIA 
PENILAIAN: 
 Tingkat 
keterca
paian 
fungsi 
sosial 
penggu
naan 
teks 
 Tingkat 
kelengk
apan 
dan 
keruntut
an 
struktur 
teks 
2  x 4 
JP 
Sesuaikan 
dengan 
kemampua
n siswa, 
guru, 
sekolah, 
serta tujuan 
pembelajar
an. 
 Ketelad
anan 
ucapan 
dan 
tindaka
n guru 
mengg
unakan 
setiap 
tindaka
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semangat 
belajar. 
2.3  
Menunjuk
kan 
perilaku 
tanggung 
jawab, 
peduli, 
kerjasama
, dan cinta 
damai, 
dalam 
melaksan
akan 
komunika
si 
fungsional
. 
3.6 Memaha
mi fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahas
aan dari 
teks label 
nama 
(label) 
dan 
daftar 
barang 
(list), 
sesuai 
dengan 
konteks 
penggun
aannya. 
4.7   
Menyusu
n teks 
tulis label 
Unsur 
kebahasaan 
(1) Artikel a, 
kata 
benda 
plural 
(2) angka 
kardinal, 
1 s.d. 
100, 
one, 
two, 
three, … 
one 
hundred 
(3) Ejaan 
dan 
tulisan 
tangan 
dan 
cetak 
yang 
jelas dan 
rapi 
(4) Ucapan, 
tekanan 
kata, 
intonasi, 
ketika 
mempre
sentasik
an 
secara 
lisan 
Topik 
Benda-benda 
di sekitar dan 
relevan 
dengan 
kehidupan 
siswa, 
dengan 
memberikan 
terbimbing. 
Mempertanyakan 
 Dengan 
bimbingan dan 
arahan guru, 
siswa 
mempertanyakan 
antara lain 
perbedaan antar 
ucapan, tekanan 
kata, intonasi, 
ketika 
mempresentasika
n secara lisan 
 Siswa 
memperoleh 
pengetahuan 
tambahan tentang 
fungsi sosial, 
ungkapan dan 
struktur teks, 
unsur 
kebahasaan, 
serta format 
penulisan/penyam
paian dari 
berbagai sumber. 
Mengeksplorasi 
 Siswa 
Membaca/ 
mendengar/ 
menulis contoh-
contoh teks tulis 
label nama (label) 
dan daftar barang 
(list), dengan 
memperhatikan 
fungsi sosial, 
struktur teks dan 
unsur 
kebahasaan  
Mengasosiasi 
 Dalam kerja 
kelompok 
 Tingkat 
ketepat
an 
unsur 
kebaha
saan: 
tata 
bahasa, 
kosa 
kata, 
ucapan, 
tekanan 
kata, 
intonasi
, ejaan, 
dan 
tulisan 
tangan 
 Tingkat 
kesesu
aian 
format 
penulis
an/ 
penyam
paian 
CARA 
PENILAIAN: 
Pengamata
n 
(observatio
ns):  
 Bukan 
penilaian 
formal 
seperti tes, 
tetapi untuk 
tujuan 
memberi 
balikan. 
 Berperil
aku 
tanggun
n 
komuni
kasi 
transak
sional 
dan 
fungsio
nal 
dengan 
benar, 
tepat, 
dan 
dengan 
sikap 
yang 
sesuai. 
 Contoh 
peraga
an 
dalam 
bentuk  
rekama
n 
CD/VC
D/ 
DVD/ka
set 
 Contoh 
interak
si 
tertulis 
 Contoh 
teks 
tertulis 
 Teks 
atau 
latihan 
dari 
buku 
teks 
Bahasa 
Inggris 
 Teks 
dari 
buku 
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nama 
(label) 
dan daftar 
barang 
(list), 
dengan 
memperh
atikan 
fungsi 
sosial, 
struktur 
teks dan 
unsur 
kebahasa
an yang 
benar dan 
sesuai 
konteks. 
 
 
keteladanan 
tentang 
perilaku 
disiplin, 
peduli, pola 
hidup sehat, 
dan ramah 
lingkungan.  
Multimedia: 
Layout dan 
dekorasi 
yang 
membuat 
tampilan teks 
lebih 
menarik. 
 
terbimbing siswa 
menganalisis 
teks dengan 
memperhatikan 
fungsi sosial, 
ungkapan dan 
struktur teks, 
unsur 
kebahasaan, 
serta format 
penulisan dari 
jenis teks yang 
sedang 
dipelajari. 
 Siswa 
memperoleh 
balikan 
(feedback) dari 
guru dan teman 
tentang setiap 
yang dia 
sampaikan 
dalam kerja 
kelompok.  
Mengkomunikasika
n 
 Siswa 
memperoleh 
balikan dari guru 
dan teman 
tentang karya 
yang dihasilkan/ 
pesan yang 
ditangkap dan 
disampaikan, dll. 
 Siswa 
menuliskan 
permasalahan 
dalam 
menggunakan 
bahasa Inggris 
untuk menyapa, 
berpamitan, 
mengucapkan 
terimakasih, dan 
g jawab, 
peduli, 
kerjasa
ma, dan 
cinta 
damai, 
 Ketepat
an dan 
kesesua
ian 
dalam 
menulis 
teks tulis 
label 
nama 
(label) 
dan 
daftar 
barang 
(list) 
Portofolio 
 Kumpul
an 
pekerjaa
n siswa 
yang 
menduk
ung 
proses 
teks tulis 
label 
nama 
(label) 
dan 
daftar 
barang 
(list) 
berupa:
draft, 
revisi, 
dan 
editing 
 Kumpul
an karya 
siswa 
non-
teks 
 
Sumber 
dari 
internet, 
seperti: 
 www.d
ailyengl
ish.com 
 http://a
merica
nenglis
h.state.
gov/file
s/ae/re
source
_files 
 http://le
arnengl
ish.briti
shcoun
cil.org/
en/ 
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merminta maaf 
dalam jurnal 
belajar (learning 
journal). 
 
yang 
mencer
minkan 
hasil 
atau 
capaian 
belajar 
teks tulis 
label 
nama 
(label) 
dan 
daftar 
barang 
(list) 
 Catatan 
atau 
rekaman 
evaluasi 
diri dan 
evaluasi 
sejawat, 
berupa 
komenta
r, 
checklist
, 
penilaia
n. 
Penilaian 
Diri dan 
Penilaian 
Sejawat 
Bentuk: 
diary, jurnal, 
format 
khusus,  
komentar, 
atau bentuk 
penilaian 
lain. 
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1 1. 
Mensyuku
ri 
kesempat
an dapat 
mempelaj
ari bahasa 
Inggris 
sebagai 
bahasa 
pengantar 
komunika
si 
internasio
nal yang 
diwujudka
n dalam 
semangat 
belajar. 
2.2. Menunjuk
kan 
perilaku 
jujur, 
disiplin, 
percaya 
diri, dan 
bertanggu
ng jawab 
dalam 
melaksan
akan 
komunika
si 
transaksio
nal 
dengan 
guru dan 
teman. 
3.7 Memaha
mi fungsi 
sosial, 
struktur 
Teks lisan 
dan tulis 
untuk 
menyatakan 
dan 
menanyakan 
sifat orang, 
binatang, dan 
benda 
Fungsi sosial  
Mengidentifik
asi, 
mengenalkan
, memuji, 
mencela, 
mengagumi 
Struktur teks 
(ungkapan 
hafalan, tidak 
perlu 
dijelaskan tata 
bahasanya) 
young, old, 
clever, big, 
small, easy, 
difficult, 
dilligent, 
tired, tall, 
short, 
beautiful, dan 
semacamnya
. 
It’s…, 
They’re…, 
I’m…, dan 
semacamnya
. 
Is it small? 
Mengamati 
 Siswa 
mendengarkan/ 
membaca 
berbagai   teks 
untuk 
menyatakan dan 
menanyakan 
sifat orang, 
binatang, benda  
 
 Siswa mengikuti 
interaksi teks 
untuk 
menyatakan dan 
menanyakan 
sifat orang, 
binatang, benda  
 
 Siswa menirukan 
model teks untuk 
menyatakan dan 
menanyakan 
sifat orang, 
binatang, benda  
 
 Dengan 
bimbingan dan 
arahan guru, 
siswa 
mengidentifikasi 
ciri-ciri teks untuk 
menyatakan dan 
menanyakan 
sifat orang, 
binatang, benda 
(fungsi sosial, 
struktur teks, dan 
unsur 
kebahasaan). 
Mempertanyakan 
Dengan bimbingan 
KRITERIA 
PENILAIAN: 
 Tingkat 
keterca
paian 
fungsi 
sosial 
penggu
naan 
teks 
 Tingkat 
kelengk
apan 
dan 
keruntut
an 
struktur 
teks 
 Tingkat 
ketepat
an 
unsur 
kebaha
saan: 
tata 
bahasa, 
kosa 
kata, 
ucapan, 
tekanan 
kata, 
intonasi
, ejaan, 
dan 
tulisan 
tangan 
 Tingkat 
kesesu
aian 
format 
penulis
an/ 
penyam
paian 
4  x 2 
JP 
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teks, dan 
unsur 
kebahasa
an pada 
teks untuk 
menyatak
an dan 
menanyak
an sifat 
orang, 
binatang, 
benda 
sesuai 
dengan 
konteks 
pengguna
annya. 
4.8 Menyusun 
teks lisan 
dan tulis 
untuk 
menyatak
an dan 
menanyak
an sifat 
orang, 
binatang, 
dan 
benda, 
dengan 
memperh
atikan 
fungsi 
sosial, 
struktur 
teks dan 
unsur 
kebahasa
an yang 
benar dan 
sesuai 
konteks. 
 
 
What is he 
like? What 
are they 
like?Are you 
tired? What 
do you think? 
dan 
semacamnya
. 
Unsur 
kebahasaan 
(1) Kata 
tanya 
What? 
Which? 
How? 
(2) Nama 
benda-
benda 
yang 
sangat 
lazim di 
sekitar 
ruman 
dan 
sekolah 
dan 
terkait. 
(3) Kata 
ganti it, 
they, 
this, 
that, 
those, 
these. 
(4) Kata 
kerja 
dalam 
simple 
present 
tense: 
be, 
have. 
dan arahan guru, 
siswa 
mempertanyakan 
antara lain 
perbedaan antar 
berbagai ungkapan 
untuk menyatakan 
dan menanyakan 
sifat orang, 
binatang, benda 
sesuai dengan 
konteks 
penggunaannya 
dalam bahasa 
Inggris, perbedaan 
ungkapan dengan 
yang ada dalam 
bahasa Indonesia, 
kemungkinan 
menggunakan 
ungkapan lain, 
dsb. 
 
Mengeksplorasi 
Siswa menyusun 
teks untuk 
menyatakan dan 
menanyakan sifat 
orang, binatang, 
benda sesuai 
dengan konteks 
penggunaannya 
dengan bahasa 
Inggris dalam 
konteks simulasi, 
role-play, dan 
kegiatan lain yang 
terstruktur. 
 
Mengasosiasi 
 Siswa 
membandingka
n ungkapan 
untuk 
menyatakan 
CARA 
PENILAIAN: 
Pengamata
n 
(observatio
ns):  
 Bukan 
penilaian 
formal 
seperti tes, 
tetapi untuk 
tujuan 
memberi 
balikan. 
 Berperil
aku 
tanggun
g jawab, 
peduli, 
kerjasa
ma, dan 
cinta 
damai, 
 Ketepat
an dan 
kesesua
ian 
dalam 
menulis 
teks 
untuk 
menyata
kan dan 
menany
akan 
sifat 
orang, 
binatang
, benda 
Portofolio 
 Kumpul
an 
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(5) Ucapan, 
tekanan 
kata, 
intonasi, 
ejaan, 
dan 
tulisan 
tangan. 
Topik 
Orang, 
binatang, 
benda di 
sekitar dan 
relevan 
dengan 
kehidupan 
siswa, 
dengan 
memberikan 
keteladanan 
tentang 
perilaku 
disiplin, jujur, 
peduli, pola 
hidup sehat, 
dan ramah 
lingkungan. 
 
dan 
menanyakan 
sifat orang, 
binatang, 
benda yang 
telah dipelajari 
dengan yang 
ada di berbagai 
sumber lain. 
 Siswa 
membandingka
n antar 
ungkapan  
untuk 
menyatakan 
dan 
menanyakan 
sifat orang, 
binatang, 
benda dalam 
bahasa Inggris 
dan dalam 
bahasa siswa.  
Mengkomunikasika
n 
 Siswa 
menyatakan 
dan 
menanyakan 
sifat orang, 
binatang, 
benda dengan 
bahasa Inggris, 
di dalam dan di 
luar kelas.  
 
 Siswa 
menuliskan 
permasalahan 
dalam 
menggunakan 
bahasa Inggris 
untuk 
menyatakan 
dan 
pekerjaa
n siswa 
yang 
menduk
ung 
proses 
penulisa
n teks 
instruksi 
(instructi
on), 
tanda 
atau 
rambu 
(short 
notice), 
tanda 
peringat
an 
(warning
/caution) 
berupa:
draft, 
revisi, 
dan 
editing 
 Kumpul
an karya 
siswa 
yang 
mencer
minkan 
hasil 
atau 
capaian 
belajar 
teks 
untuk 
menyata
kan dan 
menany
akan 
sifat 
orang, 
binatang
, benda 
 Catatan 
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menanyakan 
sifat orang, 
binatang, 
benda sesuai 
dengan 
konteks 
penggunaanny
a dalam jurnal 
belajar 
(learning 
journal). 
 
atau 
rekaman 
evaluasi 
diri dan 
evaluasi 
sejawat, 
berupa 
komenta
r, 
checklist
, 
penilaia
n. 
Penilaian 
Diri dan 
Penilaian 
Sejawat 
Bentuk: 
diary, jurnal, 
format 
khusus,  
komentar, 
atau bentuk 
penilaian 
lain. 
 
1 1. 
Mensyuku
ri 
kesempat
an dapat 
mempelaj
ari bahasa 
Inggris 
sebagai 
bahasa 
pengantar 
komunika
si 
internasio
nal yang 
Teks lisan 
dan tulis 
untuk 
menyatakan 
dan 
menanyakan 
tingkah 
laku/tindakan/
fungsi dari 
orang, 
binatang, dan 
benda 
Fungsi sosial  
Mengidentifik
asi, 
Mengamati 
 Siswa 
mendengarkan/ 
membaca 
ungkapan untuk 
menyatakan dan 
menanyakan 
tingkah laku/ 
tindakan/fungsi 
orang, binatang, 
benda. 
 
 Siswa mengikuti 
interaksi 
ungkapan untuk 
menyatakan dan 
menanyakan 
KRITERIA 
PENILAIAN: 
 Tingkat 
keterca
paian 
fungsi 
sosial 
penggu
naan 
teks 
 Tingkat 
kelengk
apan 
dan 
keruntut
an 
struktur 
3  x 4 
JP 
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diwujudka
n dalam 
semangat 
belajar. 
2.2  
Menunjuk
kan 
perilaku 
jujur, 
disiplin, 
percaya 
diri, dan 
bertanggu
ng jawab 
dalam 
melaksan
akan 
komunika
si 
transaksio
nal 
dengan 
guru dan 
teman. 
2.3  
Menunjuk
kan 
perilaku 
tanggung 
jawab, 
peduli, 
kerjasama
, dan cinta 
damai, 
dalam 
melaksan
akan 
komunika
si 
fungsional
mengenalkan
, memuji, 
mencela, 
mengagumi 
Struktur teks 
(ungkapan 
hafalan, tidak 
perlu 
dijelaskan tata 
bahasanya) 
We exercise 
in the 
morning. The 
cat jumps to 
the tree., We 
don’t say bad 
words. He 
doesn’t like 
noodles., dan 
semacamnya
. 
What do you 
do every 
morning? Do 
you help your 
dad? Where 
do you put 
your shoes? 
When does 
she clean up 
her house? 
Where does 
the dog poo? 
dan 
semacamnya
. 
Unsur 
kebahasaan 
(1) Kata 
tingkah laku/ 
tindakan/fungsi 
orang, binatang, 
benda. 
 
 Siswa menirukan 
model ungkapan 
untuk 
menyatakan dan 
menanyakan 
tingkah laku/ 
tindakan/fungsi 
orang, binatang, 
benda. 
 
 Dengan 
bimbingan dan 
arahan guru, 
siswa 
mengidentifikasi 
ciri-ciri ungkapan 
untuk 
menyatakan dan 
menanyakan 
tingkah laku/ 
tindakan/fungsi 
orang, binatang, 
benda (fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan). 
Mempertanyakan 
Dengan bimbingan 
dan arahan guru, 
siswa 
mempertanyakan 
antara lain 
perbedaan antar 
ungkapan untuk 
menyatakan dan 
menanyakan 
tingkah laku/ 
tindakan/fungsi 
orang, binatang, 
teks 
 Tingkat 
ketepat
an 
unsur 
kebaha
saan: 
tata 
bahasa, 
kosa 
kata, 
ucapan, 
tekanan 
kata, 
intonasi
, ejaan, 
dan 
tulisan 
tangan 
 Tingkat 
kesesu
aian 
format 
penulis
an/ 
penyam
paian 
CARA 
PENILAIAN: 
Pengamata
n 
(observatio
ns):  Bukan 
penilaian 
formal 
seperti tes, 
tetapi untuk 
tujuan 
memberi 
balikan. 
 Berperil
aku 
tanggun
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3.8 Memaha
mi fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahasa
an pada 
teks untuk 
menyatak
an dan 
menanyak
an tingkah 
laku/ 
tindakan/f
ungsi 
orang, 
binatang, 
benda, 
sesuai 
dengan 
konteks 
pengguna
annya. 
4.9 Menyusun 
teks lisan 
dan tulis 
untuk 
menyatak
an dan 
menanyak
an tingkah 
laku/tinda
kan/fungsi 
dari 
orang, 
binatang, 
dan 
benda, 
dengan 
unsur 
kebahasa
an yang 
benar dan 
sesuai 
tanya 
dan 
pernyata
an 
negatif 
What?D
o you 
...?Does 
he ...? 
He 
doesn’t 
... They 
don’t ... 
(2) Penyebu
tan kata 
kerja 
yang 
sangat 
lazim 
dan 
terkait 
dalam 
simple 
present 
tense 
untuk 
menyata
kan 
kebiasaa
n, tanpa 
dan 
dengan 
–s. 
(3) Preposis
i: in, at, 
on untuk 
menunju
kan 
tempat 
(4) Preposis
i in, at, 
on untuk 
menunju
kkan 
waktu 
(5) Ucapan, 
benda dalam 
bahasa Inggris, 
perbedaan 
ungkapan dengan 
yang ada dalam 
bahasa Indonesia, 
kemungkinan 
menggunakan 
ungkapan lain, 
dsb. 
 
Mengeksplorasi 
Siswa  
menyatakan dan 
menanyakan 
tingkah laku/ 
tindakan/fungsi 
orang, binatang, 
benda dengan 
bahasa Inggris 
dalam konteks 
simulasi, role-play, 
dan kegiatan lain 
yang terstruktur. 
 
Mengasosiasi 
 Siswa 
membandingka
n ungkapan 
untuk 
menyatakan 
dan 
menanyakan 
tingkah laku/ 
tindakan/fungsi 
orang, 
binatang, 
benda yang 
telah dipelajari 
dengan yang 
ada di berbagai 
sumber lain. 
 Siswa 
membandingka
g jawab, 
peduli, 
kerjasa
ma, dan 
cinta 
damai, 
Ketepatan 
dan 
kesesuaian 
dalam 
menulis 
ungkapan 
untuk 
menyatakan 
dan 
menanyaka
n tingkah 
laku/ 
tindakan/fun
gsi orang, 
binatang, 
benda  
Portofolio 
 Kumpul
an 
pekerjaa
n siswa 
yang 
menduk
ung 
proses 
ungkapa
n untuk 
menyata
kan dan 
menany
akan 
tingkah 
laku/ 
tindakan
/fungsi 
orang, 
binatang
, benda 
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konteks. 
 
 
 
 
tekanan 
kata, 
intonasi, 
ejaan, 
dan 
tulisan 
tangan. 
Topik 
Orang, 
binatang, 
benda di 
sekitar dan 
relevan 
dengan 
kehidupan 
siswa, 
dengan 
memberikan 
keteladanan 
tentang 
perilaku 
disiplin, jujur, 
peduli, pola 
hidup sehat, 
dan ramah 
lingkungan. 
 
n antar 
ungkapan 
untuk 
menyatakan 
dan 
menanyakan 
tingkah laku/ 
tindakan/fungsi 
orang, 
binatang, 
benda dalam 
bahasa Inggris 
dan dalam 
bahasa siswa.  
Mengkomunikasika
n 
 Siswa  
menyatakan 
dan 
menanyakan 
tingkah laku/ 
tindakan/fungsi 
orang, 
binatang, 
benda dengan 
bahasa Inggris, 
di dalam dan di 
luar kelas.  
 Siswa 
menuliskan 
permasalahan 
dalam 
menggunakan 
bahasa Inggris 
untuk 
menyatakan 
dan 
menanyakan 
tingkah laku/ 
tindakan/fungsi 
orang, 
binatang, 
benda  dalam 
jurnal belajar 
(learning 
journal). 
berupa:
draft, 
revisi, 
dan 
editing 
 Kumpul
an karya 
siswa 
yang 
mencer
minkan 
hasil 
atau 
capaian 
belajar 
ungkapa
n untuk 
menyata
kan dan 
menany
akan 
tingkah 
laku/ 
tindakan
/fungsi 
orang, 
binatang
, benda 
 Catatan 
atau 
rekaman 
penilaian 
diri dan 
penilaian 
sejawat, 
berupa 
komentar 
atau cara 
penilaian 
lainnya  
Penilaian 
Diri dan 
Penilaian 
Sejawat 
Bentuk: 
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 diary, jurnal, 
format 
khusus,  
komentar, 
atau bentuk 
penilaian 
lain  
1.1  
Mensyuku
ri 
kesempat
an dapat 
mempelaj
ari bahasa 
Inggris 
sebagai 
bahasa 
pengantar 
komunika
si 
internasio
nal yang 
diwujudka
n dalam 
semangat 
belajar 
2.3  
Menunjuk
kan 
perilaku 
tanggung 
jawab, 
peduli, 
kerjasama
, dan cinta 
damai, 
dalam 
melaksan
akan 
komunika
Teks instruksi 
(instruction), 
tanda atau 
rambu (short 
notice), tanda 
peringatan 
(warning/caut
ion), lisan dan 
tulis 
Fungsi sosial  
Mencapai 
tujuan, 
menjaga 
ketertiban 
dan 
keselamatan 
pribadi dan 
publik. 
Struktur teks 
Ungkapan 
baku dari 
sumber-
sumber 
otentik:  
a. Instruksi: 
Read the 
report 
carefully. 
No 
students 
should be 
late. 
Mengamati 
 Siswa membaca 
beberapa teks 
instruksi 
(instruction), 
tanda atau 
rambu (short 
notice), tanda 
peringatan 
(warning/caution) 
dari berbagai 
sumber 
 Siswa 
mengamati 
fungsi sosial, 
struktur, dan 
unsur 
kebahasaan teks 
instruksi 
(instruction), 
tanda atau 
rambu (short 
notice), tanda 
peringatan 
(warning/caution)  
dari berbagai 
sumber. 
 Siswa belajar 
membaca 
memindai untuk 
mendapatkan 
informasi tertentu 
dari teks 
(scanning) dan 
menentukan jeda 
pada tempatnya 
KRITERIA 
PENILAIAN: 
 Tingkat 
keterca
paian 
fungsi 
sosial 
penggu
naan 
teks 
 Tingkat 
kelengk
apan 
dan 
keruntut
an 
struktur 
teks 
instruksi
, tanda 
atau 
rambu, 
tanda 
peringat
an 
 Tingkat 
ketepat
an 
unsur 
kebaha
saan: 
tata 
bahasa, 
kosa 
kata, 
ucapan, 
4  x 4 
JP 
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si 
fungsional
. 
3.9 Memaha
mi fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahasa
an dari 
teks 
instruksi 
(instructio
n), tanda 
atau 
rambu 
(short 
notice), 
tanda 
peringata
n 
(warning/c
aution), 
sesuai 
dengan 
konteks 
pengguna
annya. 
4.10 
Menangk
ap 
makna 
teks 
instruksi 
(instructi
on), 
tanda 
atau 
rambu 
(short 
notice), 
tanda 
peringata
Always 
come on 
time. Shake 
well before 
use. 
b. Rambu 
(short 
notice): 
Keep the 
room clean 
and tidy. 
Keep door 
closed at all 
times. Do 
not enter. 
An email 
has been 
received. 
No mobile 
phones in 
the library. 
c. Peringatan 
(warning/ca
ution): 
Caution - 
Very hot 
water. 
Danger, 
240 volts. 
Slippery 
when wet. 
Warning – 
Dangerous 
chemicals. 
Unsur 
kebahasaan 
(1) Kata dan 
tata 
bahasa 
yang 
lazim 
digunak
an 
(2) Ejaan 
dan 
untuk membaca 
dengan 
bermakna 
Mempertanyakan 
 Dengan 
bimbingan dan 
arahan guru, 
siswa 
mempertanyakan 
antara lain 
perbedaan antar 
berbagai teks 
instruksi 
(instruction), 
tanda atau rambu 
(short notice), 
tanda peringatan 
(warning/caution), 
dalam bahasa 
Inggris, 
perbedaannya 
dengan yang ada 
dalam bahasa 
Indonesia, 
kemungkinan 
menggunakan 
ungkapan lain, 
dsb. 
 
 Siswa 
mempertanyakan 
cara menemukan 
informasi tertentu 
dalam teks 
instruksi 
(instruction), 
tanda atau rambu 
(short notice), 
tanda peringatan 
(warning/caution) 
Mengeksplorasi 
 Siswa 
tekanan 
kata, 
intonasi
, ejaan, 
dan 
tulisan 
tangan 
 Tingkat 
kesesu
aian 
format 
penulis
an/ 
penyam
paian 
CARA 
PENILAIAN: 
Pengamata
n 
(observatio
ns):  
 Bukan 
penilaian 
formal 
seperti tes, 
tetapi untuk 
tujuan 
memberi 
balikan. 
 Perilaku 
tanggun
g jawab, 
peduli, 
kerjasa
ma, dan 
cinta 
damai, 
 Ketepat
an dan 
kesesua
ian 
dalam 
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n 
(warning/
caution), 
lisan dan 
tulis 
sangat 
pendek 
dan 
sederhan
a 
4.11 Menyusu
n teks 
instruksi 
(instructi
on), 
tanda 
atau 
rambu 
(short 
notice), 
tanda 
peringata
n 
(warning/
caution), 
lisan dan 
tulis, 
sangat 
pendek 
dan 
sederhan
a, 
dengan 
memperh
atikan 
fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahas
aan yang 
benar 
dan 
sesuai 
tulisan 
tangan 
dan 
cetak 
yang 
jelas dan 
rapi. 
(3) Ucapan, 
tekanan 
kata, 
intonasi, 
ketika 
mempre
sentasik
an 
secara 
lisan 
Topik 
Tindakan di 
sekolah dan 
di rumah  
dengan 
memberikan 
keteladanan 
tentang 
perilaku 
disiplin, jujur, 
peduli, pola 
hidup sehat, 
dan ramah 
lingkungan.  
Multimedia: 
Layout dan 
dekorasi 
yang 
membuat 
tampilan teks 
lebih menarik 
 
membacakan 
teks instruksi 
(instruction), 
tanda atau rambu 
(short notice), 
tanda peringatan 
(warning/caution)
kepada teman 
dan guru dengan 
tekanan, intonasi, 
dan pengucapan 
yang tepat. 
 
 Siswa berlatih 
menemukan 
informasi tertentu 
dan rinci dalam 
teks instruksi 
(instruction), 
tanda atau rambu 
(short notice), 
tanda peringatan 
(warning/caution) 
 Siswa 
menulis/menyalin 
teks instruksi 
(instruction), 
tanda atau rambu 
(short notice), 
tanda peringatan 
(warning/caution)
dengan 
memperhatikan 
fungsi sosial, 
struktur, dan 
unsur 
kebahasaan. 
 
 Siswa 
memperoleh 
balikan 
(feedback) dari 
guru dan teman 
menulis 
teks 
instruksi 
(instructi
on), 
tanda 
atau 
rambu 
(short 
notice), 
tanda 
peringat
an 
(warning
/caution) 
Portofolio 
 Kumpul
an 
pekerjaa
n siswa 
yang 
menduk
ung 
proses 
penulisa
n teks 
instruksi 
(instructi
on), 
tanda 
atau 
rambu 
(short 
notice), 
tanda 
peringat
an 
(warning
/caution) 
berupa:
draft, 
revisi, 
dan 
editing 
 Kumpul
an karya 
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tentang teks 
instruksi 
(instruction), 
tanda atau 
rambu (short 
notice), tanda 
peringatan 
(warning/caution) 
yang ditulis.  
 
 Siswa melakukan 
perbaikan 
terhadap teks 
instruksi 
(instruction), 
tanda atau rambu 
(short notice), 
tanda peringatan 
(warning/caution) 
yang ditulis 
berdasarkan 
masukan dari 
teman dan guru 
 
Mengasosiasi 
 Siswa 
menganalisis 
berbagai teks 
instruksi 
(instruction), 
tanda atau 
rambu (short 
notice), tanda 
peringatan 
(warning/caution) 
dan 
membandingkan
nya dengan 
contoh yang 
diberikan. 
 
 Siswa 
menganalisis 
siswa 
yang 
mencer
minkan 
hasil 
atau 
capaian 
belajar 
teks 
instruksi 
(instructi
on), 
tanda 
atau 
rambu 
(short 
notice), 
tanda 
peringat
an 
(warning
/caution) 
 Catatan 
atau 
rekaman 
evaluasi 
diri dan 
evaluasi 
sejawat, 
berupa 
komenta
r, 
checklist
, 
penilaia
n. 
Penilaian 
Diri dan 
Penilaian 
Sejawat 
Bentuk: 
diary, jurnal, 
format 
khusus,  
komentar, 
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bentuk kalimat 
yang digunakan 
dalam teks 
instruksi 
(instruction), 
tanda atau 
rambu (short 
notice), tanda 
peringatan 
(warning/caution) 
 
 Dalam kerja 
kelompok 
terbimbing siswa 
membahas 
kesulitan yang 
dihadapi pada 
saat membaca 
dan menulis teks 
instruksi 
(instruction), 
tanda atau 
rambu (short 
notice), tanda 
peringatan 
(warning/caution) 
dalam bahasa 
Inggris dengan 
fokus pada 
fungsi sosial, 
struktur, dan 
unsur 
kebahasaan 
 
 Siswa 
memperoleh 
balikan 
(feedback) dari 
guru dan teman 
tentang setiap 
permasalahan 
yang 
disampaikan 
dalam kerja 
atau bentuk 
penilaian 
lain. 
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Kompetensi 
Dasar 
Materi Pokok Pembelajaran Penilaian 
Aloka
si 
Waktu 
Sumber 
Belajar 
kelompok.  
 
Mengkomunikasika
n 
 Siswa 
menggunakan 
kalimat perintah  
dalam menulis 
teks instruksi 
(instruction), 
tanda atau rambu 
(short notice), 
tanda peringatan 
(warning/caution) 
 
 Siswa 
mempresentasika
n teks instruksi 
(instruction), 
tanda atau rambu 
(short notice), 
tanda peringatan 
(warning/caution)
yang sudah 
diperbaiki 
berdasarkan 
masukan dari 
guru dan teman  
 Siswa 
menyampaikan 
kesimpulan hasil 
belajar secara 
lisan 
1.1 Mensyuku
ri 
kesempat
an dapat 
mempelaj
ari 
bahasa 
Inggris 
sebagai 
Teks 
deskriptif  
lisan dan 
tulis, tentang 
orang, 
binatang, dan 
benda, 
Mengamati 
 Siswa membaca 
/mendengarkan/ 
menonton 
berbagai macam  
teks deskriptif 
dengan 
menyatakan dan 
menanyakan 
KRITERIA 
PENILAIAN: 
 Tingkat 
keterca
paian 
fungsi 
sosial 
penggu
6  x 4 
JP 
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Kompetensi 
Dasar 
Materi Pokok Pembelajaran Penilaian 
Aloka
si 
Waktu 
Sumber 
Belajar 
bahasa 
pengantar 
komunika
si 
internasio
nal yang 
diwujudka
n dalam 
semangat 
belajar. 
2.3  
Menunjuk
kan 
perilaku 
tanggung 
jawab, 
peduli, 
kerjasama
, dan cinta 
damai, 
dalam 
melaksan
akan 
komunika
si 
fungsional
. 
3.10  
Memaha
mi fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahas
aan dari 
teks 
deskriptif 
dengan 
menyata
kan dan 
menanya
kan 
tentang 
Fungsi sosial  
Membangga
kan, 
mengenalkan
, 
mengidentifik
asi, memuji, 
mengkritik, 
dsb. 
Struktur text 
(1) Penyebu
tan 
nama 
orang, 
binatang
, benda 
dan 
nama 
bagian-
bagiann
ya yang 
dipilih 
untuk 
dideskrip
sikan 
(2) Penyebu
tan sifat 
orang, 
binatang
, benda 
dan 
bagiann
ya, dan  
(3) Penyebut
an 
tindakan 
dari atau 
terkait 
dengan 
orang, 
binatang, 
bendaya
ng 
semuany
tentang deskripsi 
orang, binatang, 
dan benda, 
sangat pendek 
dan sederhana. 
 Siswa  
memperhatikan 
fungsi sosial, 
struktur teks, 
unsur 
kebahasaan, 
maupun format 
penyampaian/pe
nulisan teks 
deskriptif 
 Siswa belajar 
membaca cepat 
untuk 
mendapatkan 
gambaran umum 
dari teks 
(skimming) dan 
menentukan jeda 
pada tempatnya 
untuk membaca 
dengan 
bermakna 
Mempertanyakan 
 Dengan 
bimbingan dan 
arahan guru, 
siswa 
mempertanyakan 
antara lain 
perbedaan antar 
berbagai teks 
deskriptif, dalam 
bahasa Inggris, 
perbedaannya 
dengan yang ada 
dalam bahasa 
Indonesia, 
kemungkinan 
menggunakan 
ungkapan lain, 
naan 
teks 
 Tingkat 
kelengk
apan 
dan 
keruntut
an 
struktur 
teks 
deskript
if 
 Tingkat 
ketepat
an 
unsur 
kebaha
saan: 
tata 
bahasa, 
kosa 
kata, 
ucapan, 
tekanan 
kata, 
intonasi
, ejaan, 
dan 
tulisan 
tangan 
 Tingkat 
kesesu
aian 
format 
penulis
an/ 
penyam
paian 
CARA 
PENILAIAN: 
Unjuk kerja  
 Melakuka
n 
monolog 
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Kompetensi 
Dasar 
Materi Pokok Pembelajaran Penilaian 
Aloka
si 
Waktu 
Sumber 
Belajar 
deskripsi 
orang, 
binatang, 
dan 
benda, 
sangat 
pendek 
dan 
sederhan
a, sesuai 
dengan 
konteks 
penggun
aannya. 
4.12 
Menangk
ap 
makna 
dalam 
teks 
deskriptif 
lisan dan 
tulis, 
sangat 
pendek 
dan 
sederhan
a. 
4.13  
Menyusu
n teks 
deskriptif 
lisan dan 
tulis, 
sangat 
pendek 
dan 
sederhan
a, 
tentang 
orang, 
binatang, 
dan 
benda, 
dengan 
a sesuai 
dengan 
fungsi 
sosial 
yang 
hendak 
dicapai. 
Panjang teks: 
kurang lebih 
3 (tiga) 
kalimat. 
Unsur 
kebahasaan 
(1) Penyebu
tan kata 
benda 
singular 
dengan 
a dan 
the, dan 
plural (-
s). 
(2) Kata 
ganti it, 
they, 
she, we, 
dst; our, 
my, 
your, 
their, 
dst. 
(3) Kata 
sifat 
yang 
sangat 
lazim, 
young, 
old, 
clever, 
big, 
small, 
easy, 
difficult, 
dilligent, 
dsb. 
 Siswa 
mempertanyakan 
cara menemukan 
gagasan pokok, 
informasi tertentu, 
informasi rinci dan 
kesimpulan dalam 
teks deskriptif. 
Mengeksplorasi 
 Siswa 
membaca/mend
engarkan 
beberapa teks 
deskriptif dari 
berbagai 
sumber. 
 Siswa 
membacakan 
teks deskriptif  
kepada teman 
dengan 
menggunakan 
unsur 
kebahasaan 
yang tepat 
 Siswa berlatih 
menemukan 
gagasan utama, 
informasi tertentu 
dan makna kata 
dalam teks 
deskriptif. 
 Siswa secara 
berkelompok 
menuliskan teks 
deskriptif tentang 
orang, binatang, 
dan benda, 
terkait dengan 
mata pelajaran 
lain di Kelas VII 
dengan 
memperhatikan 
tentang 
deskripsi 
orang, 
binatang 
dan 
benda  di 
depan 
kelas / 
berpasan
gan 
 Ketepata
n dan 
kesesuai
an dalam 
menggun
akan 
struktur 
teks  dan 
unsur 
kebahas
aan 
dalam 
membuat 
teks 
deskriptif  
Pengamata
n 
(observatio
ns):   
Bukan 
penilaian 
formal 
seperti tes, 
tetapi untuk 
tujuan 
memberi 
balikan. 
Sasaran 
penilaian 
 Perilaku 
tanggung 
jawab, 
peduli, 
kerjasam
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Kompetensi 
Dasar 
Materi Pokok Pembelajaran Penilaian 
Aloka
si 
Waktu 
Sumber 
Belajar 
memperh
atikan 
fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahas
aan, 
secara 
benar 
dan 
sesuai 
konteks. 
 
 
tired, 
tall, 
short, 
beautiful
, dan 
semaca
mnya 
(4) Kata 
kerja 
untuk 
menyata
kan 
keadaan 
dan 
tindakan 
rutin 
dalam 
simple 
present 
tense: 
be, 
have, 
go, 
play,get, 
take, 
dan 
sebagai
nya. 
(5) Ejaan 
dan 
tulisan 
tangan 
dan 
cetak 
yang 
jelas dan 
rapi 
(6) Ucapan, 
tekanan 
kata, 
intonasi, 
ketika 
mempre
sentasik
an 
secara 
fungsi sosial, 
struktur, dan 
unsur 
kebahasaan 
Mengasosiasi 
 Secara 
berpasangan 
siswa saling 
menganalisis 
teks deskriptif 
yang tulis 
dengan fokus 
pada fungsi 
sosial, struktur, 
dan unsur 
kebahasaan. 
 Siswa 
memperoleh 
balikan 
(feedback) dari 
guru dan teman 
tentang hasil 
analisis yang 
disampaikan 
dalam kerja 
kelompok. 
Mengkomunikasika
n 
 Siswa 
menuliskan 
deskripsi teman 
teman 
sebangkunya 
dan 
mempresentasik
an di depan 
kelas. 
 Siswa membuat 
jurnal belajar 
(learning journal) 
a, dan 
cinta 
damai, 
dalam 
melaksan
akan 
Komunik
asi 
 Ketepata
n dan 
kesesuai
an dalam 
menyam
paikan 
dan 
menulis 
teks 
deskriptif 
 Kesungg
uhan 
siswa 
dalam 
proses 
pembelaj
aran 
dalam 
setiap 
tahapan 
 Ketepata
n dan 
kesesuai
an 
menggun
akan 
strategi 
dalam 
membac
a 
Portofolio 
 Kumpul
an 
catatan 
kemajua
n belajar 
berupa 
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Kompetensi 
Dasar 
Materi Pokok Pembelajaran Penilaian 
Aloka
si 
Waktu 
Sumber 
Belajar 
lisan. 
Topik 
Orang, 
binatang, 
benda di 
sekitar dan 
relevan 
dengan 
kehidupan 
siswa, 
dengan 
memberikan 
keteladanan 
tentang 
perilaku 
disiplin, jujur, 
peduli, pola 
hidup sehat, 
dan ramah 
lingkungan. 
 
catatan 
atau 
rekaman 
monolog 
teks 
deskripti
f. 
 Kumpul
an karya 
siswa 
yang 
menduk
ung 
proses 
penulisa
n teks 
diskriptif  
berupa: 
draft, 
revisi, 
editing 
sampai 
hasil 
terbaik 
untuk 
dipublik
asi  
 Kumpul
an hasil 
tes dan 
latihan. 
 Catatan 
atau 
rekaman 
penilaia
n diri 
dan 
penilaia
n 
sejawat, 
berupa 
komenta
r atau 
cara 
penilaia
n 
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Kompetensi 
Dasar 
Materi Pokok Pembelajaran Penilaian 
Aloka
si 
Waktu 
Sumber 
Belajar 
lainnya 
Penilaian 
Diri dan 
Penilaian 
Sejawat 
Bentuk: 
diary, jurnal, 
format 
khusus,  
komentar, 
atau bentuk 
penilaian 
lain  
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RENCANA PELAKSANAAN PEMBELAJARAN  
( R P P ) 
 
Satuan Pendidikan : MTs Miftahul Huda Purwodadi 
Mata Pelajaran  : Pendidikan Bahasa Inggris 
Kelas / Semester : VII /  genap 
Materi Pokok : Descriptive Text 
Alokasi Waktu : 4 Pertemuan  
 
A. Kompetensi Inti 
KI 1: Menghargai dan menghayati ajaran agama yang dianutnya  
KI 2: Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, 
peduli (toleransi, gotong royong), santun, percaya diri, dalam 
berinteraksi secara efektif dengan lingkungan sosial dan alam dalam 
jangkauan pergaulan dan keberadaannya. 
KI 3: Memahami pengetahuan (faktual, konseptual, dan prosedural) 
berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, teknologi, 
seni, budaya terkait fenomena dan kejadian  tampak mata. 
KI 4: Mencoba, mengolah, dan menyaji dalam ranah konkret (menggunakan, 
mengurai, merangkai, memodifikasi, dan membuat) dan ranah abstrak 
(menulis, membaca, menghitung, menggambar, dan mengarang) sesuai 
dengan yang dipelajari di sekolah dan sumber lain yang sama dalam 
sudut pandang/teori. 
B. Kompetensi Dasar 
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1.1. Mensyukuri kesempatan dapat mempelajari bahasa Inggris sebagai 
bahasa pengantar komunikasi internasional yang diwujudkan dalam 
semangat belajar. 
2.1.Menunjukkan perilaku santun dan peduli dalam melaksanakan 
komunikasi interpersonal dengan guru dan teman. 
3.1.Memahami fungsi sosial, struktur teks, dan unsur kebahasaan dari 
deskriptif teks, bentuk benda, warna benda, dan analisis dari benda, 
sesuai dengan konteks penggunaannya. 
4.1.Menyusun teks deskriptif lisan dan tulis sederhana tentang tempat 
wisata, tempat tinggal ,dan nama-nama benda dengan memperhatikan 
fungsi sosial, struktur teks, dan unsur kebahasaan yang benar dan sesuai 
konteks. 
C. Indikator Pencapaian Kompetensi 
1. Menyebutkan generic structure pada descriptive teks 
2. Membuat kalimat present tense yang benar pada descriptive teks 
3. Menentukan ciri kebahasaan teks deskriptif. 
4. Menyebutkan ciri-ciri benda di sekitarnya 
5. Membuat descriptive teks  
D. Tujuan penbelajaran 
1. Setelah mengikuti pembelajaran siwa dapat menyebutkan generic 
structure pada descriptive teks 
2. Setelah mengikuti pembelajaran siwa dapat membuat kalimat present 
tense yang benar pada descriptive teks 
3. Setelah mengikuti pembelajaran siwa dapat menentukan ciri kebahasaan 
teks deskriptif. 
4. Setelah mengikuti pembelajaran siwa dapat menyebutkan ciri-ciri benda 
di sekitarnya 
5. Setelah mengikuti pembelajaran siwa dapat embuat descriptive teks  
E. Materi Pembelajaran  
Descriptive text 
 
 
 
204 
 
 
Descriptive text is a kind of text with a purpose to give information. The 
context of this kind of text is description of particular thing, animal, person, 
or others. 
The Generic Structure of Descriptive Text 
 Identification 
 Introducing where or who is the subject is being described. 
 Description  
 Describes parts, qualities, and the characteristic of the person, 
place, or thing to be described. 
   
Grammatical feature  
 Focus on Specific Participant 
  Adjective 
  The Use of simple present tense 
 
Describing person! 
 
  
 
 
 
 
 
 
 
 
F. Metode / Model pembelajaran 
Metode : Task Based Language Teaching Method 
Pendekatan : scientific approac
 
 His/her name is  … 
 He/she… 
 Is …years old 
 Is …(nationality) 
 Speaks … (language) 
 Is from…. 
 Lives in …. 
 Is single/married 
 Has … children/ ….Daughter(s) and … son(s) 
 Likes …+ ing 
 Doesn’t like …+ing 
 What does he/she look like? 
 He/she … 
 Is tall/short 
 Is fat/ skinny 
 Has long/short hair 
 Has black/brown/red/blond/gray hair 
Has brown/blue/green eyes. 
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G. Sumber dan Media belajar 
Sumber : 
 http://www.kursusmudahbahasainggris.com/2013/09/pengertian-
tujuan-struktur-ciri-dan.html 
 https://www.youtube.com/watch?v=KNOnS8fesq8 
Media : 
 Laptop 
 LCD 
 Video 
H. Kegiatan Pembelajaran 
Pertemuan 1 
No.  Kegiatan  Waktu  
1.  Pendahuluan  
 Membuka pelajaran dengan salam dan berdoa 
bersama sama dipimpin oleh salah seorang 
peserta didik dengan penuh khidmat. 
 Mengecek kehadiran siswa. 
 Menginformasikan kepada siswa tentang materi 
yang akan dipelajari yaitu descriptive teks. 
 Memperkenalkan subtitled animation video 
sebagai media pembelajaran 
 
5 menit 
2. Kegiatan Inti 
a. Mengamati 
 Siswa mengamati video tentang 
descriptive teks 
 Siswa mengamati tentang descriptive 
teks dan berserta susunanya 
b. Menanyakan  
 siswa menanyakan tentang generic 
structure pada descriptive teks  
 siswa menanyakan tentang kata kata yang 
bisa digunakan dalam descriptive teks 
30 menit 
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 siswa menanyakan tentang gramatikal 
feature pada teks descriptive 
c. Megeksplorasi 
 siswadi bentuk menjadi dua  kelompok 
 siswa bereksperimen tentang Descriptive 
Text yang diberika oleh peneliti. 
 Siswa melaporkan hasil dari tersebut 
d. Mengasosiasikan 
 siswa menbuat descriptive teks secara 
sederhana. 
 Siswa mendapatkan feedback dadi guru 
dan temannya berkaitan dengan apa yang 
disampaikan. 
e. Mengkomunikasikan 
 Siswa menyebutkan sesuatu yang di 
deskripsikanya. 
 Siswa mengkomunikasikan 
pengalamannya ketika belajar bahasa 
inggris menggunakan subtitled animation 
video. 
 
3. Penutup 
 Memberi kesimpulan dari materi 
descriptive teks yang sudah dipelajari 
sebelumnya 
 Memberi pertanyaan singkat kepada 
siswa untuk mengecek pemahaman 
tentang materi descriptive teks 
 Menutup kelas dengan salam. 
5 menit 
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Pertemuan ke 2 
AKTIFITAS RANGKAIAN AKTIFITAS WAKTU 
Pendahuluan 
 Peneliti masuk kelas dan membuka 
pembelajaran dengan mengucapkan salam 
serta menyapa menggunakan bahasa inggris 
agar suasana pelajaran inggris dapat 
langsung tercipta dipertemuan pertama. 
 Peneliti meminta ketua kelas untuk 
memimpin dan sebagai awal pembelajaran. 
 Peneliti memriksa kehadiran siswa apakah 
siswa sesuai dengan absensi. 
 Peneliti menampilkan video yang dapat 
memtivasi semnagat belajar. 
 Peneliti menjelaskan subtitle animation 
video yang akan digunakan sebagai media 
pembelajaran. 
-  
6.       
5 Menit 
Kegiatan Inti 
a.    Mengamati 
 Peserta didik mengamati Descriptive text 
yang telah di sajikan berupa subtitled 
animation video  berdurasi pendek berupa 
percakapan. 
Menanya 
 Dengan bimbingan peneliti dan arahan 
siswa menanyakan tentang bagaimana 
generict structure dan ciri-ciri descriptive 
text. 
 Dengan bimbingan dan arahan guru siswa 
menanyakan bagaimana cra 
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mengidentifikasi Descriptive text. 
 Mengesplorasi 
 siswadi bentuk menjadi dua  kelompok 
 siswa bereksperimen tentang Descriptive 
Text yang diberika oleh peneliti. 
 Siswa melaporkan hasil dari tersebut 
Asosiasi  
 Siswa menganalisis teks berupa video yang 
sudah di paparkan sebelumnya. 
 Siswa memperoleh balikan (feedback) dari 
guru dan teman tentang hasil analisis yang 
disampainkan dalam kerja kelompok. 
Mengkomunikasikan 
 Siswa mempresentasikan kembali teks yang 
sudah mereka bahas sebelumnya. Dan juga 
mereka memaprkan kembali dengan bahasa 
yang sederhana. 
 
 
 30 Menit 
Peretemuan ke 3 
AKTIFITAS RANGKAIAN AKTIFITAS WAKTU 
Pendahuluan 
 Peneliti masuk kelas dan membuka 
pembelajaran dengan mengucapkan salam 
serta menyapa menggunakan bahasa inggris 
agar suasana pelajaran inggris dapat 
langsung tercipta dipertemuan pertama. 
 Peneliti meminta ketua kelas untuk 
memimpin dan sebagai awal pembelajaran. 
 Peneliti memeriksa kehadiran siswa apakah 
siswa sesuai dengan absensi. 
 Peneliti menjelaskan animation video yang 
5 Menit 
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akan digunakan sebagai media 
pembelajaran. 
-  
6.       
Kegiatan Inti 
a.    Mengamati 
 Peserta didik mengamati Descriptive teks 
yg di sediakan berupa Subtitled animation 
video tentang people.  
 Peserta didik mengamati fungsi sosial, 
struktur dan unsur kebahasaan. 
 Siswa belajar menemukan gagasan utama 
pada video yang suda di putarkan. 
Menanya 
 Dengan bimbingan peneliti, siswa 
mempertanyakan antara lain perbedaan 
antar berbagai teks descriptive yang ada 
dalam bahasa inggris. 
 Siswa menanyakan gagasan utama/ topic, 
informasi penting dalam  animation video. 
 Mengesplorasi 
 Siswa berlatih menemukan topict/ gagasan 
utama, informasi penting dalam animation 
video. 
 Siswa menuliskan isi teks dengan 
memperhatikan fungsi sosial, struktur, dan 
unsur kebahasaan dengan runtut. 
Asosiasi  
 Siswa menganalisis descriptive text pada 
subtitled animation video dengan fokus 
 
 
 
 
 
 
 
 
 
 
 
 
 30 Menit 
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pada fungsi sosial, struktur, dan unsur 
kebahasaan. 
 Siswa memperoleh balikan (feedback) dan 
peneliti tentang hasil analisis yang 
disampaikan dalam kerja kelompok. 
Mengkomunikasikan 
 Siswa mempresentasikan kembali video 
secara sederhana tentang topict yang 
disampaikan dan apa saja yang 
dideskripsikan dalam teks tersebut. 
Penutup 
- Dibawah bimbingan, siswa menyimpulkan 
materi pembelajaran secara demokratis. 
- Peneliti menjelaskan materi yang akan 
dipelajari berikutnya. 
- Bersama-sama menutup pelajaran dengan 
doa 
 
5 Menit 
 
 Peretemuan ke 4 
AKTIFITAS RANGKAIAN AKTIFITAS WAKTU 
Pendahuluan 
 Peneliti masuk kelas dan membuka 
pembelajaran dengan mengucapkan salam 
serta menyapa menggunakan bahasa inggris 
agar suasana pelajaran inggris dapat 
langsung tercipta dipertemuan pertama. 
 Peneliti meminta ketua kelas untuk 
memimpin dan sebagai awal pembelajaran. 
 Peneliti memeriksa kehadiran siswa pakah 
siswa sesuai dengan absensi. 
 Peneliti menampilkan video yang dapat 
memtivasi semnagat belajar. 
5 Menit 
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 Peneliti menjelaskan animation video yang 
akan digunakan sebagai media 
pembelajaran. 
-  
6.       
Kegiatan Inti 
a.    Mengamati 
 Peserta didik mengamati Descriptive text 
tentang people beserta contoh-contohnya 
yang ada pada handout. 
 Peserta didik mengamati fungsi sosial, 
struktur dan unsur kebahasaan. 
 Siswa belajar menemukan gagasan utama/ 
topict dan detail characteristict / informasi 
penting dalam teks  
Menanya 
 Dengan bimbingan peneliti, siswa 
mempertanyakan berbagai teks descriptive 
yang ada dalam bahasa inggris. 
 Siswa menanyakan gagasan utama/ topic, 
informasi penting dalam teks didalam 
animation video. 
 Mengesplorasi 
 Siswa berlatih menemukan topict/ gagasan 
utama, informasi penting dalam subtitled 
animation video. 
 Siswa menuliskan isi animation video 
dengan memperhatikan fungsi sosial, 
struktur, dan unsur kebahasaan dengan 
runtut. 
 
 
 
 
 
 
 
 
 
 
 
 
 30 Menit 
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Asosiasi  
 Siswa menganalisis teks dengan fokus pada 
fungsi sosial, struktur, dan unsur 
kebahasaan. 
 Siswa memperoleh balikan (feedback) dan 
peneliti tentang hasil analisis yang 
disampaikan dalam kerja kelompok. 
Mengkomunikasikan 
 Siswa mempresentasikan kembali secara 
sederhana tentang topict yang disampaikan 
dan apa saja yang dideskripsikan dalam 
teks tersebut. 
Penutup 
- Dibawah bimbingan, siswa menyimpulkan 
materi pembelajaran secara demokratis. 
- Peneliti menjelaskan materi yang akan 
dipelajari berikutnya. 
- Bersama-sama menutup pelajaran dengan 
doa 
 
5 Menit 
 
I. Penilaian  
Indikator Pencapaian 
Kompetensi 
Teknik 
Penilaian 
Bentuk 
Instrumen 
Instrumen/ soal 
Melakukan monolog pendek 
sederhana dalam bentuk 
descriptive  
Unjuk 
kerja 
Uji petik 
berbicara 
Retell a descriptive text 
 in video! 
 
1. Instrumen 
- Retell a descriptive text in subtitled animation video 
2. Pedoman Penilaian 
Jumlah skor maksimal keseluruhan    = 100 
3. Rubrik Penilaian dan Standar dari setiap element 
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Aspects Competency Score 
Grammar  Errors in grammar are frequent but can be 
understood by a native speaker used to dealing 
with the foreigners attempting to speak his 
language.   
1 
Can usually handle elementary constructions 
quite accurately but does not have through or 
confident control of the grammar.  
2 
Control of grammar is good. Able to speak the 
language with sufficient structural accuracy to 
participate effectively in most formal and 
informal conversation or practical, social and 
professional topics.  
3 
Able to use the language accurately on all level 
normally pertinent to professional needs. Errors 
in grammar are quite rare. 
4 
Equivalent  to that of an educated native speaker  5 
 Vocabulary  Speaking vocabulary inadequate to express 
anything but the most elementary needs. 
1 
Has speaking vocabulary sufficient to express 
himself simply with some circumlocution.  
2 
Able to speak the language with sifficient 
vocabulary to participate effectively in most 
formal and informal conversations on practical, 
social, and professional topics. Vocabulary is 
board enough that he rarely has to grope for a 
word. 
3 
Can understand and participate in any 
conversation within the range of his experience 
with a high degree of precision of vocabulary.  
4 
His speech on all levels is fully accepted by 
educated native speakers in all its features 
including breadth of vocabulary and idioms, 
colloquialism, and pertinent cultural reference.  
5 
Fluency  No specific fluency description. Refer to other 
four language areas for implied level of fluently.  
1 
Can handle with confidence but not with facility 
most social situations including introductions 
and casual conversations about currents events 
2 
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as well as work, family and autobiographical 
information. 
Can discuss particular interests of competence 
with reasonable ease. He rarely has to grope for 
word. 
3 
Able to use the language fluently on all levels 
normally pertinent to professional needs. Can 
participate in any conversation within the range 
of his experience with a high degree of fluently. 
4 
Has completed fluently in the language such that 
his speech is fully accepted by educated native 
speakers.  
5 
Pronounciation  Errors in pronounciation are frequent but can be 
understood by a native speaker used to dealing 
with foreigners attempting to speak his 
language.  
1 
Accent, though often quite faulty, is intelligible. 2 
Errors never interfere with understanding and 
rarely disturb the native speaker. Accent may be 
obviously foreign.  
3 
Errors in pronounciation are quite rare. 4 
Equivalent to and fully accepted by educated 
native speakers. 
5 
  
The maximal score is 20 points. After the assessment or testing has 
done, the teacher can summarize the scores to be : 
Sum of student‟s score x5 =100 
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RENCANA PELAKSANAAN PEMBELAJARAN 
( R P P ) 
 
Satuan Pendidikan : MTs Miftahul Huda Purwodadi 
Mata Pelajaran  : Pendidikan Bahasa Inggris 
Kelas / Semester : VII /  genap 
Materi Pokok : Descriptive Text 
Alokasi Waktu : 4 Pertemuan  
 
A. Kompetensi Inti 
KI 1: Menghargai dan menghayati ajaran agama yang dianutnya  
KI 2: Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, 
peduli (toleransi, gotong royong), santun, percaya diri, dalam 
berinteraksi secara efektif dengan lingkungan sosial dan alam dalam 
jangkauan pergaulan dan keberadaannya. 
KI 3: Memahami pengetahuan (faktual, konseptual, dan prosedural) 
berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, teknologi, 
seni, budaya terkait fenomena dan kejadian  tampak mata. 
KI 4: Mencoba, mengolah, dan menyaji dalam ranah konkret (menggunakan, 
mengurai, merangkai, memodifikasi, dan membuat) dan ranah abstrak 
(menulis, membaca, menghitung, menggambar, dan mengarang) sesuai 
dengan yang dipelajari di sekolah dan sumber lain yang sama dalam 
sudut pandang/teori. 
B. Kompetensi Dasar 
1.2. Mensyukuri kesempatan dapat mempelajari bahasa Inggris sebagai 
bahasa pengantar komunikasi internasional yang diwujudkan dalam 
semangat belajar. 
2.1.Menunjukkan perilaku santun dan peduli dalam melaksanakan 
komunikasi interpersonal dengan guru dan teman. 
3.1.Memahami fungsi sosial, struktur teks, dan unsur kebahasaan dari 
deskriptif teks, bentuk benda, warna benda, dan analisis dari benda, 
sesuai dengan konteks penggunaannya. 
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4.1.Menyusun teks deskriptif lisan dan tulis sederhana tentang tempat 
wisata, tempat tinggal ,dan nama-nama benda dengan memperhatikan 
fungsi sosial, struktur teks, dan unsur kebahasaan yang benar dan sesuai 
konteks. 
C. Indikator Pencapaian Kompetensi 
6. Menyebutkan generic structure pada descriptive teks 
7. Membuat kalimat present tense yang benar pada descriptive teks 
8. Menentukan ciri kebahasaan teks deskriptif. 
9. Menyebutkan ciri-ciri benda di sekitarnya 
10. Membuat descriptive teks  
D. Tujuan penbelajaran 
6. Setelah mengikuti pembelajaran siwa dapat menyebutkan generic 
structure pada descriptive teks 
7. Setelah mengikuti pembelajaran siwa dapat membuat kalimat present 
tense yang benar pada descriptive teks 
8. Setelah mengikuti pembelajaran siwa dapat menentukan ciri kebahasaan 
teks deskriptif. 
9. Setelah mengikuti pembelajaran siwa dapat menyebutkan ciri-ciri benda 
di sekitarnya 
10. Setelah mengikuti pembelajaran siwa dapat embuat descriptive teks  
E. Materi Pembelajaran  
Descriptive text 
Descriptive text is a kind of text with a purpose to give information. The 
context of this kind of text is description of particular thing, animal, person, 
or others. 
The Generic Structure of Descriptive Text 
 Identification 
 Introducing where or who is the subject is being described. 
 Description  
 Describes parts, qualities, and the characteristic of the person, 
place, or thing to be described. 
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Grammatical feature  
 Focus on Specific Participant 
  Adjective 
  The Use of simple present tense 
 
Describing person! 
 
  
 
 
 
 
 
 
 
 
F. Metode / Model pembelajaran 
Metode : Task Based Language Teaching Method 
Pendekatan : scientific approac
 
 His/her name is  … 
 He/she… 
 Is …years old 
 Is …(nationality) 
 Speaks … (language) 
 Is from…. 
 Lives in …. 
 Is single/married 
 Has … children/ ….Daughter(s) and … son(s) 
 Likes …+ ing 
 Doesn’t like …+ing 
 What does he/she look like? 
 He/she … 
 Is tall/short 
 Is fat/ skinny 
 Has long/short hair 
 Has black/brown/red/blond/gray hair 
Has brown/blue/green eyes. 
 
 
 
 
 
G. Sumber dan Media belajar 
Sumber : 
 http://www.kursusmudahbahasainggris.com/2013/09/pengertian-
tujuan-struktur-ciri-dan.html 
 https://www.youtube.com/watch?v=KNOnS8fesq8 
Media : 
 Laptop 
 LCD 
 Video 
H. Kegiatan Pembelajaran 
Pertemuan 1 
No.  Kegiatan  Waktu  
1.  Pendahuluan  
 Membuka pelajaran dengan salam dan berdoa 
bersama sama dipimpin oleh salah seorang 
peserta didik dengan penuh khidmat. 
 Mengecek kehadiran siswa. 
 Menginformasikan kepada siswa tentang materi 
yang akan dipelajari yaitu descriptive teks. 
 Memperkenalkan animation video sebagai media 
pembelajaran 
 
5 menit 
2. Kegiatan Inti 
f. Mengamati 
 Siswa mengamati video tentang 
descriptive teks 
 Siswa mengamati tentang descriptive 
teks dan berserta susunanya 
g. Menanyakan  
 siswa menanyakan tentang generic 
structure pada descriptive teks  
 siswa menanyakan tentang kata kata yang 
30 menit 
 
 
 
 
bisa digunakan dalam descriptive teks 
 siswa menanyakan tentang gramatikal 
feature pada teks descriptive 
h. Megeksplorasi 
 siswadi bentuk menjadi dua  kelompok 
 siswa bereksperimen tentang Descriptive 
Text yang diberika oleh peneliti. 
 Siswa melaporkan hasil dari tersebut 
i. Mengasosiasikan 
 siswa menbuat descriptive teks secara 
sederhana. 
 Siswa mendapatkan feedback dadi guru 
dan temannya berkaitan dengan apa yang 
disampaikan. 
j. Mengkomunikasikan 
 Siswa menyebutkan sesuatu yang di 
deskripsikanya. 
 Siswa mengkomunikasikan 
pengalamannya ketika belajar bahasa 
inggris menggunakan  animation video. 
 
3. Penutup 
 Memberi kesimpulan dari materi 
descriptive teks yang sudah dipelajari 
sebelumnya 
 Memberi pertanyaan singkat kepada 
siswa untuk mengecek pemahaman 
tentang materi descriptive teks 
 Menutup kelas dengan salam. 
5 menit 
Pertemuan ke 2 
 
 
 
 
AKTIFITAS RANGKAIAN AKTIFITAS WAKTU 
Pendahuluan 
 Peneliti masuk kelas dan membuka 
pembelajaran dengan mengucapkan salam 
serta menyapa menggunakan bahasa inggris 
agar suasana pelajaran inggris dapat 
langsung tercipta dipertemuan pertama. 
 Peneliti meminta ketua kelas untuk 
memimpin dan sebagai awal pembelajaran. 
 Peneliti memriksa kehadiran siswa apakah 
siswa sesuai dengan absensi. 
 Peneliti menampilkan video yang dapat 
memtivasi semnagat belajar. 
 Peneliti menjelaskan animation video yang 
akan digunakan sebagai media 
pembelajaran. 
-  
6.       
5 Menit 
Kegiatan Inti 
a.    Mengamati 
 Peserta didik mengamati Descriptive text 
yang telah di sajikan berupa animation 
video  berdurasi pendek berupa 
percakapan. 
Menanya 
 Dengan bimbingan peneliti dan arahan 
siswa menanyakan tentang bagaimana 
generict structure dan ciri-ciri descriptive 
text. 
 Dengan bimbingan dan arahan guru siswa 
menanyakan bagaimana cra 
mengidentifikasi Descriptive text. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 Mengesplorasi 
 siswadi bentuk menjadi dua  kelompok 
 siswa bereksperimen tentang Descriptive 
Text yang diberika oleh peneliti. 
 Siswa melaporkan hasil dari tersebut 
Asosiasi  
 Siswa menganalisis teks berupa video yang 
sudah di paparkan sebelumnya. 
 Siswa memperoleh balikan (feedback) dari 
guru dan teman tentang hasil analisis yang 
disampainkan dalam kerja kelompok. 
Mengkomunikasikan 
 Siswa mempresentasikan kembali teks yang 
sudah mereka bahas sebelumnya. Dan juga 
mereka memaprkan kembali dengan bahasa 
yang sederhana. 
 
 30 Menit 
Penutup 
- Dibawah bimbingan, siswa menyimpulkan 
materi pembelajaran secara demokratis. 
- Peneliti menjelaskan materi yang akan 
dipelajari berikutnya. 
- Bersama-sama menutup pelajaran dengan 
doa. 
 
5 Menit 
 
Peretemuan ke 3 
AKTIFITAS RANGKAIAN AKTIFITAS WAKTU 
Pendahuluan 
 Peneliti masuk kelas dan membuka 
pembelajaran dengan mengucapkan salam 
serta menyapa menggunakan bahasa inggris 
agar suasana pelajaran inggris dapat 
5 Menit 
 
 
 
 
langsung tercipta dipertemuan pertama. 
 Peneliti meminta ketua kelas untuk 
memimpin dan sebagai awal pembelajaran. 
 Peneliti memeriksa kehadiran siswa apakah 
siswa sesuai dengan absensi. 
 Peneliti menjelaskan animation video yang 
akan digunakan sebagai media 
pembelajaran. 
-  
6.       
Kegiatan Inti 
a.    Mengamati 
 Peserta didik mengamati Descriptive teks 
yg di sediakan berupa Subtitled animation 
video tentang people.  
 Peserta didik mengamati fungsi sosial, 
struktur dan unsur kebahasaan. 
 Siswa belajar menemukan gagasan utama 
pada video yang suda di putarkan. 
Menanya 
 Dengan bimbingan peneliti, siswa 
mempertanyakan antara lain perbedaan 
antar berbagai teks descriptive yang ada 
dalam bahasa inggris. 
 Siswa menanyakan gagasan utama/ topic, 
informasi penting dalam  animation video. 
 Mengesplorasi 
 Siswa berlatih menemukan topict/ gagasan 
utama, informasi penting dalam animation 
video. 
 
 
 
 
 
 
 
 
 
 
 
 
 30 Menit 
 
 
 
 
 Siswa menuliskan isi teks dengan 
memperhatikan fungsi sosial, struktur, dan 
unsur kebahasaan dengan runtut. 
Asosiasi  
 Siswa menganalisis descriptive text pada 
subtitled animation video dengan fokus 
pada fungsi sosial, struktur, dan unsur 
kebahasaan. 
 Siswa memperoleh balikan (feedback) dan 
peneliti tentang hasil analisis yang 
disampaikan dalam kerja kelompok. 
Mengkomunikasikan 
 Siswa mempresentasikan kembali video 
secara sederhana tentang topict yang 
disampaikan dan apa saja yang 
dideskripsikan dalam teks tersebut. 
Penutup 
- Dibawah bimbingan, siswa menyimpulkan 
materi pembelajaran secara demokratis. 
- Peneliti menjelaskan materi yang akan 
dipelajari berikutnya. 
- Bersama-sama menutup pelajaran dengan 
doa 
 
5 Menit 
 
 Peretemuan ke 4 
AKTIFITAS RANGKAIAN AKTIFITAS WAKTU 
Pendahuluan 
 Peneliti masuk kelas dan membuka 
pembelajaran dengan mengucapkan salam 
serta menyapa menggunakan bahasa inggris 
agar suasana pelajaran inggris dapat 
langsung tercipta dipertemuan pertama. 
5 Menit 
 
 
 
 
 Peneliti meminta ketua kelas untuk 
memimpin dan sebagai awal pembelajaran. 
 Peneliti memeriksa kehadiran siswa pakah 
siswa sesuai dengan absensi. 
 Peneliti menampilkan video yang dapat 
memtivasi semnagat belajar. 
 Peneliti menjelaskan animation video yang 
akan digunakan sebagai media 
pembelajaran. 
-  
6.       
Kegiatan Inti 
a.    Mengamati 
 Peserta didik mengamati Descriptive text 
tentang people beserta contoh-contohnya 
yang ada pada handout. 
 Peserta didik mengamati fungsi sosial, 
struktur dan unsur kebahasaan. 
 Siswa belajar menemukan gagasan utama/ 
topict dan detail characteristict / informasi 
penting dalam teks  
Menanya 
 Dengan bimbingan peneliti, siswa 
mempertanyakan berbagai teks descriptive 
yang ada dalam bahasa inggris. 
 Siswa menanyakan gagasan utama/ topic, 
informasi penting dalam teks didalam 
animation video. 
 Mengesplorasi 
 Siswa berlatih menemukan topict/ gagasan 
 
 
 
 
 
 
 
 
 
 
 
 
 30 Menit 
 
 
 
 
utama, informasi penting dalam subtitled 
animation video. 
 Siswa menuliskan isi animation video 
dengan memperhatikan fungsi sosial, 
struktur, dan unsur kebahasaan dengan 
runtut. 
Asosiasi  
 Siswa menganalisis teks dengan fokus pada 
fungsi sosial, struktur, dan unsur 
kebahasaan. 
 Siswa memperoleh balikan (feedback) dan 
peneliti tentang hasil analisis yang 
disampaikan dalam kerja kelompok. 
Mengkomunikasikan 
 Siswa mempresentasikan kembali secara 
sederhana tentang topict yang disampaikan 
dan apa saja yang dideskripsikan dalam 
teks tersebut. 
Penutup 
- Dibawah bimbingan, siswa menyimpulkan 
materi pembelajaran secara demokratis. 
- Peneliti menjelaskan materi yang akan 
dipelajari berikutnya. 
- Bersama-sama menutup pelajaran dengan 
doa 
 
5 Menit 
 
I. Penilaian  
Indikator Pencapaian 
Kompetensi 
Teknik 
Penilaian 
Bentuk 
Instrumen 
Instrumen/ soal 
Melakukan monolog pendek 
sederhana dalam bentuk 
descriptive  
Unjuk 
kerja 
Uji petik 
berbicara 
Retell a descriptive text 
 in video! 
 
 
 
 
 
4. Instrumen 
- Retell a descriptive text in subtitled animation video 
5. Pedoman Penilaian 
Jumlah skor maksimal keseluruhan    = 100 
6. Rubrik Penilaian dan Standar dari setiap element 
 
Aspects Competency Score 
Grammar  Errors in grammar are frequent but can be 
understood by a native speaker used to dealing 
with the foreigners attempting to speak his 
language.   
1 
Can usually handle elementary constructions 
quite accurately but does not have through or 
confident control of the grammar.  
2 
Control of grammar is good. Able to speak the 
language with sufficient structural accuracy to 
participate effectively in most formal and 
informal conversation or practical, social and 
professional topics.  
3 
Able to use the language accurately on all level 
normally pertinent to professional needs. Errors 
in grammar are quite rare. 
4 
Equivalent  to that of an educated native speaker  5 
 Vocabulary  Speaking vocabulary inadequate to express 
anything but the most elementary needs. 
1 
Has speaking vocabulary sufficient to express 
himself simply with some circumlocution.  
2 
Able to speak the language with sifficient 
vocabulary to participate effectively in most 
formal and informal conversations on practical, 
social, and professional topics. Vocabulary is 
board enough that he rarely has to grope for a 
word. 
3 
Can understand and participate in any 
conversation within the range of his experience 
with a high degree of precision of vocabulary.  
4 
 
 
 
 
His speech on all levels is fully accepted by 
educated native speakers in all its features 
including breadth of vocabulary and idioms, 
colloquialism, and pertinent cultural reference.  
5 
Fluency  No specific fluency description. Refer to other 
four language areas for implied level of fluently.  
1 
Can handle with confidence but not with facility 
most social situations including introductions 
and casual conversations about currents events 
as well as work, family and autobiographical 
information. 
2 
Can discuss particular interests of competence 
with reasonable ease. He rarely has to grope for 
word. 
3 
Able to use the language fluently on all levels 
normally pertinent to professional needs. Can 
participate in any conversation within the range 
of his experience with a high degree of fluently. 
4 
Has completed fluently in the language such that 
his speech is fully accepted by educated native 
speakers.  
5 
Pronounciation  Errors in pronounciation are frequent but can be 
understood by a native speaker used to dealing 
with foreigners attempting to speak his 
language.  
1 
Accent, though often quite faulty, is intelligible. 2 
Errors never interfere with understanding and 
rarely disturb the native speaker. Accent may be 
obviously foreign.  
3 
Errors in pronounciation are quite rare. 4 
Equivalent to and fully accepted by educated 
native speakers. 
5 
  
The maximal score is 20 points. After the assessment or testing has 
done, the teacher can summarize the scores to be : 
Sum of student‟s score x5 =100 
 
20 x 5 
= 100 
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